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Editorial

	 It is with considerable pleasure and scholarly pride that we present the fourth 
volume of The Journal of DMC, a peer-reviewed, open-access academic periodical under 
the stewardship of the Research Management Cell (RMC) at Drabya Shah Multiple 
Campus. Established as a forum for intellectual inquiry, this journal has steadily evolved 
since its inception to serve as a vital conduit for disseminating quality research within 
Nepals' higher education landscape. The present issue has been meticulously curated 
with a clear dual purpose: to catalyze the academic advancement of our own faculty 
members while simultaneously extending an invitation to scholars from diverse higher 
education institutions across Nepal. In an era in which knowledge production increasingly 
demands collaborative and inclusive platforms, this volume underscores the journal's 
commitment to fostering original empirical studies and interdisciplinary dialogues that 
transcend institutional and disciplinary boundaries. By prioritizing accessibility through 
its open-access model, the journal not only democratizes scholarly discourse but also 
cultivates a more vibrant intellectual ecosystem capable of addressing Nepal's unique 
socio-academic challenges.
	 At the heart of Drabya Shah Multiple Campus'  institutional mission lies 
an unwavering dedication to nurturing a robust research culture within the broader 
framework of higher learning. This fourth volume exemplifies that commitment by 
foregrounding contributions characterized by methodological rigor, contemporary 
relevance, and responsiveness to pressing academic and societal imperatives. In a 
context where higher education institutions in developing nations often grapple with 
resource constraints and competing priorities, such publications become instrumental in 
elevating the standards of inquiry and evidence-based practice. The research assembled 
here not only advances disciplinary knowledge but also directly informs and enriches 
the teaching–learning nexus; educators gain access to empirically grounded insights that 
can refine pedagogical strategies, while students benefit from exposure to cutting-edge 
ideas that bridge theory and real-world application. Ultimately, the dissemination of such 
knowledge extends far beyond the confines of our classrooms, permeating professional 
spheres, policy arenas, and community initiatives wherever its relevance is recognized, 
thereby amplifying the journal's role as a catalyst for sustained intellectual and societal 
progress.
	 The realization of this volume has demanded sustained dedication, intellectual 
rigor, and collaborative synergy from a wide array of contributors. We extend our deepest 
gratitude to the editorial board for their meticulous oversight, the peer reviewers whose 
incisive critiques ensured scholarly integrity, the authors whose original scholarship 
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forms the journal's substantive core, and the numerous support staff whose behind-
the-scenes efforts are often unseen but indispensable. Notwithstanding the manifold 
challenges ranging from logistical hurdles to the exigencies of maintaining rigorous 
peer-review standards amid resource limitations the successful publication of this fourth 
volume stands as a testament to collective perseverance and institutional resolve. Such 
milestones not only affirm the viability of research initiatives in resource-constrained 
environments but also pave the way for expanded scholarly endeavors, heightened 
institutional prestige, and a renewed impetus for meaningful research activities in the 
years ahead.
	 We invite our readership, comprising faculty, researchers, students, and 
practitioners, to actively engage with the ideas, findings, and perspectives articulated 
in these pages. Constructive dialogue, critical reflection, and the extension of these 
contributions into further inquiry represent the true measure of the journal's impact. By 
fostering such exchanges, we aspire to meaningfully contribute to the advancement of 
academic excellence and societal well-being in Nepal and beyond. As The Journal of 
DMC continues its trajectory, we remain steadfast in our vision of a thriving scholarly 
community in which knowledge creation serves as both an end in itself and a powerful 
instrument for transformative change.

Chief Editor
Research Management Cell (RMC)

Drabya Shah Multiple Campus,
Gandaki Province, Gorkha, Nepal

March, 2026
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compliance with journal guidelines, originality, and relevance to the journal's scope. 
Manuscripts passing this stage undergo double-blind peer review by at least two 
independent reviewers with expertise in the relevant field. Reviewers evaluate the 
manuscript for academic quality, originality, methodological rigor, contribution to 
knowledge, and adherence to ethical standards.
	 The editorial team makes the final decision based on reviewer recommendations. 
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Conclusion: Reflective insights, practical/theoretical implications, recommendations,  
                     and suggestions for future research.
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Alignment: Left-aligned 
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Ethical Considerations
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Submitted manuscripts must be original, unpublished, and not under 
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publication will result in rejection and potential reporting to the author's 
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School Education Management: Navigating Policy Intent 

and Local Managers’ Practice in Federal Nepal 

Dharma Jung Thapa 

Abstract 

The 2015 Constitution of Nepal 

restructured the nation into a federal 

republic, terminating the constitutional 

monarchy and unitary governance 

system. This transformation was 

intended to facilitate socioeconomic 

progress through decentralization and 

inclusion of education. However, the 

strategic adaptation of this system is 

fundamentally constrained by an 

interrelated system of barriers, where 

structural deficits, a legislative vacuum, 

and political interference have hindered 

the effective management of school 

education. This cycle systematically 

reconcentrates power and stifles local 

initiatives. This qualitative case study 

explores how education managers 

understand, interpret, and implement 

decentralized education policies in the 

management of school education in 

Nepal. Grounded in decentralization 

and federalism theories, this study 

examines the tensions and innovations that arise between policy intentions and 

local-level implementation. Data were collected through interviews and 

participatory observations with 12 stakeholders, including a mayor, rural 

municipality chairs, and education officers from three strategically selected local 

governments. The analysis reveals local innovations, such as context-specific 

education policies and teacher training programs, while identifying significant 

challenges, including budget dependency, political interference, and weak 

intergovernmental coordination. The findings 
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suggest that centralist tendencies, incomplete policies, and fragmented institutions 

hinder effective decentralization. This study contributes to the debate on the need 

for clear, Constitution-aligned policies to support federal transition and ensure 

effective school management. 

Keywords: decentralization, federalism, educational management, policy 

implementation, local governance 

Introduction 

Federalism, a governance model designed to balance power across central 

and regional authorities, has been constitutionally adopted by 25 countries, 

encompassing approximately 40 percent of the world’s population (Wong, 2018), 

and is acclaimed for enhancing local autonomy, equity, and service efficiency 

(Shrestha & Venik, 2017; Tucker, 2011). In developed nations like the United 

States, it has supported stability and the rule of law (Rozel & Wilcox, 2019), while 

its implementation in education varies widely. Australia and Belgium, for instance, 

delegate authority to state or regional governments (OECD, 2011; Verin, 2006), 

whereas developing countries, such as Mexico, Ethiopia, and Nepal, face persistent 

challenges in aligning decentralized policies with local needs (Aryal, 2014; Wang 

et al., 2015). These disparities underscore the complexity of federal systems, 

particularly in reconciling policy aspirations with practical execution in the field 

(Thapa et al., 2026). 

Nepal’s education system reflects this tension well. Historically shaped by 

political changes, from the Rana regime to democratic reforms after 1990, the 

country has embraced decentralized governance and global initiatives such as 

Education for All (Khanal, 2010; Shah, 2016). The formal adoption of federalism 

in 2015 transferred education governance to 753 local governments, aiming to align 

schooling with community needs (Bhatta, 2014; Schaffner et al., 2020). However, 

challenges persist in empowering local levels and bridging the gaps between policy 

and practice (Kharel, 2017; Regmi, 2019). Schools in rural areas face difficulties 

owing to resource shortages, dependence on multi-tiered funding, and inconsistent 

policy implementation (Khanal & Regmi, 2023; Regmi, 2019). Headteachers and 

School Management Committees (SMCs) encounter obstacles such as political 

interference, lack of transparency, and fragmented coordination (Bhattarai, 2022; 

Shangraw, 2019). 

Globally, federal education systems reveal both success and pitfalls. 

Developed nations, such as Germany, balance local autonomy with national 

standards but struggle with resource allocation (OECD, 2011). Nepal's shift to a 

federal governance system since 2015 has redefined education governance, 

emphasizing local autonomy (Daly et al., 2020). However, several studies by 

Khanal and Regmi (2023), Regmi (2019), Bhattarai (2022), and Shangraw (2019), 

which critically analyze Nepal's school education management landscape, have 

identified significant discrepancies between formulated education policies and 
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their real-world implementation, despite constitutional provisions. Although 

policies such as the Constitution of Nepal-2015 and Local Government Operation 

Act (2017) delegate authority to local levels in managing school education, the 

local levels experience dilemmas in enacting local education laws, hindered by 

centralized restrictions and capacity gaps (Wagle, 2019; Daly et al., 2020). Such 

inconsistencies risk undermining Nepal’s Sustainable Development Goal (SDG) 

ambitions, which prioritize education for all, inclusive education, literacy, and 

gender equality (BK et al., 2019). 

Fiscal federalism theory posits that equitable resource distribution across 

governance tiers is critical for efficiency (Rao & Singh, 2005). However, Nepal’s 

decade-long federal experiment highlights persistent disconnections. Fiscal 

federalism theory elucidates the structural dynamics of such systems by 

emphasizing three critical questions: (1) the optimal allocation of decision-making 

authority to local governments; (2) the alignment of responsibilities with funding 

mechanisms across governance tiers; and (3) the design of equitable 

intergovernmental transfer systems to reconcile disparities and achieve shared 

policy goals (Rao & Singh, 2005). While these frameworks provide a theoretical 

foundation for federal governance, their practical application, particularly in 

education, remains complex, especially in developing nations undergoing rapid 

decentralization. Nepal’s decade-long federal experiment exemplifies these issues.  

Despite Nepal’s 2015 constitutional policy provisions devolving school education 

management to local governments, scholarly investigations remain sparse and 

fragmented. Existing studies, such as those by Shangraw (2019), Daly et al. (2020), 

Khanal and Regmi (2023), and Thapa et al. (2026), highlight issues such as political 

interference, resource mismanagement, and weak institutional coordination. These 

studies indicate a disjuncture between constitutional aspirations and 

implementation failures and underscore the urgency of investigating local 

perspectives. These studies largely overlook the lived experiences of educational 

managers and stakeholders, the frontline actors tasked with interpreting and 

implementing policies. This gap obscures critical insights into how decentralization 

is perceived, practiced, and challenged at the grassroots level, limiting the potential 

to align federalism’s promises with on-the-ground realities. In this context, the 

following research questions aim to delve into the perspectives, practices, and 

challenges of educational managers ‘and stakeholders’ in managing school 

education within Nepal's federal system by interrogating federal policy frameworks 

and grassroots practices in Nepal’s education sector. 

Research Questions 

1. How do educational managers and stakeholders perceive their roles, 

responsibilities, and efficacy in decentralizing school education policies at the 

local level?  
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2. What systemic and contextual challenges do these managers and stakeholders 

face when implementing policies at the local level? 

 

Literature Review 

Theoretical Underpinnings: Federalism and Decentralization in Education 

Federalism and decentralization in education are crucial areas of inquiry 

because of their implications for governance, policymaking, and educational 

equity. Federalism, as Elazar (1987) posits, is a structured system of power 

distribution across various tiers of government that ensures shared authority and 

collaboration. Scholars such as Wheare (1980) and Brand (2014) emphasize that 

federal structures evolve to balance national priorities with regional autonomy, a 

dynamic that shapes education policy. The theoretical underpinnings of federalism 

highlight its role in fostering participatory democracy and problem-solving 

(Ostrom, 1991; Acharya, 2014), making it an essential research area. In education, 

decentralization allows for local adaptation while maintaining overarching 

standards, ensuring both innovation and accountability (Aryal, 2014; Gyawali, 

2018). However, the complexity of power distribution necessitates further 

investigation, particularly regarding how decentralized entities navigate 

educational mandates and fiscal responsibilities. 

Despite its theoretical advantages, federalism presents several challenges in 

the education sector. Political and policy tensions continually shape its 

effectiveness, as seen in intergovernmental conflicts in the United States during the 

Trump Administration (Mabuhang, 2014). Comparative studies from the UK, 

Spain, and other nations indicate that decentralization often leads to jurisdictional 

disputes and inefficiencies (Cameron & Hofferbert, 1974). One key challenge is 

the balance between national educational standards and local flexibility, where 

regional disparities in funding and policy implementation may exacerbate 

inequities (Blöchliger et al., 2013). Additionally, federal education systems must 

contend with data standardization, intergovernmental cooperation, and fiscal 

disparities that impact equitable access to quality education (Manna & McGuinn, 

2013). Addressing these complexities is crucial for improving decentralized 

education systems and ensuring that federalism enhances, rather than hinders, 

educational progress. 

Existing studies underscore the benefits and limitations of federal education 

systems. Countries such as Canada, Italy, and the United States have implemented 

funding-transfer schemes to address regional fiscal disparities, with Australia 

adopting a needs-based approach to support disadvantaged students (Cameron & 

Hofferbert, 1974). Federalism allows for local experimentation, with successful 

models being scaled up nationally, as seen in the adaptation of innovative teaching 

practices across regions (Lauglo, 1995). However, decentralization may also lead 
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to inconsistencies in educational quality, as varying policies across jurisdictions 

create disparities among mobile families and marginalized communities (Acharya, 

2014). Additionally, coordination between central and regional authorities can be 

slow, delaying educational reform efforts (Manna & McGuinn, 2013). Despite 

these challenges, federalism remains a viable framework for balancing localized 

educational needs with national policy objectives. 

One of the critical drawbacks of decentralization in education is the 

potential for duplicating administrative structures, leading to inefficiencies and 

increased costs (Ostrom, 1991). Consolidating smaller administrative units could 

help optimize resources and improve service delivery, as evidenced by efforts in 

Germany and Switzerland to enhance regional coordination (Wong et al., 2021). 

Another issue is the fragmentation of data collection and accountability measures 

across the federal education systems. Countries such as Australia and Canada have 

attempted to standardize educational metrics to track student achievement and 

address disparities, particularly among Indigenous populations (Gyawali, 2018). 

Such efforts highlight the importance of coordinated federal policies in mitigating 

the adverse effects of decentralization and leveraging its benefits for innovation 

and local engagement. 

Decentralization in Education Management 

The decentralization of education management has emerged as a critical 

issue due to its potential to enhance governance, accountability, and responsiveness 

in educational institutions. Scholars argue that decentralization facilitates decision-

making at lower levels, fostering localized educational reforms and improving 

institutional efficiency (Iskakova et al., 2023). However, the literature reveals a 

paradox in which the transfer of authority does not always lead to improved 

outcomes, primarily because of challenges in implementation, capacity constraints, 

and coordination issues (Nurgaliyeva et al., 2022). The complexity of 

decentralization necessitates exploration of both its theoretical underpinnings and 

practical implications. While some studies highlight its role in empowering local 

actors and fostering innovation (DeBoer, 2012; Kozachenko, 2019), others caution 

against the risks of power imbalances, inefficiencies, and potential disparities in 

educational quality (Berdanova et al., 2019; Berdanova et al., 2021). This duality 

underscores the need for a nuanced examination of decentralization policies, 

particularly in diverse educational settings. 

Key study challenges in this field revolve around the contextual variations 

in decentralization implementation, uneven resource distribution, and local actors’ 

capacity to manage education effectively. For instance, Makoelle and Somerton 

(2019) examined how digital education technologies contribute to inclusive 

teaching and learning spaces, revealing that technology can bridge gaps in 

decentralized systems if adequately supported. Similarly, Mariono and Sabar 

(2023) investigated how school management information systems and teacher 
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social competence influence parent satisfaction, emphasizing the role of 

technological and human resources in effective decentralized education 

management. These studies highlight the necessity of integrating technological 

advancements and training mechanisms to mitigate the risks associated with 

decentralization. However, the literature remains fragmented, with insufficient 

empirical research on the long-term effects of decentralized governance on learning 

outcomes and institutional sustainability. Thus, future studies must address these 

gaps by adopting comparative and longitudinal approaches to assess 

decentralization efficacy across different educational systems. 

Despite these challenges, decentralization offers significant opportunities 

for innovation, local responsiveness, and participatory governance in education. 

Nurkolis and Sulisworo (2018) explored how decentralization policies influence 

school effectiveness, arguing that well-structured decentralization fosters 

adaptability and localized problem-solving. Concurrently, Osorio and Banzato 

(2022) highlighted the transformative impact of digital technologies, suggesting 

that decentralization can drive pedagogical advancements when supported by 

robust technological infrastructure. However, issues such as disparities in resource 

allocation, governance inefficiencies, and technological accessibility persist, 

necessitating a balanced approach to policy implementation. Patrick et al. (2021) 

and Saienko et al. (2023) contributed to this discourse by examining European 

Union experiences and information society trends, offering valuable lessons on 

leveraging decentralization for educational advancements. Given these insights, 

further studies should focus on developing adaptive decentralization models that 

account for socio-economic and technological variations, ensuring equitable and 

effective education management in decentralized contexts. 

Policy Pathways for School Education Management in Federal Context  

Nepal’s transition to a federal governance system under the 2015 

Constitution marked a pivotal shift in educational governance, decentralizing 

authority across federal, provincial, and local governments. The constitution 

enshrines education as a fundamental right, mandating free access up to the 

secondary level, and designates school management as a concurrent responsibility 

(Jha, 2019; Constitution of Nepal, 2015). The Government of Nepal, through the 

Ministry of Education, Science, and Technology, has introduced various policies, 

including the Higher Education Policy-2016, Inclusive Education Policy for 

Disabled People-2017, National Science and Technology Promotion Policy-2019, 

and National Education Policy-2019, to align with the evolving federal structure. 

Among these, the National Education Policy-2019 serves as the foundational 

roadmap for education policy in Nepal’s federal context (MoEST, 2019). This 

policy, launched on December 11, 2019, seeks to harmonize the education system 

with constitutional mandates and the changing sociopolitical landscape. Bhattarai 

(2022) highlighted that school education management in Nepal is currently 
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governed by a combination of policy instruments, including the Education Act-

1971, the Act Relating to Compulsory and Free Education-2018, Education 

Regulations-2002, and the School Sector Development Plan (SSDP). These legal 

and policy frameworks define the authority of the federal, provincial, and local 

governments, ensuring a decentralized approach to school education management. 

The broader discourse on decentralization and education management has been a 

topic of extensive global research, with mixed results regarding its effectiveness. 

Studies over the past decades have provided contradictory conclusions, leading to 

confusion among policymakers about the desirability and implementation of 

decentralization in education (Faguet, 2021). However, recent analyses have begun 

to provide clearer insights into the implications of decentralized education 

governance, thanks to advancements in empirical methodologies. In Nepal, the 

Constitution of Nepal-2015 firmly established education as a fundamental right and 

a shared responsibility across three levels of government: federal, provincial, and 

local (Gyawali, 2018). The constitution explicitly states that local governments 

hold primary authority over school education, as outlined in Schedule 8, which 

grants municipalities and rural municipalities the power to formulate and 

implement education policies tailored to local needs (Jha, 2019). While this 

constitutional provision promotes educational autonomy, Rijal (2019) emphasized 

that its practical implementation remains a challenge due to capacity gaps among 

local governments in policy execution. 

The Local Government Operation Act-2017 of serves as a crucial legislative 

mechanism for operationalizing decentralized education governance in Nepal. This 

act elaborates on the constitutional mandate by enumerating twenty-three key 

responsibilities assigned to local governments in managing basic and secondary 

education, including curriculum adaptation, school establishment, and financial 

oversight (MoE, 2017). Additionally, Rijal (2019) argued that while the Act 

empowers local governments with extensive decision-making authority, it also 

necessitates substantial administrative, financial, and managerial capacity building 

to ensure effective school management. The School Sector Development Plan 

(SSDP) 2016-2023 further reinforces this decentralized framework by promoting 

inclusive and equitable access to quality education. The SSDP envisions a 

transformative education system that integrates local stakeholders into decision-

making processes, emphasizing the role of School Management Committees 

(SMCs) in resource allocation and school improvement initiatives (Bhattarai, 

2022). However, challenges persist in aligning these local-level interventions with 

broader national educational goals, particularly in maintaining policy coherence 

amid diverse contextual realities. 

The revised School Improvement Planning Support Manual-2017 

emphasized the significance of locally driven school development strategies while 

maintaining alignment with national policies (MoE, 2017). Budhathoki (2023) 

noted that the SIP framework has facilitated greater stakeholder engagement, 
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leading to improvements in school governance and resource mobilization. 

However, persistent gaps in policy contextualization indicate that merely 

decentralizing authority is insufficient; effective implementation mechanisms are 

crucial for ensuring that policies translate into meaningful educational outcomes. 

Furthermore, the National Education Policy (2019) aims to modernize Nepal’s 

education sector by enhancing technical and vocational education, regulating 

private schools at the local level, and integrating information and communication 

technology (ICT) in teaching and learning (Shrestha, 2019). Despite these 

progressive aspirations, concerns remain regarding financial sustainability and 

policy coherence in decentralized governance models. 

Research Methods 

This study adopted a qualitative research paradigm to explore and analyze 

the perceptions and practices of local-level educational managers regarding school 

education management policies within Nepal’s federal system. The study followed 

an interpretive research paradigm to analyze social actions from the perspectives 

of participants, aligning with Tracy’s (2013) suggestion of understanding multiple 

realities. A qualitative approach was selected for its ability to capture contextual 

nuances and diverse stakeholder perspectives, as emphasized by Creswell and Poth 

(2017). This aligns with Denzin and Lincoln’s (2011) advocacy of comprehensive 

qualitative depictions of social phenomena. A qualitative case study design was 

adopted to provide an in-depth exploration of stakeholders' perceptions and 

practices, as suggested by Nunan (2010). This approach enabled a focused 

examination of real-life educational management contexts at the local level. Stake 

(2013) supported case study research for its ability to offer contextual insights, 

while Yin (2018) highlighted the importance of analyzing multiple subunits within 

an embedded case study. Therefore, this study included various stakeholders—

mayors, rural municipality chairs, education officers, school management chairs, 

head teachers, Parent-Teacher Association (PTA) chairs, and education 

coordinators—to gain a holistic understanding of local school education 

management practices. 

Participants 

This study employed purposive sampling to select 12 key stakeholders 

involved in local-level school education management within Nepal’s federal 

system. Participants were chosen to ensure diverse perspectives, representing 

municipal and rural governance structures, education administration, and school 

leadership. The sample included mayors, rural municipality chairs, education 

officers, education coordinators, school management committee (SMC) chairs, 

parent-teacher association (PTA) chairs, and headteachers, each holding crucial 

decision-making roles in managing school education in Nepal. Geographical 

diversity was maintained by selecting participants from both urban and semi-
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remote rural municipalities in the Gorkha District, Nepal. The participants' 

professional experience ranged from two to 15 years, allowing for a comparative 

analysis of perspectives across different levels of administrative and institutional 

responsibilities. To ensure confidentiality, pseudonyms were assigned to all the 

participants. The selection criteria prioritized individuals with substantial 

experience implementing education policies, addressing local governance 

challenges, and engaging with school communities. This diverse representation 

enhanced the study’s capacity to capture nuanced insights into the realities of 

decentralized education management within Nepal’s federal structure. 

Table 1 

Characteristics of the Participants  

Participant Institution Gender  Age Group Work 

Experience 

Mayor Municipality Male 50-60 2 yrs. 

Chair of R. M. R. M. - A Male 40-50 6 yrs. 

Education Officer R.  M. - B Male 30-40 3 yrs. 

Education Officer R.  M. - A Male 20-30 4 yrs. 

Education Officer Municipality Male 50-60 3 yrs. 

Edu. Coordinator R.  M. - A Male 50-60 4 yrs. 

Headteacher School - A Male 50-60 15 yrs. 

Headteacher School - B Male 40-50 10 yrs. 

SMC Chair School - A Male 50-60 5 yrs. 

SMC Chair School - C Male 40-50 3 yrs. 

PTA Chair School - A Male 40-50 3 yrs. 

PTA Chair School - B Male 40-50 3 yrs. 

 

Data Collection  

This study used purposive sampling to select 12 participants with diverse 

roles and experiences in school education management. Data were collected 

through semi-structured interviews and observations conducted across semi-remote 

rural municipalities, an urban municipality, and three community schools. These 

interviews provided flexibility to probe deeper into participants' experiences, while 

observations offered contextual insights into their practices in managing school 

education at the local level. Various instruments, including interview guides, 

observation checklists, digital recording devices, smartphones, and journal entries 

were used to ensure comprehensive data collection. The selection of the Gorkha 

District, particularly areas affected by the 2015 earthquake, provides a unique 

context for understanding the challenges and adaptations in local-level school 

education management. To maintain confidentiality, pseudonyms were assigned to 

all participants and local levels. 
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Grounded thematic analysis, based on the recommendations of Emerson 

(1981) and Neuman (2013), was employed to identify key patterns and insights 

from the data. The analytical process involved transcribing the interviews, 

conducting inductive coding using NVivo 10 software, and continuously 

comparing the data to ensure a systematic and rigorous interpretation. Direct 

participant quotes and observed practices were incorporated as evidence to support 

the identification of emerging themes related to challenges, policy implementation, 

and best practices in local-level school education management. This approach 

facilitated a coherent presentation of the findings, ensuring a thorough exploration 

of the realities within Nepal’s federal education system. 

Data Analysis  

This section presents the analysis and findings related to the research 

question: How do educational managers and stakeholders perceive their roles, 

responsibilities, and the efficacy of decentralized school education policies at the 

local level? What systemic and contextual challenges do these managers and 

stakeholders face when implementing policies at the local level? The thematic 

analysis of the interview data revealed key insights from diverse educational 

managers involved in school education management at the grassroots level in 

Nepal. A predominant theme among participants was the critical role of the 

Constitution of Nepal and the decentralization of authority to local governing 

bodies in shaping educational management. 

Table 2 

Key Themes and Sub-themes in Local Education Managers’ Perceptions and 

Challenges in Federal Nepal 

Main Theme Sub-themes / Descriptions 

Illustrative 

Participant 

Support 

Notes / 

Prevalence 

Positive perceptions 

of decentralization 

and local autonomy 

Power-sharing and delegated 

authority under 2015 

Constitution & LG Act 2017 

√√√√ 
Strong, 

repeated 

 

Ability to create context-

specific local education 

policies / acts 

√√√ 
e.g., Village 

Education Act 

 

More accessible & 

participatory decision-

making (no need to go to 

district HQ) 

√√ 
Headteacher 

view 

Local innovations 

and good practices 

Formulation of local 

education acts / regulations 
√√√ 

Confirmed on 

websites 
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Main Theme Sub-themes / Descriptions 

Illustrative 

Participant 

Support 

Notes / 

Prevalence 

 

Development & 

implementation of local / 

tailored curriculum 

√√√ 
Classes 1–5 in 

some RMs 

 

Teacher capacity building 

(ICT training, math, action 

research, orientation) 

√√√ 
Ongoing 

programs 

 

Performance contracts, 

rigorous monitoring, teacher 

incentive allowances 

√√ 
Motivation 

measures 

 

Additional local financial 

support (school grants, day 

meals, ECD teacher salary 

top-up) 

√√√ 
Pro-poor / 

equity focus 

Budget and resource 

dependency 

Heavy reliance on 

federal/conditional grants for 

teacher salaries & core 

funding 

√√√√√ Very strong 

 
Insufficient overall education 

budget at local level 
√√√√ 

Repeated calls 

for increase 

 

Inadequate human resources / 

staffing shortages at local 

level 

√√√ 
Manpower 

imbalance 

Political 

interference 

Political parties influence 

teacher recruitment, transfers, 

SMC formation 

√√√√√ Very pervasive 

 

Blurring of education–

politics boundary; pressure & 

vested interests 

√√√√ Open secret 

 

Attempts by school leaders to 

manage / negotiate political 

pressure through dialogue 

√√ 
Partial 

mitigation 

Centralized mindset 

and resistance 

Psychological resistance to 

full decentralization (esp. 

secondary education) 

√√√ Persistent view 

 
Belief that local politicians 

lack capacity / fairness to 
√√√ 

Especially 

secondary level 
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Main Theme Sub-themes / Descriptions 

Illustrative 

Participant 

Support 

Notes / 

Prevalence 

manage education 

independently 

 

Entrenched centralist 

thinking among education 

staff & teachers 

√√√ 
Implementation 

barrier 

Weak 

intergovernmental 

coordination 

Ineffective / absent 

coordination between federal 

– provincial – local levels 

√√√√ Major gap 

 

Lack of federal follow-up, 

orientation, or support for 

local staff transition 

√√√ 
No questions 

asked 

 

Ambiguity & strategic 

silence from central 

government 

√√ Policy vacuum 

External and 

structural influences 

Strong influence of 

international donors / foreign 

aid dependency 

√√√ 
Shapes policy 

direction 

 

Political culture of the 

country affects education 

policymaking 

√√ Systemic driver 

 

Growing influence of private 

schools & related 

organizations 

√√ 
Emerging 

pressure 

 

Findings 

Power-shared, Authority-delegated and Donor-influenced Education 

Management Policy 

The education managers interviewed for this study shared that the 

decentralization of authority and decision-making power to local governments has 

significantly impacted school education management. For Example, an education 

officer stated: 

Local authorities are now empowered to create the necessary laws, policies, 

and regulations to meet their needs. Local representatives and education 

officers can make plans for their level by assessing the schools' condition, 
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what can be improved there, what their financial resources are, and how 

many human resources they have. 

The education officer expressed optimism, noting that local authorities, 

including elected representatives and education officials, now possess the 

autonomy to develop laws, policies, and regulations tailored to their communities’ 

specific needs. This autonomy enables local authorities to evaluate various aspects 

of schools, such as infrastructure, financial resources, and human resources, 

allowing for more context-sensitive planning and implementation of education 

policies that reflect local realities. 

Similarly, a participant headteacher expressed his understanding of the power-

sharing policy of the current constitutional framework in managing school 

education as a democratic and participatory approach to governance and 

sustainable development. He reported: 

I think the state has brought the current policy on school 

management in line with the ideological policy of power-sharing. The Local 

Government Operation Act-2074 was prepared to keep the desires and 

needs of the state and citizens in view. In the past, citizens had to go to the 

district headquarters for every job-related task. Now that rights and 

responsibilities have been acquired locally, things have become more 

accessible than before. 

The headteacher’s statement reveals that the current policy on school 

management has been aligned with the ideological policy of power sharing. The 

state is attempting to involve local communities in educational decision-making 

processes, which could lead to a more democratic and participatory approach to 

governance and sustainable development. 

Furthermore, a participant education resource person of a Rural Municipality 

illustrated that despite the implementation of a federal system in Nepal, 

international donor agencies, the political culture of the country, and private 

organizations largely steer the creation of education-related policies and plans, 

exerting considerable influence from the center. He remarked: 

Three factors have influenced the current school education 

management policies. First, if we depend on foreign donors for the budget 

needed for education management, external forces influence our education 

policy. The influence of foreign donors will remain until we can increase 

our country's education budget because investors expect self-interest and 

return. Second, the political culture and system of the country impact 

policymaking in any subject and area because politics is the state's policy. 

The political culture of a country determines policymaking. Third, the 

country's private schools and related organizations influence the country's 

school education management policy.  

The above-mentioned remark of the education resource person indicates the 

significant external and internal influences on school education management 
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policy, emphasizing the dependency on foreign donors, political culture, and 

private school organizations (PSOs).   

The analysis of insights from educational managers demonstrates a major shift 

toward decentralized educational policy implementation, granting local authorities 

significant responsibilities in managing school education. Participants 

acknowledged the constitutional framework underpinning this shift, emphasizing 

its alignment with the ideological principle of power sharing. This transformation 

fosters a more democratic and inclusive approach to educational governance, 

allowing local governments to play a direct role in decision-making and policy 

formulation. However, decentralization presents both opportunities and challenges, 

as observed in prior studies (Litvack et al., 1998; Treisman, 2007). While some 

cases show improvements in service delivery, others reveal governance difficulties, 

underscoring the importance of distinguishing between different forms of 

decentralization, such as devolution, delegation, and deconcentration (Channa & 

Faguet, 2012). 

International donors also play a significant role in shaping Nepal’s 

education policies, particularly through funding and providing strategic direction. 

An education resource person from a rural municipality noted that the heavy 

reliance on foreign aid influences policy decisions, often limiting local autonomy. 

While donor support has historically driven educational reforms, achieving greater 

policy independence depends on Nepal's ability to increase its education budget 

and reduce external dependence. The literature also reflects concerns about donor 

influence, as Patrick et al. (2021) argue that while decentralization can enhance 

educational outcomes, external factors can hinder its full realization. Additionally, 

the expanding role of private institutions adds another layer of complexity, as they 

increasingly shape the educational landscape and policy formulation, further 

influencing the trajectory of decentralization. 

Context-Specific Policy, Teacher Capacity Enhancement, and Tailored 

Curriculum 

The educational managers interviewed for this study highlighted the key 

initiatives undertaken to improve school management. Local governments have 

implemented performance contracts, rigorous monitoring, and formulated local 

education acts to enhance accountability and community participation in education. 

The development of locally tailored curricula aligned with national standards 

reflects a commitment to addressing community-specific needs of the region. For 

instance, the Chair of Smirti Rural Municipality stated, "Our rural municipality has 

formulated the Village Education Act, available on our website. Based on this Act, 

we manage school education at the local level." A website review on April 30, 

2023, confirmed the publication of the Education Act 2075 and other regulations. 

Regarding budget management, participants noted that teacher salaries are 

provided by the central government and distributed locally. Schools receive 
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conditional grants and additional local funds for infrastructure and educational 

activities. The participant PTA Chair remarked, "The local government allocates 

separate budgets to schools based on their programs. Recently, an incentive 

allowance was introduced to motivate teachers." Efforts to develop local curricula 

were evident in municipalities like Himalayan Rural Municipality, where an 

Education Officer stated, "We have proposed and coordinated with the provincial 

government for curriculum formulation. An orientation workshop is scheduled this 

month to initiate the process." By Chaitra 2079, the local curriculum had been 

implemented for classes one to five in the Himalayan Rural Municipality.  

During a school management meeting in Baisakh 2080, the Headteacher of 

a Secondary School sought clarification on incorporating local curriculum content, 

emphasizing schools’ autonomy in curriculum integration. Such initiatives 

demonstrate the commitment of local governments to curriculum development. 

Teacher capacity enhancement has also been prioritized in the literature. The 

Education Officer of one Rural Municipality shared: “We conduct ICT and math 

training, facilitate orientation programs, and encourage teachers to engage in action 

research and diary writing. Teachers are instructed to integrate ICT in classrooms." 

Despite these efforts, traditional structured assessments persist, with schools 

conducting unit, monthly, and annual examinations. During the pandemic, home-

based assessments did not lead to lasting changes in evaluation practices. Local 

governments have also initiated financial support for education. A headteacher 

shared: "Our municipality provides grants for schools with fewer teachers, funds 

operating expenses for higher classes, and arranges day lunches for classes 1-5. 

ECD teachers receive additional local salary support."  

These initiatives reflect local governments’ commitment to school 

management, aligning with the sustainable development goal. Key efforts include 

financial grants, managing daily meal programs, teacher incentives, and locally 

tailored curricula, demonstrating a proactive approach to improving the quality of 

education. 

Budget Dependency, Political Interference, and Ineffective Coordination 

In addition to policy perceptions and practices, the participants in this 

study—educational managers and stakeholders—identified several recurring 

challenges in managing school education at the local level. These include a 

persistent centralized mindset in power-sharing, financial dependency and 

uncertainty in educational investment and manpower management, strategic 

ambiguity from the central government, and inadequate coordination and 

cooperation between the federal, provincial, and local authorities. Additionally, 

participants highlighted the shortage of qualified manpower and weak monitoring 

and supervision systems as critical obstacles to effective governance in education. 

Despite the constitutional shift toward decentralized education management under 

Nepal’s Constitution (2015) and the Local Government Operation Act (2017), the 
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interviews revealed that public representatives and education staff remain 

entrenched in traditional, centralized policies and practices. This resistance poses a 

significant challenge to the effective implementation of federal educational 

policies. One headteacher expressed: 

Educational staff and school teachers face psychological problems 

while working at the local level. You can ask all your teacher friends. They 

believe that the entire responsibility of school education should not be given 

to the local level because the people's representatives at the local level do 

not have a fair opinion about the activities of any person and do not 

independently evaluate the educational activities. Therefore, the 

responsibility of looking after the education of classes one through five 

should be at the local level. However, the central government should retain 

the right to provide secondary school education. 

This perspective reflects an enduring, centralized mindset regarding 

secondary education. While advocating for decentralization in primary education, 

the participant insisted that secondary education should remain under federal 

control. Such attitudes indicate bureaucratic reluctance at all government levels to 

fully implement decentralized education policies, further complicating governance 

and policy execution. 

Budget Dependency and Manpower Management                      

Participants emphasized local governments’ dependence on the federal 

government for budget allocations and manpower management in school 

education. The successful implementation of free and compulsory education 

requires substantial financial and human resources at both the local and federal 

levels. However, respondents pointed to an imbalance in manpower distribution 

and workload at the local level, hampering effective management. A Rural 

Municipality Education Officer stated: 

To make the management of school education effective, the existing 

human resources at the local level are insufficient, so the required number 

of people should be managed. When allocating the budget in the education 

sector, it should be allocated with the same priority as other sectors. A 

significant increase in the currently allocated budget for education is 

necessary. 

This statement reflects two critical issues: the inadequate workforce to meet 

educational demands and the need for greater financial prioritization of education. 

Without sufficient funding and personnel, local governments struggle to implement 

policies effectively, exacerbating disparities in educational management. 

Political Interference in Education Management                             

Another recurring theme was pervasive political interference in school 

education management. Participants reported that political parties frequently 
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intervened in teacher appointments, transfers, and the formation of school 

management committees. These practices have blurred the boundaries between 

education and politics, making it difficult to maintain neutrality in school 

governance. An Education Officer remarked: 

It's a good question. As is well known, nothing is untouched by 

politics, including the teacher recruitment process. This process is not 

untouched by political parties. This is the situation here as well. 

Similarly, one headteacher expressed: 

Yes, I have experienced a lot. This should not remain hidden. I have 

been working as a headteacher at this school since 2064 B.S. The School 

Management Committee has been formed five to seven times during my 

tenure. Political interference is a possibility; however, we must create a 

situation that allows for open debate among school stakeholders. During the 

formation of the school management committee, as the headmaster, I 

organized 2-4 meetings and created an environment for people from 

political parties to debate openly. In the meetings, I try to convince them by 

saying that they are responsible for running the school, and they finally 

come to an understanding after a long debate, and the problem is solved. 

People have their interests and ideas, but after discussing a common agenda, 

they come to their senses. This is what I feel. 

These reflections reveal that political pressure remains an open secret in the 

management of schools. Educational leaders frequently struggle to counteract such 

interference, and while some manage to facilitate open discussions, the broader 

challenge of political influence persists in the background. 

Ineffective Intergovernmental Coordination                                       

Participants also identified weak coordination and cooperation between 

different levels of government as a fundamental challenge. There is a significant 

gap in collaboration among federal education coordination units, provincial social 

development branches, and local governments. This lack of synergy hinders the 

effective implementation of educational policies. An Education Coordinator from 

the Smriti Rural Municipality highlighted the following: 

While implementing the constitutional provisions regarding school 

education management, the federal government should support and 

coordinate local levels effectively, which has not been done yet. The federal 

government has yet to ask a single question or do a follow-up at this local 

level. The present education staff, who worked under the policy direction 

of the central government in the past, are not given the necessary orientation 

and awareness program while working at the local level.  

Similarly, a rural municipality chairperson added: 

There is an education coordination unit under the federal 

government and a social development branch under the province. These 
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bodies have coordinated to implement some programs. However, there has 

not been effective coordination and cooperation between the three bodies. 

These things should be made effective in the coming days. To effectively 

implement the existing policies and laws of school education management, 

the government should take steps to identify problems from the grassroots 

level with all stakeholders.  

These insights reveal that insufficient coordination among government tiers 

has led to ineffective policy implementation. Participants stressed the need for 

improved federal-local collaboration, capacity-building initiatives for local 

educational authorities, and the elimination of hierarchical superiority among 

central and local staff to promote a more cooperative governing structure. 

Discussion  

The decentralization of education management in Nepal under the federal 

system has empowered local governments with substantial authority over policy 

formulation, resource allocation, and staff appointments. This restructuring, 

mandated by the Constitution of Nepal (2015) and the Local Government 

Operation Act (2017), aimed to promote participatory governance and localized 

decision-making. However, as observed in other decentralized contexts (Nurkolis 

& Sulisworo, 2018; Patrick et al., 2021), ambiguities in role definition and 

inconsistent policy execution remain significant challenges. The absence of a new 

Federal Education Act has further exacerbated strategic uncertainties, leading to 

varied interpretations of local governments' roles and responsibilities. 

These findings align with decentralization theories, which suggest that 

while local governance can enhance policy relevance and responsiveness, it also 

introduces governance complexities (Sanderson, 2009). Similar to the findings of 

Neupane (2019) and Acharya (2021), this study reveals that educational managers 

struggle with unclear federal guidelines, leading to the fragmented implementation 

of policies. The inconsistency in local government capacities, as evidenced by 

comparative studies (Douglas College, 2017; OECD, 2017), further contributes to 

inefficiencies, highlighting the need for structured capacity-building initiatives. 

A critical insight from this study is the persistence of centralized 

governance mindsets among educational managers, particularly in the field of 

secondary education. Despite the constitutional mandate for decentralization, some 

stakeholders are reluctant to relinquish central control. This aligns with Bray’s 

(1999) concept of "implementationist myopia," where entrenched, centralized 

practices hinder the transformative potential of federal reforms. Similar trends have 

been observed in Indonesia (Muhdi, 2019) and Sri Lanka (Alawattegam, 2020), 

where historical administrative structures continue to shape the decentralized 

governance models. 

Nevertheless, positive developments have emerged at the local level, 

demonstrating the potential of decentralized educational governance. Local 
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governments have initiated community-responsive policies, such as localized 

curricula and skill-based education programmes, paralleling international trends 

where decentralization fosters innovative, context-specific educational solutions 

(David, 1989; Sharpe, 1996). The implementation of digital technology in 

educational management, as highlighted by Osorio and Banzato (2022), presents 

another opportunity for local adaptations. However, systemic limitations, including 

financial constraints and political interference, restrict the scalability of these 

initiatives, a challenge also noted in Bangladesh and Pakistan (Mustary 2021; 

PILDAT 2011). 

Political interference is a major impediment to effective policy execution. 

As observed in Khanal and Regmi’s (2023) study on policy accountability, political 

influences on teacher appointments and school management contribute to 

inefficiencies. This phenomenon, consistent with experiences in other 

decentralized settings (Espinoza, 2009; Singh & Nagpal, 2010), suggests that 

depoliticising education governance is crucial for sustainable policy 

implementation. 

Furthermore, financial dependency on the federal government undermines 

local governments’ autonomy in managing education. Inconsistencies in budget 

allocation and bureaucratic inefficiencies reflect the challenges faced by other 

nations transitioning to decentralized governance models (Gwang Prakash, 2012; 

Gwang, 2002). This calls for enhanced financial autonomy, clearer role delineation 

among government tiers, and improved intergovernmental coordination to ensure 

the effectiveness of decentralized education policies. 

Despite these challenges, some promising initiatives indicate progress in 

this area. The development of local education acts and community-driven policies 

suggests a commitment to decentralization in education. However, sustaining these 

efforts requires increased funding, systematic evaluation, and ongoing professional 

development programs for local education managers. Aligning with global best 

practices, as seen in European Union models (Saienko et al., 2023), the integration 

of technological advancements and policy frameworks can further enhance 

governance efficiency. 

Conclusion 

This study reveals that the implementation of educational federalism in 

Nepal remains a complex, contested, and incomplete process more than a decade 

after the 2015 Constitution. Local education managers and stakeholders perceive 

their roles with a mixture of optimism and realism. They value the constitutional 

promise of power-sharing, delegated authority, and enhanced local autonomy, 

which has enabled meaningful grassroots innovations. These include the 

development of context-specific policies such as tailored local curricula, local 

education acts, targeted teacher capacity-building programs, performance contracts 

with rigorous monitoring, incentive allowances, and supplementary financial 
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supports such as school grants, daily meal programs, and additional salary top-ups 

for early childhood development teachers. Such adaptations demonstrate genuine 

local agency and align closely with federalism’s core intent of making education 

more responsive to community needs and supportive of sustainable development 

goals, particularly at the primary and basic levels. 

However, the findings highlight a profound disjuncture between policy 

aspirations and on-the-ground realities. Participants affirmed the potential efficacy 

of decentralization in principle, yet they confronted severe systemic and contextual 

barriers that undermined effective implementation. The most salient challenges 

include: heavy fiscal dependency on federal conditional grants coupled with 

inadequate overall budgets, which restrict local planning and resource flexibility; 

pervasive political interference in teacher recruitment, transfers, and school 

management committee formations, which erodes neutrality and merit-based 

governance; a persistent centralized mindset, especially concerning secondary 

education, where entrenched bureaucratic and teacher attitudes resist full 

devolution; weak or absent intergovernmental coordination across federal, 

provincial, and local tiers, leading to policy ambiguity, lack of follow-up support, 

and strategic silence from the center; and continuing external influences from 

international donors, national political culture, and private sector actors that limit 

genuine local ownership. These interconnected constraints form a vicious cycle in 

which structural and legislative gaps most notably the prolonged absence of a 

comprehensive Federal Education Act sustain role confusion, perpetuate resource 

imbalances, reinforce centralized habits, and invite political capture, ultimately 

reconcentrating effective power at higher levels, despite constitutional provisions. 

The core impediment is therefore not a lack of local initiative or capacity but a 

systemic failure to establish an enabling environment through simultaneous, 

holistic reforms. 
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Abstract 

The integration of mobile phones into 

educational settings has become 

increasingly prevalent, particularly 

in language learning. This study 

investigates students’ attitudes 

toward the use of mobile phones in 

learning English and examines 

differences in these attitudes based 

on sex within the context of Nepal. A 

survey was administered to 80 

college students enrolled in 

bachelor’s and master’s level at 

Dhankuta Multiple Campus. The 

Slovin formula was used to determine 

the sample size, and students were 

selected using the lottery method. 

Univariate analysis included 

frequency counts and percentages, 

while bivariate analysis employed 

the Chi-square test to examine 

attitude differences by sex. Results 

revealed that students generally held positive attitudes toward mobile-assisted 

English learning. There was no statistically significant difference between the 

attitudes of students on the use of mobile phone in learning English on the basis of 

sex. These results have implications for policymakers, educators, learners, and app 

developers in promoting mobile learning as a viable supplement to traditional 

English instruction.
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Introduction 

In today’s academic environment, smartphones play a vital role in both 

student learning and teacher instruction. This study aims to examine students’ 

attitudes toward the use of mobile phones for learning English language and to 

explore whether these attitudes differ based on sex within the context of Nepal. The 

widespread integration of mobile phones into everyday life reflects their growing 

significance across personal, educational, and professional contexts. Attewell and 

Savill-Smith (2004) assert that the use of mobile phones has grown significantly in 

recent years and is gradually replacing personal computers in both professional and 

social contexts. The use of mobile phones in education has introduced notable 

changes in how teaching and learning are conducted. For both students and 

teachers, mobile phones are emerging as indispensable tools that support 

instructional activities inside and outside the classroom environment. Mobile 

phones provide students with opportunities to obtain learning materials and 

maintain communication with educators and peers, supporting continuous learning 

regardless of time or place. In light of this, assessing students’ attitudes toward 

mobile phone use in EFL learning is both timely and relevant. 

In the context of a non-native English-speaking country like Nepal, 

teaching and learning English is a challenging task. Linguistic differences, limited 

exposure, and insufficient dedication all contribute to the difficulty of learning 

English in Nepal. Nevertheless, technological advancements have supported and 

somewhat facilitated this process. The rapid expansion of mobile phone use has 

begun to influence English language learning, serving pedagogical functions both 

inside and outside the classroom. Therefore, it remains important to investigate 

whether mobile phones can serve as effective tools for language learning. 

The use of mobile phones in learning English has recently become a popular 

topic for English language teaching researchers. Mobile assisted language learning 

(MALL) has steadily developed as a research field more than the two decades due 

to growing studies on mobile technology in language learning (Burston, 2013; 

Tembe, 2021; Guo, 2022). Kukulska-Hulme and Shield (2008) reviewed literature 

on mobile-assisted language learning (MALL) to assess the extent to which mobile 

technologies facilitate social interaction and collaborative learning. Their analysis 

reveals that, while mobile-facilitated speaking and listening exercises are still 

relatively rare, the field has experienced considerable growth. MALL has 

transitioned from largely text-based, instructor-led activities to more collaborative, 

multimedia-oriented learning environments that promote the co-construction of 

knowledge. According to Kukulska-Hulme (2018), MALL is steadily expanding, 

offering immediate support to learners and enhancing their reading, writing, 

listening, and speaking skills through accessible mobile technologies. 
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A growing body of research highlights the role of mobile phones in 

supporting EFL learning. Guo (2022) explores learning in the MALL ecology, 

finding that learners display different forms of agency across contexts. Mobile apps 

mediate learning, and through scaffolding and self-practice, learners utilize MALL 

affordances. This process fosters a shift from external regulation to self-regulation, 

reflecting language progress. Çakmak (2019) investigates mobile learning and 

mobile-assisted language learning (MALL) by situating the concept within 

theoretical frameworks, identifying associated challenges, proposing a conceptual 

framework of design principles and dimensions, and reviewing extant MALL 

studies. Çakmak concludes that MALL’s effectiveness depends on stakeholders’ 

awareness of pedagogical and technical issues and the application of design 

principles that align teaching practices with emerging mobile platforms. 

A growing number of scholarly investigations indicate that mobile phones 

are instrumental in promoting English as a Foreign Language (EFL) instruction. 

Research on this issue has been conducted in Nepal as well, indicating its relevance 

across different educational settings. Shrestha (2011) explored the educational 

value of mobile technologies in his article, noting their potential to enhance student 

interaction and English language learning in the Nepalese context. In his 2016 

research titled Mobile Learning Practice in Higher Education in Nepal, Parajuli 

reported that students responded positively to the integration of mobile 

technologies in their learning environments. Highlighting the potential of MALL, 

Tembe (2021) noted that mobile phones can serve as effective language learning 

tools when employed appropriately within specific pedagogical contexts. Although 

much has been studied about mobile learning, little is known about how advanced-

level students view the integration of mobile phones into their academic activities. 

Mobile phones are still not widely regarded by many students as effective tools in 

the context of English language learning. There is a noticeable gap in quantitative 

research investigating the specific perspectives of advanced-level students on 

mobile phone use in academic practices. Moreover, no quantitative study using 

bivariate analysis has been carried out regarding the students’ attitude toward the 

use of mobile phone so far in the context of Nepal. Therefore, it is necessary to 

know how the students think about the use of mobile phone in their English 

language learning in the context of Nepal. This research problem triggers the 

researcher to explore the attitudes of students on the use of smart phones in their 

English language learning. 

This study can provide valuable insights into how bachelor’s and master’s 

level students perceive the use of mobile phones for learning English, which will 

be significant for policymakers when developing plans and policies related to 

mobile-assisted language learning. Similarly, given that the current curriculum 

does not allocate space for mobile learning, the findings will be important for 

curriculum developers, syllabus designers, and material developers to consider 

integrating mobile learning into future curricula. A possible delimitation of this 
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study is that it surveyed only 80 students from Dhankuta Multiple Campus using 

questionnaires to assess their perceptions of mobile phone use in learning English. 

Additionally, students’ experiences with mobile phone usage were distributed and 

collected exclusively through social networking sites. Furthermore, this study does 

not address technical or socio-cultural factors related to the use of mobile phones 

in English language learning. 

Methods and Procedures 

This study was largely informed by a quantitative approach in order to 

examine the students’ experiences on using mobile phone in learning English. This 

study’s sample comprised students pursuing bachelor’s and master’s degrees at 

Dhankuta Multiple Campus. An equal number of female and male students were 

purposively selected from the sample population. For the sample size, 80 

students—equally divided between girls and boys—were randomly selected using 

the lottery technique. Closed ended questionnaires consisting of 15 statements were 

administered to the selected learners to collect the primary data. The questionnaire 

was distributed through online mode via Facebook messenger, emails and social 

networking sites. The data received from the students were analyzed in univariate 

analysis, frequency count, percentage and in bivariate analysis Chi-square test was 

calculated to find the difference in the attitudes (dependent variables) by sex of the 

respondents (independent variables). Moreover, to find out the effect of 

differences, Phi-value was calculated. All statistical analyses were performed using 

SPSS 16.1 for Windows. 

Sample Size 

A total of 101 bachelor’s and master’s level students from Dhankuta 

Multiple Campus were identified. Due to the large population, the Slovin formula 

was applied to determine the sample. It can be seen below. 

n= N÷ (1+Ne⸊) 

 = 101÷(1+101×0.05×0.05) 

 =101÷(1+0.2525) 

 =101÷1.2525 

 =80 

Where the descriptions are:  

 n = sample size  

 N=Total population (101)  

 e= Standard error (0.05) 

 From the 101 students, 80 participants with equal representation of males 

and females and of bachelor’s and master’s level students were selected using a 

lottery method. Survey data were subsequently collected from 40 female and 40 

male students.  
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Dependent Variable 

Students’ attitudes were dependent variables in the study. In this survey the 

questions were asked for students’ attitude on the use of mobile phone in learning 

English. The questions had five categorical responses (strongly agree, agree, 

neutral, disagree, and strongly disagree) to collect information related students’ 

attitude on the use of mobile phone in learning English. These five categorical 

responses were even categorized in two groups: positive attitude (strongly agree 

and agree) and negative (neutral, disagree and strongly disagree) for convenience. 

Independent Variable 

This study considered students’ sex, defined as male or female, as the 

independent variable, focusing on those pursuing bachelor’s and master’s degrees 

at Dhankuta Multiple Campus. 

Results and Discussion 

The analysis is confined to a purposive sample of 80 students, including 

equal numbers of male and female participants enrolled in bachelor’s and master’s 

level programs at Dhankuta Multiple Campus. This study is based on univariate 

and bivariate analysis. Initially, univariate or descriptive analysis was used to 

describe the percentage of respondents with their personal attitudes on the use of 

mobile phone in learning English. Bivariate analysis was performed to identify 

gender-wise attitudes towards the use of mobile phone in learning English. Chi–

square tests were used to test the association between attitudes and gender-wise of 

the respondents and phi – value was also used to determine the effect of association 

between the variables. 

Descriptive Analysis  

The univariate analysis was done to find out the students’ attitude on the 

use of mobile phone in learning English. Thirteen statements related to the attitude 

of students on the use of mobile phone in learning English were asked to identify 

the students’ attitude towards mobile assisted English language learning. The 

analysis has been presented in the following tables. 

 

Table 1. Students’ Attitude on the Use of Mobile Phone in Learning English 

Factors Responses N 

Positive (1) Negative (2)  

No. 

Sts. 

% No. 

Sts. 

%  

Use of mobile phone in learning 

English is enthusiastic 
52 65 28 35 80 
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Use of mobile phone in learning 

English is helpful 
60 75 20 25 80 

Use of mobile phone in learning 

English is inevitable 
39 48.8 41 51.3 80 

Use of mobile phone in learning 

English is easy to operate. 
48 60 32 40 80 

Use of mobile phone in learning 

English is encouraging 
45 56.3 35 43.8 80 

Use of mobile phone in learning 

English is boring 
21 26.3 59 73.8 80 

Use of mobile phone in learning 

English is time consuming 
48 60 32 40 80 

Use of mobile phone in learning 

English solves immediate 

problems 

40 50 40 50 80 

Use of mobile phone in learning 

English helps students to be 

autonomous learner 

32 40 48 60 80 

Use of mobile phone in learning 

English should be banned in the 

classroom. 

31 38.8 49 61.3 80 

Use of mobile phone in learning 

English needs best network 

quality. 

67 83.8 13 16.3 80 

Use of mobile phone in learning 

English is best to learn 

vocabulary rather than grammar 

and communication 

48 60 32 40 80 

Use of mobile phone in learning 

English is best to learn grammar 

and communication rather than 

vocabulary. 

27 33.8 53 66.3 80 

Total   53.65%  46.34%  

 

Table 1 presents responses of all 80 students on the thirteen different factors 

related to students’ attitude on the use of mobile phone in learning English. Out of 

the 80 respondents, 52 (65%) respondents expressed positive attitudes and 28 

(35%) respondents expressed negative responses when they were asked whether 

the use of mobile phone in learning English is enthusiastic. It implies that majority 

students are enthusiastic to use mobile phone in learning English. Similarly, 60 

(75%) respondents said that the use of mobile phone in learning English is helpful 

but 20 (25%) respondents showed negative attitude about it. This means majority 
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students are in the favour of using mobile phone for learning English. Out of the 

80 respondents, 39(48.8%) respondents expressed positive attitudes and 41(51.3%)  

respondents expressed negative responses when they were asked whether the use 

of mobile phone in learning English is inevitable. It indicates that majority students 

are not in the support of making the use mobile phone inevitable in learning 

English.  

Regarding the operation of mobile phone for learning English, 48(60%) 

respondents responded that it is easy to operate whereas 32 (40%) respondents felt 

difficulty in operating mobile phone for learning English. It means majority 

students feel easy to operate mobile phone for learning English. Out of the 80 

respondents, 45 (56.3%) respondents expressed positive attitudes and 35(43.8%) 

respondents expressed negative responses when they were asked whether the use 

of mobile phone in learning English is encouraging. It implies that majority 

students feel encouraging on use mobile phone for learning English. In the case of 

whether the use of mobile phone in learning English is boring, 21 (26.3%) 

respondents expressed that use of mobile phone is boring whereas 59 (73.8%) 

respondents expressed that use of mobile phone is not boring while learning 

English. Likewise, 48 (60%) respondents said that the use of mobile phone in 

learning English is time consuming and 32 (40%) respondents did not say that it is 

time consuming. It shows that majority students feel the use of mobile phone is 

time consuming. 40 (50%) respondents showed positive responses and 40 (50%) 

respondents showed negative responses when they were asked about whether the 

use of mobile phone in learning English solves immediate problems. In the context 

of autonomy, respondents were asked whether the use of mobile phone in learning 

English helps students to be autonomous learner. Out of the 80 respondents, 

32(40%) respondents expressed positive responses and 48(60%) respondents 

expressed negative responses. It implies that majority students do not feel that the 

use mobile phone for learning English helps students to be autonomous learner.  

Regarding whether the use of mobile phone in learning English should be 

banned in the classroom, 31(38.8%) respondents showed positive attitude whereas 

49 (61.3%) respondents showed negative responses. It means majority students do 

not like banning the use of mobile phone for learning English in the classroom. In 

the same way, (83.8%) respondents showed positive responses and 13 (16.3%) 

respondents showed negative responses when they were asked about the network 

quality in using mobile phone for learning English. It indicates that most of the 

students feel strong need of good network quality in mobile phone. When the 

respondents were asked whether the use of mobile phone in learning English is best 

to learn vocabulary rather than grammar and communication, 48(60%) respondents 

said that it is best to learn vocabulary rather than grammar and communication 

through mobile phone and 32 (40%) respondents responded reverse view of it. 

Similarly, out of the 80 respondents, 27 (33.8%) indicated that mobile phones are 

best used for learning grammar and communication rather than vocabulary, while 
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53 (66.3%) expressed a negative attitude when asked whether mobile phones are 

most effective for learning grammar and communication over vocabulary. It 

implies that majority students use mobile phone for learning vocabulary rather than 

grammar and communication. 

From the above result and discussion, it can be said that most of the students 

have positive attitudes on the use of mobile phone in learning English. Out of 80 

students, 43 (53.65 %) students had showed positive attitude and 37 (46.34 %) 

students had showed negative attitude regarding the use of mobile phone in learning 

English. This result aligns with the findings of Vyas and Nirban (2014), who 

reported that the majority of respondents viewed mobile technology as a significant 

medium for educational purposes and were generally willing to embrace mobile 

learning positively despite its limitations. Similarly, Parajuli (2016), in his study 

stated that nearly all undergraduate students owned mobile phones and used them 

informally for learning both inside and outside the classroom. He observed that the 

majority of students were favorably inclined toward the use of mobile technology 

for learning purposes. In this regard, the results of this study correspond closely 

with the findings reported in previous research. It was also observed that large 

number of students feel the strong need of good network quality while using mobile 

phone for learning English (Tembe, 2021). 

Bivariate Analysis  

Bivariate analysis was performed to identify gender-wise attitudes towards 

the use of mobile phone in learning English. Thirteen statements related to the 

attitude of students on the use of mobile phone in learning English are done cross 

tabulation with the sex of the respondents to identify the students’ attitude towards 

mobile assisted English language learning on the basis of sex. The analysis has 

been presented in the following tables. 

Table 2.Students’ Attitudes on the Use of Mobile Phone in Learning Englishon the 

Basis of Sex of Respondents  

Factors  Sex of the 

respondents 

Chi – 

value 

 

Phi – 

value 

 Girls Boys 

Use of mobile phone in 

learning English is 

enthusiastic 

Positive 62.5% 67.5% .639 -

0.052 Negative 37.5% 32.7% 

Use of mobile phone in 

learning English is helpful 

Positive 70.0 % 80.0 % .302 -

0.115 Negative 30.0 % 20.0 % 

Use of mobile phone in 

learning English is inevitable 

Positive 50.0 % 47.5 % 0.823 0.025 

Negative 50.0 % 52.5 % 

Positive 57.5 % 62.5 % 0.648 
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Use of mobile phone in 

learning English is easy to 

operate. 

Negative 42.5 % 37.5 % 
-

0.051 

Use of mobile phone in 

learning English is 

encouraging 

Positive 62.5 % 50.0 % 0.260 0.126 

Negative 37.5 % 50.0 % 

Use of mobile phone in 

learning English is boring 

Positive 27.5 % 25.0 % 0.799 0.028 

Negative 72.5 % 75.0 % 

Use of mobile phone in 

learning English is time 

consuming 

Positive 62.5 % 57.5 % 0.648 0.051 

Negative 37.5 % 42.5 % 

Use of mobile phone in 

learning English solves 

immediate problems 

Positive 45.0 % 55.0 % 0.371 -

0.100 Negative 55.0 % 45.0 % 

Use of mobile phone in 

learning English helps students 

to be autonomous learner 

Positive 45.0 % 35.0 % 0.361 0.102 

Negative 55.0 % 65.0 % 

Use of mobile phone in 

learning English should be 

banned in the classroom. 

Positive 37.5 % 40.0 % 0.818 -

0.026 Negative 62.5 % 60.0 % 

Use of mobile phone in 

learning English needs best 

network quality. 

Positive 87.5 % 80.0 % 0.363 0.102 

Negative 12.5 5 20.0 % 

Use of mobile phone in 

learning English is best to learn 

vocabulary rather than 

grammar and communication 

Positive 57.5 % 62.5 % 0.648 -

0.051 Negative 42.5 % 37.5 % 

Use of mobile phone in 

learning English is best to learn 

grammar and communication 

rather than vocabulary. 

Positive 45.0 % 22.5 % 0.033 0.238 

Negative 55.0 % 77.5 % 

Table 2 shows the association between sex of respondents and students’ 

attitudes towards the use of mobile phone in learning English. All the variables are 

in nominal scale, so cross tabulations have been done and chi–square value and phi 

value have been interpreted to show the relationship.  The independent variable is 

column, so column percent is the main concern.  

Regarding whether the use of mobile phone in learning English is 

enthusiastic, this variable (dependent) was cross tabulated with sex of respondents 

(independent variable). Result shows that 62.5% girls have positive attitude and 

37.5% have negative attitude. Similarly, 67.5% boys have positive and 32.5% have 

negative. The chi – square (P) value is 0.639 which is more than 0.05. It implies 

that there is no significant difference between these two variables. It means it has 
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accepted null hypothesis. It can be said that both girls and boys have more or less 

equal enthusiasm on the use of mobile phone in learning English. Regarding the 

effect size of it, Phi- value is -0.052 that means the relationship between these two 

variables is very weak. 

Regarding whether the use of mobile phone in learning English is helpful, 

this variable (dependent) is done cross tabulation with sex of respondents 

(independent variable). Result shows that 70.0% girls have positive attitude and 

30.0% have negative attitude. Similarly, 80.0% boys have positive and 20.0% have 

negative. The chi–square (P) value is 0.302 which is more than 0.05. It implies that 

there is no significant difference between these two variables. It means it has 

accepted null hypothesis. It can be said that both girls and boys think that the use 

of mobile phone in learning English is helpful. Regarding the effect size of it, Phi- 

value is -0.115 that means the relationship between these two variables is very 

much weak. 

Regarding whether the use of mobile phone in learning English is 

inevitable, this variable (dependent) is done cross tabulation with sex of 

respondents (independent variable). Result shows that 50.0% girls have positive 

attitude and 50.0% have negative attitude. Similarly, 47.5% boys have positive and 

52.5% have negative. The chi–square (P) value is 0.823 which is more than 0.05. 

It implies that there is no significant difference between these two variables. It 

means it has accepted null hypothesis. It can be said that both girls and boys think 

that the use of mobile phone in learning English is inevitable. Regarding the effect 

size of it, Phi- value is 0.025 that means the relationship between these two 

variables is very much weak. 

Regarding whether the use of mobile phone in learning English is easy to 

operate, this variable (dependent) is done cross tabulation with sex of respondents 

(independent variable). Result shows that 57.5% girls have positive attitude and 

42.5% have negative attitude. Similarly, 62.5% boys have positive and 37.5% have 

negative. The chi–square (P) value is 0.648 which is more than 0.05. It implies that 

there is no significant difference between these two variables. It means it has 

accepted null hypothesis. It can be said that both girls and boys think that the use 

of mobile phone in learning English is easy to operate. Regarding the effect size of 

it, Phi- value is -0.051 that means the relationship between these two variables is 

very much weak. 

Regarding whether the use of mobile phone in learning English is 

encouraging, this dependent variable is done cross tabulation with sex of 

respondents (independent variable). Result shows that 62.5% girls have positive 

attitude and 37.5% have negative attitude. Similarly, 50.0% boys have positive and 

50.0% have negative. The chi–square (P) value is 0.260 which is more than 0.05. 

It implies that there is no significant difference between these two variables. It 

means it has accepted null hypothesis. It can be said that both girls and boys think 

that the use of mobile phone in learning English is encouraging. Regarding the 



 

 

 

// 37 // Exploring Students' Attitudes ... 

The Journal of DMC // Vol. IV, Issue 1 

(A Peer-Reviewed Open Access Research 

Journal) 

Vol. IV Issue 

effect size of it, Phi- value is 0.126 that means the relationship between these two 

variables is modest. 

Regarding whether the use of mobile phone in learning English is boring, 

this dependent variable is done cross tabulation with sex of respondents 

(independent variable). Result shows that 27.5% girls have positive attitude and 

72.5% have negative attitude. Similarly, 25.0% boys have positive and 75.0% have 

negative. The chi – square (P) value is 0.799 which is more than 0.05. It implies 

that there is no significant difference between these two variables. It means it has 

accepted null hypothesis. It can be said that both girls and boys think that the use 

of mobile phone in learning English is not boring. Regarding the effect size of it, 

Phi- value is 0.028 that means the relationship between these two variables is weak. 

Regarding whether the use of mobile phone in learning English is time 

consuming, this dependent variable is done cross tabulation with sex of respondents 

(independent variable). Result shows that 62.5% girls have positive attitude and 

37.5% have negative attitude. Similarly, 57.5% boys have positive and 42.5% have 

negative. The chi – square (P) value is 0.648 which is more than 0.05. It implies 

that there is no significant difference between these two variables. It means it has 

accepted null hypothesis. It can be said that both girls and boys think that the use 

of mobile phone in learning English is time consuming. Regarding the effect size 

of it, Phi- value is 0.051 that means the relationship between these two variables is 

weak. 

Regarding whether the use of mobile phone in learning English solves 

immediate problems, this dependent variable is done cross tabulation with sex of 

respondents (independent variable). Result shows that 45.0% girls have positive 

attitude and 55.0% have negative attitude. Similarly, 55.0% boys have positive and 

45.0% have negative. The chi–square (P) value is 0.371 which is more than 0.05. 

It implies that there is no significant difference between these two variables. It 

means it has accepted null hypothesis. It can be said that both girls and boys think 

that the use of mobile phone in learning English solves immediate problems. 

Regarding the effect size of it, Phi-value is -0.100 that means the relationship 

between these two variables is very much weak. 

Regarding whether the use of mobile phone in learning English helps 

students to be autonomous learners, this dependent variable is done cross tabulation 

with sex of respondents (independent variable). Result shows that 45.0% girls have 

positive attitude and 55.0% have negative attitude. Similarly, 35.0% boys have 

positive and 65.0% have negative attitude. The chi–square (P) value is 0.361 which 

is more than 0.05. It implies that there is no significant difference between these 

two variables. It means it has accepted null hypothesis. It can be said that both girls 

and boys think that the use of mobile phone in learning English does not help 

students to be autonomous learner. Regarding the effect size of it, Phi-value is 

0.102 that means the relationship between these two variables is modest. 
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Regarding whether the use of mobile phone in learning English should be 

banned in the classroom, this dependent variable is done cross tabulation with sex 

of respondents (independent variable). Result shows that 37.5% girls have positive 

attitude and 62.5% have negative attitude. Similarly, 40% boys have positive and 

60% have negative attitude. The chi – square (P) value is 0.818 which is more than 

0.05. It implies that there is no significant difference between these two variables. 

It means it has accepted null hypothesis. It can be said that both girls and boys think 

that the use of mobile phone in learning English should not be banned in the 

classroom. Regarding the effect size of it, Phi- value is -0.026 that means the 

relationship between these two variables is very much weak. 

Regarding whether the use of mobile phone in learning English needs best 

network quality, this dependent variable is done cross tabulation with sex of 

respondents (independent variable). Result shows that 87.5% girls have positive 

attitude and 12.5% have negative attitude. Similarly, 80.0% boys have positive and 

20.0% have negative attitude. The chi–square (P) value is 0.363 which is more than 

0.05. It implies that there is no significant difference between these two variables. 

It means it has accepted null hypothesis. It can be said that both girls and boys think 

that the use of mobile phone in learning English requires the best network quality. 

Regarding the effect size of it, Phi- value is 0.102 that means the relationship 

between these two variables is modest. 

Regarding whether the use of mobile phone in learning English is best to 

learn vocabulary rather than grammar and communication, this dependent variable 

is done cross tabulation with sex of respondents (independent variable). Result 

shows that 57.5% girls have positive attitude and 42.5% have negative attitude. 

Similarly, 62.5% boys have positive and 37.5% have negative attitude. The chi–

square (P) value is 0.648 which is more than 0.05. It implies that there is no 

significant difference between these two variables. It means it has accepted null 

hypothesis. It can be said that both girls and boys think that the use of mobile phone 

in learning English is best to learn vocabulary rather than grammar and 

communication. Regarding the effect size of it, Phi-value is -0.051 that means the 

relationship between these two variables is very weak. 

Regarding whether the use of mobile phone in learning English is best to 

learn grammar and communication rather than vocabulary, this dependent variable 

is done cross tabulation with sex of respondents (independent variable). Result 

shows that 45.0% girls have positive attitude and 55.0% have negative attitude. 

Similarly, 22.5% boys have positive and 77.5% have negative attitude. The chi–

square (P) value is 0.033 which is less than 0.05. It implies that there is significant 

difference between these two variables. It means it has rejected null hypothesis. It 

can be said that both girls and boys have different level of attitude in the case of 

whether the use of mobile phone in learning English is best to learn grammar and 

communication rather than vocabulary. Regarding the effect size of it, Phi-value is 

0.238 that means the relationship between these two variables is modest. 
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Based on the above results, it can be concluded that, in most cases, both 

female and male students share similar attitudes toward the use of mobile phones 

for learning English. This indicates a generally positive attitude across both groups. 

Furthermore, the findings suggest that there is no statistically significant difference 

in students’ attitudes based on sex regarding the use of mobile phones in English 

language learning. However, in certain specific areas namely, perceptions of 

whether mobile phones are more effective for learning grammar and 

communication than for vocabulary, and whether mobile-assisted English learning 

is viewed as encouraging differences in attitude levels between male and female 

students were observed. The associations between sex and attitudes in these two 

areas were determined to be moderate and modest, respectively.  

Conclusion 

This quantitative study was conducted to explore students’ attitudes toward 

using mobile phones for learning English. The findings indicate that students 

generally hold a positive attitude toward mobile phone use in English learning, 

despite encountering minor challenges. No significant difference was found 

between the attitudes of female and male students regarding this usage. A 

substantial number of students emphasized the importance of having good network 

quality to facilitate effective mobile-assisted learning. Based on these results, it can 

be concluded that mobile phones represent an effective tool for English language 

learning. It fosters anytime anywhere learning and self-paced progress while also 

promoting authentic communication, peer interaction, and teacher student 

communication, all of which ultimately lead to more effective English language 

learning. Ensuring reliable network quality is essential for maximizing their 

educational potential. The outcomes of this study highlight the relevance of mobile 

learning as a complementary approach to traditional English language instruction, 

providing valuable insights for policymakers, educators, learners, and application 

developers. 
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Abstract 
This research paper sheds light on the 

objectification and fate of the female 

protagonist, Tess in Thomas Hardy’s 

Tess of the d’Urbervilles from the 

perspective of women’s 

performativity and existence. How 

patriarchy strongly supports Tess’s 

adversity is the major concern of this 

article. The poor fate of the 

protagonist blesses her to live with 

full of miseries. She is not fortunate as 

a daughter, a mother, a lover, and a 

wife. Firstly, her objectification starts 

from her own mother; secondly she is 

destitute and her fortune never stands 

for her. Since her early age to 

adulthood, she suffers extremely and 

eventually condemns to death despite 

her naivety. By the help of feministic 

theories of objectification, fatalistic 

conspiracies and patriarchal 

propagandas, this article tries to 

justify how the innocent women 

suffered during Victorian period. Not 

only this, it also attracts the attention 

for the change of the social gaze to guileless women because they are not the 

objects to be consumed. Tess suffers on the hands of her father, master, and 

husband. She is merely a marionette whose death fate doesn’t even deny.  
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Introduction 

The poor Tess is ensnared by her treacherous prickly destiny. John 

Durbeyfield sends his sixteen-year-old daughter to unknown family whom he 

believes to be real d’Urbervilles. Although Tess is impoverished, she is lissom and 

gorgeous. However, her fate ushers her to wrong house. The initials of Theresa 

(Tess) and the martyr Teresa symbolize the prospective scapegoat Tess as Alec 

raped her.  Fate is her foe which snatches her infant son causing her defamation in 

the society. Naming her son ‘Sorrow’ symbolizes the melancholies of Tess. The 

ungenerous parents and slanderous image among community people push her to 

run to a new place where she works as a Milkmaid in Talbothays Dairy. Falling in 

love again with Angel Clare is the new game of her fortune to introduce her to new 

strands of agonies. The sin of the fathers Tess carries, therefore, she has to be the 

victim to justify their felony. Eventually, the conventional gender stereotype 

doomed her. The painter paints the sign “The Damnation Slumbereth Not” (Hardy, 

1891, p. 116) on her way back to home symbolizes how Tess should not be 

burdened to be penalized; how she is pure soul and the god must not play 

maliciously with her luck. The feminist theories of objectification will aid the 

researcher to discover how the fate and patriarchy machinate to objectify Tess 

causing her unfortunate end. This research paper will investigate to explore the 

struggle of Tess, her journey from slavery to death. This study aimed to address 

two research questions as: 

1. What is the situation of the protagonist? 

2. How has she been the victim of fate in a patriarchal society? 

Methodology 

Thomas Hardy’s Tess of the d’Urbervilles is the basic text for the 

designation of this research paper. This research paper explores the themes of 

fatalistic role of the woman character and her existence in the patriarchal society 

by applying the theories of feminism and objectification. The PDF e-books of the 

major text and the theories as well as the several web searches contributed 

relevantly to come across the finding of this paper. The theoretical concept of 

Martha C. Nussbaum is deeply followed to devise this paper.  

Literature Review 

Thomas Hardy’s Tess of the d’Urbervilles is already analyzed through 

several lenses. However, this paper is built on newest concept. The predecessors 

have discovered different issues on the novel. Fatima (2016, p. 120) argues that, 

“Though Tess belongs to lower class but the declining economic conditions let her 

fall even down from lower to underclass. She investigates on the suffering of Tess 

to uplift her family’s economic depravity. Fatima thoroughly explores on Marxist 

domain on the novel.  
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 Another critic, Shihab (2024, p. 89) forwards that, “Tess is a means of 

economic development for her family. So, in her own family, she has been treated 

as a commodity. From this scenario, the readers will have an idea that the Victorian 

capitalistic society created a situation where some people are marginalized to the 

extent that they are treating their family members as commodities.” He sinks down 

to the class conflict existed on the novel and the commodity Tess is being made to 

battle with this.  

Salma Begum (2022, p. 89) discusses that, “Tess is referred to as a "fallen 

woman" throughout the novel as a result of her first fall, which was her sexual 

engagement with Alec. This causes her to feel guilty everywhere she goes. People 

abuse her when she returns to her hometown.” Begum’s focus on how women 

during Victorian phase were judged according to their chastity which has not 

changed still. The Victorian rules were harsh for women; hence, Tess also became 

the victim of that. Correspondingly, Xuewei Shi (2019, p. 1333) blames the society 

because “the economic situation is the foundation of all other things. In Victorian 

Times, the United Kingdom rapidly transformed into a capitalist industrial country. 

However, the social change hasn’t brought benefits to the normal people.” 

 After analyzing these previous researches, here comes the conclusion that 

this research paper has the unique claim with the theory of objectification. This 

type of research has not done hitherto on Tess of the d’Urbervilles. 

Result and Discussion 

The meaning of the major protagonist’s name, Tess, is harvester. Therefore, 

her parents use her to harvest the money that does not bother them even though 

they exploit Tess to the extreme point. Tess’s parents correlates with the notion of 

Vlastos (1973) who says, “Children may be used as tools of their parents’ purposes, 

as beings whose feelings need not be taken into account.” Tess’s mother pushes 

Tess to the malicious world because of her avariciousness. Tess is only sixteen but 

traumatizes with acerbic wounds because she has to be the mother for her siblings. 

Tess’s mother asks her to wear sensual dress and beautify more despite the fact that 

she is also somewhere subjugated to patriarchy when it comes to face her husband’s 

anger. If her parents were not ignorant and they had not exposed Tess to Alec’s 

sexual encounter and Tess being an able girl, if her energy utilized somewhere else, 

would have possibly achieved something good (Shah, et.al., 2022, p. 1675). Mother 

sees Tess as an object to be sold. Mrs. Durbeyfield prepares Tess; makes her 

beautiful twice than before and ties her hair with pink ribbon in for the auction of 

Tess. Tess’ father is already corrupted man but if her mother would be right, Tess 

would have probably better life. It is in fact Mrs. Durbeyfield who forces her 

husband to send Tess to Alec’s house. She persistently tries to assure John, “That 

lady must be our relation. And my projick is to send Tess to claim kin” (Hardy, 

1891, p. 32). She puts these words into John’s mind to make them reality. Mrs. 

Durbeyfield “tried her fate in the Fortune-Teller, and it brought out that very thing” 

(Hardy, 1891, p.33). However, John is hesitating to persuade Tess but his wife 
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assures him to handle this matter by herself. Tess is distressed when she knows that 

her mother has already inculcated the idea in other kids about their prospective 

richness through Tess’s marriage with Alec. Despite understanding Tess’s anxious 

mind, Mrs. Durbeyfield is eminently aloft and rather speaks brusquely, “Going to 

work, my dears, for our rich relation, and help get enough money for a new horse” 

(Hardy, 1891, p. 67). On the surface, the accidental death of the old horse seems to 

be an ordinary coincidence in life, but it happened to Tess, who is already in 

financial difficulties, which indicates a fatal turning point in the protagonist's fate, 

which means that Tess must shoulder the heavy burden and do something she has 

never done before (Lv, 2022, p. 47). Tess is connected with many mythical female 

names in different chapters. Thus, Tess represents entire womanhood. She is 

always a servant; even in Talbothyas Dairy she serves as milkmaid. However, she 

does not lose hope rather strives to survive. Tess  fights “within and beyond the 

physical world to discover inner powers [and] hidden essences and she shapes form 

into feeling, into imaginative vision, into dreams of the new and strange” (Morgan, 

1991, p. ix).The novel is set in the period of 19th century’s economic depression in 

England . However, this paucity mostly targets women because Tess represents all 

the women of the England of that period.  

The brutal woman like Mrs Durbeyfield creates hell for the innocent like 

Tess. The objectification does not interfere all but it ruins the life of those women 

who are exactly like Tess. Mrs. Durbeyfield’s austerity and callosity augment 

further when Tess returns to her house with impregnated belly. She rebukes Tess 

for not marrying Alec. Due to the lack of her empathy, Tess leaves the house after 

SORROW dies. She names her son “Sorrow”, symbolizing the sorrow she has been 

through in her life thus far (Nkanka, 2024, p.5). Whatever the Tess suffers, it’s only 

due to her parents’ ill-treatment. They are highly anxious because Tess did not 

marry to Alec but also zero empathetic to pathetic Tess. Their “determination to 

perpetuate an invigorating sense of material possibility” (Loeb 3) indeed devastates 

the life of Tess. Not only this, when Tess returns to her mother and reveals of 

disclosing her past with Angel, Mrs. Durbeyfield yells at her, “O you little fool—

you little fool!” (Hardy, 1891, p.374). She callously expresses that Tess was already 

a sinful girl to marry Angel. How a mother could be such cruel? As Nussbaum 

(1995, p. 257) views that, “The objectifier treats the object as something whose 

experience and feelings need not be taken into account” because the object is 

considered to be “owned by another, can be bought or sold” (Nussbaum, ibid). Mrs 

Durbeyfield, the objectifier, reprimands oneself for being the mother of hapless 

child. Marrying Angel could change the family scenario but the object, Tess, had 

the objection. Both of the parents rather doubt on her character. It is colossally 

painful to Tess because “how unexpected were the attacks of destiny!” (Hardy, 

1891, p. 377) as her parents concern merely on those merits they may receive after 

the trade of Tess. 

Tess is objectified throughout the novel. Her mother all the time coerces her 

to be sexually appealed so that she can trap rich man. “Tess mother asks her 
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dressing up more the dandy” (Hardy, 1891, p.57). She is ever strict therefore Tess 

ever fears to object her mother’s decision. She even muddles over her mother’s 

satisfaction on uncertain nobility. The common thread running through all the form 

of sexual objectification is the experience of being treated as a body of (collection 

of body parts) valued predominantly for its use to (or consumption by) others 

(Fredrickson and Roberts, 1997, p. 174). Shah at. el. (2022, p. 1671) views that, 

“While describing Tess, Hardy always mentions the physical beauty of Tess. The 

way he describes this beauty, referring to her peony mouth, lips and cheeks, shows 

that Hardy was greatly influenced by the Victorian man's mindset. For whom 

female were pieces of decoration.” Hardy himself is sexually objectifying female 

body (Boumelha, 1982).  

Alec’s mother knows everything about his abuses to Tess but she does not 

raise voice. She seems to be pretending to be blind only to hide the truth about her 

family history. Her middle class rich arrogance shuts her mouth and numbs her 

action to stand for poor Tess. Mrs. d’Urbervilles never attempts to protect Tess 

despite having the power of verbatim. She considers Tess only as impoverished 

lass. She treats Tess as puppet and asks her “wrinkling and twitching her face into 

undulations, ‘Can you whistle?’” (Hardy, 1891, p. 82). Tess cannot do so and she 

orders her to practice whistling everyday to call her bullfinches. She treats Tess 

more as a Fowl tender than a human being. 

Fate  

Fate functions as a character opposing Tess and ultimately cursing her 

untimely death as a criminal. Fate is in extreme favour of patriarchy. Despite her 

hard attempt to protect herself, Alec rapes Tess. Alec is bogus but his victory in 

abusing an innocent girl is an utmost support to patriarchy. Tess is unknown about 

the plan of her father as well. When Alec forces her to marry exposing her father’s 

reality “See how I’ve got to teave and slave, and your poor weak father with his 

heart clogged like a dripping-pan” (Hardy, 1891, p.119), Tess feels as if the sky 

has fallen. Hence, she is circumscribed by the heinous males. As Janis P. Stout 

(1987, p.239) argues: 

  She is seen, as she will continue to be seen throughout the novel, as being 

caught up in overwhelming forces, and is the victim of her father’s shiftlessness 

and both parent’s false hopes even before she becomes the victim of Alec 

D’Urbervilles stratagems. She is a victim, too, of her own good nature, her 

readiness to sympathize with her family’s plight and to go along with their 

foolish schemes for betterment, and indeed a victim of her own body’s early 

maturation, before she has had a chance to develop for herself the wariness that 

her mother fails to provide her. 

Realization of Angel’s parents of mistreating Tess and their own son, after the 

devastation of Tess, shows how Tess is innately sinned to be doomed. Retrieval of 

Angel after the Tess’s surrender to Alec represents another malicious plot of fate. 

The Angel’s guilty recognition and running after Tess once she becomes the culprit 

is the next malignant strategy of fate giving a tragic end to a naive girl. Perhaps, 
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Hardy’s creation of Tess is a sharp condemnation of Victorian social morality 

(Shakury, 2016, p. 94). Therefore, Hardy ends the novel mentioning that “Justice 

was done” (Hardy, 1891, p. 584). How could it be the justice? Does it mean that 

any pathetic girl never has to face any brutality anymore, or does it truly refer to 

the justice for Alec? 

Fate Favours Patriarchy 

The irony of entering into the wrong family, which is only titular 

d’Urbervilles, does not bolster the idea that her blood is aristocratic. The poor 

peddler, John Durbeyfield, despite his impoverishment, is obsessed of pretending 

that he belongs to noble class. John Durbeyfield had more conceit than energy or 

health, and this supposition was pleasant to him (Hardy, 1891, p.62). Therefore, his 

counterfeit becomes fragile when it only traumatizes Tess in phony d’Urbervilles 

house. John is noble by blood but his nature is conceited. John believes that, “a 

woman is good and virtuous only when she is good in households” (Shah et.al., 

2022, p.1680). The economic struggle for poor classes reflects the suppression of 

women. John is lethargic drunkard fellow and uses Tess for his economic support. 

Sending Tess to Alec’s house has a covetous plan of John for his own affluence. 

Alec brags about his wealth and the ostensible surname. His crookedness 

inculcates him that he can conquer everything because he is “Alexander.” This 

irony hits hard because he is not humane rather he is malevolent. Catherine 

MacKinnon (1989, p. 124) asserts that “Women’s intimate experience of sexual 

objectification . . . is definitive of and synonymous with women’s lives as gender 

female” where women “can grasp self only as thing” (ibid). Tess is a beauteous 

“object” that cannot resist Alec to be a preacher rather his eroticism rises once Tess 

again starts living in his house. In Chapter twelve, he adamantly tells Tess, “I 

suppose i am a bad fellow-a damn bad fellow. I was born bad, and i have lived bad, 

and i shall die bad, in all probability” (Hardy, 1891, p.112). While Alec is driving 

Tess to his home, he forces Tess to allow him to kiss her otherwise he won’t drive 

slowly. Tess has no option except allowing him to kiss on her cheek. Tess 

“thereupon turned round and lifted her face to his, and remained like a marble term 

while he imprinted a kiss upon her cheek” (Hardy, 1891, p.113) but she wipes the 

kiss off triggering the anger of Alec and resulting the further journey to walk on 

foot.  

The pervert Alec thinks of having sex with soundly asleep Tess when both 

are ensnared into the hazy forest. Alec “knelt and bent lower, till her breath warmed 

his face, and in a moment his cheek was in contact with hers” (Hardy, 1891, p. 

106). Ironically, Tess engages early adulthood by despising the indifference of her 

parents. Her suspicion against the institution of marriage already makes her a 

convenient target as a potential victim of rape (Mbuh, 2011, p.22). Raping Tess is 

a triumph to Alec who mocks upon Tess’s guardian angel and “the providence of 

her simple faith” (Hardy, 1891, p.107). The narrator says Tess is a “beautiful 

feminine tissue” (Hardy, 1891, p.106) and ‘clearly identifies the sexual encounter 
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as an act of “appropriation and “ruthlessness”, concepts not compatible with the 

presence of consent’ (Williams, 1999, p. 315). Alec is not sate yet rather he 

unremittingly tries to persuade Tess to be his wife. He bitterly accepts his status 

“as a bad fellow—a damn bad fellow” (Hardy, 1891, p.112). He considers himself 

to be victim and indicts Tess for tempting him. In this regard, Shah et al. (2022, p. 

1679) corroborates the Hardy’s prejudiced narration as: 

Hardy is observing Tess as too tempting. Hardy’s narration reinforces 

Alec’s concept of calling Tess to be a temptress or witch of Babylon. Hardy too 

holds that idea that Tess being an elegant woman is spoiling men. Hardy’s 

narration also treats Tess as a victim of her sex.  

Alec seeks to control Tess when she resists being his. Alec kisses her cheeks 

forcefully every time. The poor Tess was nascent because “when a girl becomes a 

woman she is doubled: instead of coinciding exactly with herself, she also exists 

outside” (Beauvoir, 1953, p. 316). She could not grasp Alec’s lustful gawking.  

Therefore, when he carried her on his back while riding the horse to his house, he 

sarcastically praises that Tess’ worth should be equalized with gold as per her 

weight. Tess delights to hear these words because this was already told to Tess by 

her father. Tess blushes when Alec tries to impress her at first time. Lovesy (2003) 

argues that, “Tess appears absent in the decision making process that map out her 

life.” The little girl is not farsightedness about the rest of the history which will be 

ruined. Alec calls her cousin mockingly only to flirt with her beauty and to decrease 

“much of her original shyness of him” (Hardy, 1891, p. 85). Alec himself writes 

the letter and handovers Mr Durbeyfield mentioning that his mother has sent the 

letter along with him and she is sorry for the inconvenience of her absence to 

receive Tess. Tess has a kind of strong intuition about the letter sounding very 

masculine. However, her hunch rather does not stop the auction of John to sell Tess.  

Therefore, second time when Tess hears the voice of her propitiator, she shivers. 

Her molestation, depression, and death of the Sorrow film around her eyes. She is 

a slave ever and “slaves are not necessarily regarded as violable. . .  the thinglike 

treatment of the persons inherent in the institution led to the feeling that one had a 

right to use the body of the slave in whatever way one wished (Nussbaum, 1995, p. 

264). Alec confesses that he is infidel and he “suddenly leaves off preaching” 

(Hardy, 1891, p.470) as his passion for Tess remerges and Tess is just a petticoat 

for him whom he “had no contempt” (Hardy, 1891, p.471). Alec behaves grimly 

but it has not unnerved Tess down. Tess daringly replies him, “It was but a 

momentary faltering; and considering what you have been to me, it was natural 

enough” (Hardy, 1891, p. 449). Tess is drained and pathetically “matured” that she 

is clear how Alec wronged her. However, after being disowned by Angel, she has 

nowhere to go except to accept the offer of Alec. Here, the whole universe seems 

to be plotting against her. The debauchee Alec breaks his promise and compels 

Tess again to marry her because “his old passion for her had been revived; duty 

and desire ran hand-in-hand” (Hardy, 461). Lv (2022, p. 47) remarks: 
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In the struggle with complex reality and evil forces, Tess's power is too weak to 

compete with powerful social forces. After a series of hardships and 

persecutions, Tess, who was originally simple and kind, became numb, 

depressed and full of hatred, which finally led her to kill Alec. 

Alec cantankerously questions her recurrently to know why she is never positive 

to him. Despite her escape, Alec succeeds to kidnap Tess each time. The licentious 

Alec coaxes Tess in the name of supporting her mother and siblings. She bows to 

him for her family’s needs. Once Angel returns, she knows his gruesome face, she 

gets insane cursing herself. As a result, she stabs the Alec and escapes. 

Tess uses to compare herself with Angel and ends on feeling fragile every 

time.  In the beginning, Tess is just a fleeting beauty for Angel. Charles Henry 

Duffin (1973, p. 238) opines that Hardy “saw life as a very hard school, and if the 

women suffer more than men it may be because woman is the weaker vessel. ... It 

is not Hardy who treats women cruelly, but life -- life as Hardy saw it.” Angle 

belittles Tess, as she wears Angel’s heirloom diamond necklace that a peasant girl 

can seem like royal if she wears fashionable dress and expensive ornaments. 

Angel’s disrespecting Tess connects with Kantian notion, as Dworkin (1987, p. 40-

141) illustrates his perspective, that, “Human beings are owed respect, and the 

respect is incompatible with treating them as instruments, and also with denial of 

autonym and subjectivity.” However, Tess considers Angel “more spiritual than 

animal” (Hardy, 1891, p. 283) mainly because he does not even keep his arms 

around her waist in public. Angel is “now the breath and life of Tess’s being” 

(Hardy, 1891, p.  286). Tess is ever loyal and tries to disclose her past but Angel’s 

silencing Tess by a kiss or something else, every moment, uncovers the ill-omened 

side of Tess’s fortune. Angel’s not getting her confessional letter speaks the truth 

of fate treating her only as a “thing.” 

  Angel asks Tess to forgive him for the sin he committed by spending two 

days with a woman in London. Tess immediately absolves him. It’s a great relieve 

for Tess and she wishes to confess her story where Angel believes her confession 

will not be something bad as of him. After the end of Tess’s narration, Angel 

responds not to accept her as his wife. He bluntly reproaches her, “Why didn’t you 

tell me before?” (Hardy, 1891, p. 333). She pleads to him, “Forgive me as you are 

forgiven! I forgive YOU, Angel” (Hardy, 334). Tess gave the entire control of her 

life to Angel . Martha Nussbaum (1994, p. 254) argues that “ In each case, a human 

being is regarded and/or treated as an object, in the context of sexual relationship.” 

Therefore, the object was fervently loved until the patriarch, Angel, knew that the 

object was clean and unused. Tess, the object, even asks for the punishment.  She 

seems absent in her decision making process (Shah, et.al. 2022, p. 1679). Angel 

cannot pardon such grotesque CRIME. Tess was one person; now another for him. 

Tess symbolizes the result of a woman being bound to the chauvinistic nature of 

men presented throughout the book (Nkanka, 2024, p. 8). Angel’s horrible laugh at 

her confession is disparaging because he cannot love such woman whose body is 

already smudged. He ‘represents the hypocrisy of Victorian moral standards’ 
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(Bertrand, 2022). In this support, Elizabeth Archibald comments that the “attitude 

to adult sexuality [was] fraught and rarely devoid of hypocrisy” in Victorian society 

(Archibald, p. 9). Tess beseeches to Angel for not leaving her alone. Tess did 

everything to make him happy but Angel considers her a wicked. He objectifies 

Tess whose emotions and “feelings need not be taken into account” (Nussbaum, 

1995, p. 257). She begs to him whatever happened to her was during her childhood, 

she knew “nothing of men” (Hardy, 1891, p, 339). Angel vilifies her as “peasant 

woman” (Hardy, 1891, p. 339) and he walks away leaving Tess as forlorn. 

 Angel’s coldness does not value his beloved still Tess is enamoured to him. 

however, she returns and prepares breakfast for him. She gently touches him but 

that does not melt him because she is always a gratifying body for Angel. Sexual 

objectification occurs whenever a woman’s body, body parts, or sexual functions 

are separated out from her person, reduced to the status of mere instruments, or 

regarded as if they were capable of representing her (Bartky, 1990). Bartky’s 

argument is in favour of Angel’s amorous attachments to Tess as he loses his 

temper once he loses the prime sexual control on his newly wife. Tess’s sacred love 

decides to free Angel without the scandal of divorce. The clandestine wedding, 

which nobody knows, is another misery that Tess cannot even claim publicly. Tess 

gets horrendous as she sees Angel is yelling, “My wife- dead, dead” (Hardy, 1891, 

p. 361) in his sleepwalking. Tess is not chaste for him. Having confessed his own 

shameful past to Tess on the eve of their wedding and then listened to hers, he 

adopts a chauvinistic attitude that can only be explained through a hierarchical 

conformism, by declaring that he had all along loved a different woman in Tess 

(Mbuh, 2011, p. 28-29). Angel’s indignation is about not having power over Tess’s 

sexuality at first hand. He cannot endure that his wife’s sexuality is already used.  

  Angel’s consciousness of his sin retrieves him to Tess but she disapproves 

him. Angel’s disingenuousness has killed her soul whose faith already died. The 

hypocrisy of patriarchy is portrayed in the scene of Angel’s pardoning to Tess. 

Whatever Angel commits is fine but Tess is criminal for the same act. Tess cannot 

exonerate him now. Mbuh (2011, p. 19) remarks that: 

She feels betrayed by everyone around her and in her isolation; Tess relies on 

her instinct for survival and happiness. It is significant that Angel’s description 

of Tess following her confession of her tragic past to him draws on perceptions 

of social norms related to religious dogma, superstition, and the tyranny of 

relationships. 

Tess has colossal epiphany about egotist patriarchy. Killing Alec at the end in 

her defence immured Tess. Her scaffolding again gives the triumph to patriarchy. 

Watching her dooming from the distant by Angel and Liza-Lu symbolizes that Tess 

was merely an “item” in their life that is no more. This also represents that “silent 

aloofness” Angel was carrying ever for the Tess.  
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Conclusion 

The protagonist, Tess, is objectified and she performs traditional gender 

roles in the male dominated society. The consequences she faced are interpreted as 

fatalistic outcome.  The society sets the tradition as the mandatory acceptance to 

women.  Fate arranges Tess and Angel’s meeting at Marlott Dance but their 

chemistry does not start at that radiant phase. Tess’s fortune leads her to love the 

same man after facing mounts of hardships. Another misfortune is Tess’s disclosure 

of her reality in a letter to Angel but that does not reach to him. Therefore, soon 

after their wedding Tess confesses everything to Angel that breaks their 

relationship. From the damnation of her character by a random villager of 

d’Urberville to the abandonment of short term husband is catastrophic. It is the 

machination between fate and patriarchy which allows Alec to rape Tess. He wins 

robbing the virginity of Tess. This plotting further rips off Tess to be devoid of 

motherhood, love of parents along with solitary in society. Firstly, she falls into the 

hands of spurious Alec, secondly she is raped by him and eventually she happens 

to be the murderer of him welcoming her own infelicitous death. 

This research paper is insightful to aware the suppressed voices who are 

still doomed to fatalistic roles. Tess could be an epitome to break the stigmatized 

traumatic chain and sprout the hopeful bud in the society. Somewhere, powerful 

women are the main reason behind ruining poor women where the canonical 

feminism cannot utterly advocate them. The power does not only come from 

wealth, it comes from that guts when one finds the other naive and tries to take 

benefit to the extreme. And Victorian economic depression created such scenario. 

For instance, Mrs. d’Urbervilles and Mrs. Durbeyfield’s encroaching on Tess’ life 

belongs to the latter case while the White’s harassment to Africans is the first one. 

Hence, this research article might give a voice to voiceless of such groups.    
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Abstract  

The surface area and volume of sphere 

can easily be explained as a revolution 

of a sector of circle in space and can be 

derived from the area of the circle. This 

study depicts the amount of changes in 

the derivation of surface area and 

volume of solid from the area of plane 

geometric figures that are obtained 

after revolution. It begins with the 

derivation of the surface area and 

volume of cylinder, cone and then 

extending the idea up to the solid 

sphere as a revolution of a right sector 

of a circle in space. This is an 

alternative and revolution method of 

geometric figures (i.e. the method of 

surface revolution) for the derivation 

of surface area and volume of a solid. 

This method of computation facilitates to find the area of rectangular region on the 

surface of sphere and the volume of the pyramid having the rectangular base on 

the surface of the sphere and vertex at the center of the sphere. This article has 

presented completely new idea and different pattern of computation.  
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Introduction  

The surface area and the volume of a solid can be studied as a surface 

revolution of geometric solid figures about a point, a line etc. There may be 

different revolutions according as the position of the point of revolution or line of 

revolution. Different revolution generates the different geometric solid. The 

revolution of a geometric figure falls under the topic of area revolution. Under this 

topic, we shall discuss about the revolution of triangle, rectangle etc. about a point 

or about a line.  

The content of Mathematics course in school education level also covers 

the study and computation of surface area and volume of solid figure. The students' 

and teachers' requirement of this level were the presentation of those concepts 

geometrically in spite of presenting it analytically as given in the course of higher 

education system. The teachers, who working in the field of teaching in secondary 

level education, always faces the problems of representation of such an abstract 

concept geometrically, in their professional life. The integration method of 

interpretation of this content is out of the cognitive level of the students. Therefore, 

integration method of Calculus is not applicable in this level. So, there was a need 

to present a method of interpretation of such concepts geometrically.  

So many studies can be found regarding the computation of surface area 

and volume of a solid figure in analytical geometry through the method of 

integration in Calculus of Higher Education Level. But there are very few studies 

can be found regarding the geometrical interpretation in computing the surface area 

and volume of a solid. Some of them have been presented those concepts magically. 

There is a stricture to the students to accept the concept as true. But as any student 

raises a question of 'how' and 'why' about the representation of computation formula 

for the surface area and volume of a sphere to his Mathematics teacher then it 

always becomes a big issue to the teacher to give the answer simply and 

meaningfully understandable way.  

The main problem is the presentation of the surface area of a sphere because the 

volume (𝑉) of sphere can easily be obtained on the basis of the surface area, say 𝑆, 

using the formula 𝑉 =
1

3
× 𝑆 × 𝑅, where 𝑅 is the radius of the sphere. So the review 

of literatures mentioned below has mainly focused on finding the surface area of a 

sphere.  

Literature Review 

Bartol (1893) has mentioned the great circle on the surface of a sphere as a 

circle determined by two endpoints of a diameter of the sphere and the surface area 

of a sphere is equal to the area of four great circles (Bartol, W.C. 1893). A sphere 

has been generated by the revolution of a semicircle about its diameter. Then the 

diameter which has been used as the axis of revolution also becomes the diameter 

of the sphere hence generated. The part of the regular polygon, inscribed in the 
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semicircle, determine the different frustums of cones after revolution and the 

surface area of the sphere is defined as the sum of the lateral surface areas of these 

frustums. Each of which has surface area equal to the product of side length and 

2𝜋 times the perpendicular distance of its midpoint from the diameter. Hence, the 

surface area has been mentioned as the limiting position of the inscribed polygon 

as its number of sides' increases indefinitely. Then at this position, the surface area 

of the sphere equals𝑆 = 2𝜋𝑟 × 2𝑟 = 4𝜋𝑟2. The volume of a sphere has been 

defined as the product of its surface by one third of its radius. Durell (1904) has 

mentioned the surface area generated by a straight line revolving about an axis in 

its plane is equal to the projection of the line upon the axis, multiplied by the 

circumference of a circle whose radius is the perpendicular erected at the midpoint 

of the line and terminated by the axis (Durell, F. 1904). The area of the surface of 

a sphere is equal to the product of the diameter of the sphere by the circumference 

of a great circle. Eves (1990) has mentioned Cavalier's principles to establish the 

surface area and volume of a sphere (Eves, 1990). Cavalier's principles has been 

mentioned as follows: (1) if two planar pieces are included between a pair of 

parallel lines, and if the lengths of the two segments cut by them on any line parallel 

to the including lines are always in a given ratio, then the areas of the two planar 

pieces are also in this ratio. (2) if two solids are included between a pair of parallel 

planes, and if the areas of the two sections cut by them on any plane parallel to the 

including planes are always in a given ratio, then the volumes of the two solids are 

also in this ratio. Hart (2013) has mentioned that if halves of a regular polygons 

with the same even number of sides are circumscribed about, and inscribed in, a 

semicircle, then by repeatedly doubling the number of sides of these polygons, and 

making the polygons always regular, the surfaces generated by the semi-perimeters 

of the polygons as they revolve about the diameter of the semicircle as an axis 

approach a common limit ( Hart, 2013).  

Wentworth & Smith (1913) has mentioned that the area of the surface of a 

sphere is equal to the product of the diameter by the circumference of a great circle 

(Wentworth & Smith, 1913). His method of representation is similar to Bartol 

(1893). Slaught & Lennes (2009) has mentioned the formula of computing surface 

area of a sphere as the product of the circumference of the circle obtained by plane 

section of a sphere with its altitude constructing inscribed polygon and 

circumscribed polygon with the circle that generates the sphere ( Slaught & Lennes, 

2009). If the altitude is taken as a diameter of the sphere then the surface area of 

the full sphere becomes𝑆 = 2𝜋𝑅 × 2𝑅 = 4𝜋𝑅2, where 𝑅 the radius of the sphere 

is. This process of finding the surface area of sphere is just like the finding out the 

lateral surface of a cylinder, in which the height of the cylinder is multiplied by the 

circumference of its base circle. Sykes & Comstock (2016) has mentioned the areas 

of the surfaces generated by a series of chains of equal chords inscribed in the same 

semicircle, and revolving about the diameter of that semicircle as an axis, have a 

definite limit if the number of chords is increased indefinitely (Sykes & Comstock, 



 

 
 

// 56 // The Surface Revolutionary Approach to... 

The Journal of DMC // Vol. IV, Issue 1 

(A Peer-Reviewed Open Access Research Journal) 

Vol. IV Issue 

2016). Beman & Smith (1903) has presented very clear proof for the surface area 

of a sphere using inscribed polygon and has represented the semicircle as the 

limiting position of the half polygon when the number of its sides are increased 

indefinitely (Beman & Smith, 1903). Then the surface of the sphere has been 

generated as the revolution of the semi-sphere.  

Milne (1899) has described the surface of a sphere as equivalent to the 

rectangle formed by its diameter and the circumference of a great circle (Milne, 

1899). Then the area of the surface of sphere has been shown equal to the product 

of its diameter by the circumference of a great circle by the similar method as 

mentioned above. Godfrey & Siddons  (1911) has not given any formal proof of 

the formula for computing surface area of a sphere but has left to the readers certain 

clues one of which states that the limit the surface of a finite belt of a sphere is 

2𝜋 × intercept on axis of sphere by planes bounding the belt × radius of sphere 

(Godfrey & Siddons,1911).  According to Ford & Ammerman (1920), the surface 

area of a sphere is equal to the product of its diameter by the circumference of a 

great circle. He has presented a sphere as the revolution of a semicircle about its 

diameter. The proof has been given by using an inscribed half regular polygon in 

the semi-circle and then limiting position of the polygon as the number of side are 

increased indefinitely generates after revolution the surface area of the sphere. 

Bowser (1890) has mentioned that the area generated by a straight line revolving 

about an axis in its plane, is equal to the product of the projection of the line on the 

axis by the circumference whose radius is the perpendicular erected at the middle 

point of the line and terminated by the axis ( Bowser, 1890). Then he has expressed 

the same proof as mentioned above in different literatures that the area of the 

surface of a sphere is equal to the product of its diameter by the circumference of a 

great circle. Gore (1898) has presented the same argument as mentioned by Bowser 

(1890). Stewart (1891) has mentioned that the surface area of a sphere is equal to 

four great circles each having for its radius the radius of the sphere (Stewart, 1891). 

He also has presented the similar argument as mentioned above.  

The arguments in the most of the literatures mentioned above has presented 

the surface area of a sphere as the revolution of semi-circle about its diameter that 

results into a full sphere. The methods has been used as constructing an inscribed 

regular half polygon with even number of sides and then computing the area of this 

half polygon with respect to the product of the segment of diameter and radius of 

the semicircle. Then the concept has been extended to the sphere as the limiting 

position of increasing the number of sides indefinitely in the polygon. This method 

looks suitable for the whole sphere. However, if there is need to find the surface 

area of a solid obtained by the revolution of a plane geometric figure of different 

then the work becomes difficult. So, there was a need of presenting a suitable 

method that may facilitates the learners to find the surface area of the solid obtained 

by the revolution of plane geometric figures. This article has been presented to meet 

that need of the learners.  
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Methodology  

This study follows the deductive research methodologies. This study uses 

most of the relations and formulae that has been previously established and 

contextual to application under similar conditions. This study follows the pattern 

of inductive method while establishing the formulae of derivation of surface area 

and volume of a sphere. It has been tried to make the formulae of computation of 

surface area and volume of a sphere easily deducible so that the teachers of 

mathematics can explain in front of students clearly and easily understandingly. 

The main aim of using this method is to improve the classroom teaching and 

learning by using as simple method as possible. The results has already been 

established but the aim of doing this study is to provide with new tools or 

techniques in teaching and learning of the surface area and volume of solid 

geometry, specially, those concerned with sphere.  

Theory and Discussion  

Before doing this let us introduce some plane revolutions that will be the 

base for this concept. First, let us begin from the revolution of a triangle and observe 

the space solid figures generated such a way.  

The revolution of a triangle about a point, not lying on the surface of triangle forms 

a prism: If a space triangle ∆𝐴𝐵𝐶 be rotated about a point 𝑂 not lying on the ∆𝐴𝐵𝐶  

through an angle of 3600𝑜𝑟 2𝜋 then the solid so formed is of the nature of a 

triangular prism. (see fig. 1.1). Let 𝑑(𝑂, 𝐵) = 𝑟 then let us observe the following 

figures:  

 
 
 
 
 
 
 

 

Figure 1: This heading contains total three figures in which fig. 1.1a presents the 

surface revolution of a triangle, fig. 1.1b shows the curved solid formed after 

surface revolution of a triangle and fig. 1.1c presents the triangular prism which is 

congruent with respect to its dimension to the solid of fig. 1.1b. This implies that 

the surface revolution of a triangle formed a solid that is a triangular prism.  
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The revolution of a triangle about a point lying on the triangle forms a pyramid: If 

a right triangle ∆𝐴𝐵𝐶with right angle at 𝐶be revolvedabout 𝑧 − 𝑎𝑥𝑖𝑠 fixing a point 

𝑃as invariant lying on the ∆𝐴𝐵𝐶  through an angle of 3600𝑜𝑟 2𝜋about 𝑧 −
𝑎𝑥𝑖𝑠then the solid so formed is of the nature of a circle of co-vertex pyramids, 

whose common vertex is the point 𝑂 and their common height is the radius 𝑂𝐶 =
𝑟 say, of the circle𝐶(𝑂, 𝑟). Let 𝑃 be the foot of perpendicular drawn from the point 

𝐴 on the 𝑌𝑍 − 𝑝𝑙𝑎𝑛𝑒.  

 

 

 

 

 

 

 

 

 

Figure 2: This figure presents the surface revolution of a right triangle taking one 

of its vertex fixed (or invariant) except the right angle formed a solid obtained by 

removing a right circular cone out of the cylinder whose height and radius are equal 

to the perpendicular and base of the right triangle.  

The piecewise sectors from the point 𝑃 perpendicular to the base of the triangle of 

revolution form pyramid of height 𝐵𝐶 (the radius of revolution) of the solid so 

formed.  

Then the volume of each such pyramid =
1

3
× 𝑏𝑎𝑠𝑒 𝑎𝑟𝑒𝑎 × 𝑟 

But the revolution of the ∆𝐴𝐵𝐶 about 𝐵 = 𝑂 through an angle of 2𝜋 form a surface 

of area equal to the lateral surface area of a cylinder with radius 𝑟. Hence the 

volume of the solid obtained by the revolution of ∆𝐴𝐵𝐶 about 𝑍 − 𝑎𝑥𝑖𝑠 is equal to  

𝑉 =
1

3
× 2𝜋𝑟ℎ × 𝑟,  

Where, ℎ = ℎ𝑒𝑖𝑔ℎ𝑡 𝑜𝑓 ∆𝐴𝐵𝐶 𝑓𝑟𝑜𝑚 𝐴 𝑡𝑜 𝑡ℎ𝑒 𝑏𝑎𝑠𝑒 𝐵𝐶.  

𝑂𝑟, 𝑉 =
2

3
𝜋𝑟2ℎ 

The revolution of a rectangle about a side of the rectangle: If a space rectangle 

▭𝐴𝐵𝐶𝐷 be rotated about a side 𝐴𝐵 of the rectangle ▭𝐴𝐵𝐶𝐷through an angle of 

3600𝑜𝑟 2𝜋 then the solid so formed is of the nature of circular prism and is called 

cylinder (see fig. 3). Let 𝐵𝐷 be a diagonal of the rectangle ▭𝐴𝐵𝐶𝐷 then the solid 

obtained by the revolution of ∆𝐴𝐵𝐷 form a right circular cone whose volume 𝑉1 =
1

3
𝜋𝑟2ℎ, where ℎ = 𝐴𝐵 = 𝐶𝐷the height of the cylinder.  

Also, the volume of the solid obtained by the revolution of the ∆𝐵𝐶𝐷 has the 

volume 𝑉2 =
2

3
𝜋𝑟2ℎ. This solid is also called a cylinder with a conical cavity.  

Thus the volume of the cylinder 𝑉 = 𝑉1 + 𝑉2 
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𝑖. 𝑒. 𝑉 =
1

3
𝜋𝑟2ℎ +

2

3
𝜋𝑟2ℎ = 𝜋𝑟2ℎ 

 

Figure 3: The rectangle ▭𝐴𝐵𝐶𝐷 is rotated about 

one of its side, say 𝐴𝐵. This revolution 

contributes a cylinder.  

 

The revolution of quarter of a circle about its 

radius: If the quarter part of a circle with center 

𝑂 and radius 𝑅 is revolved about its one of the 

radius (taking the radius as fixed line of the 

revolution) at 𝑂 through an angle of 2𝜋 then the 

solid so formed is a sphere of radius 𝑅 and center𝑂. Let 𝐶(𝑂, 𝑅) be a circle and 𝐴 

and 𝑃 be any two points on it so that 𝐴𝑂𝑃 is a quarter sector of the circle (see fig. 

4). Then let us rotate 𝑂𝑃 about 𝑂𝐴 through an angle of 2𝜋. The solid so formed is 

a sphere.  

Let us consider its hami-sphere first. Let 𝐴 be a pole of the hami-sphere and 𝐵 and 

𝐶 be any two points on its base circle.  

If ∠𝐵𝑂𝐶 = 𝜃 then the area of the sector𝐵𝑂𝐶 =
1

2
𝑅2𝜃.  

Figure 4: The right sector 𝐴𝑂𝑃 of a circle has been revolved about its radius 

𝐴𝑂through an angle of 2𝜋that contributes a solid hemisphere and twice of this 

revolution gives the full sphere has been shown in fig. 4. 

The surface area of a sphere: If the arc 𝐴𝐶 is revolving about the 

base circle of the hami-sphere then the surface so generated is the 

surface area of a hemi-sphere.  

The surface area of a hemisphere can be easily understood from 

the area a circle. At first, we shall find the area of a spherical 

triangle. For this purpose, we shall use the concept of the area of 

sector of a circle. 

Let 𝐶(𝑂, 𝑟) be a circle in a plane. Let 𝐴 and 𝐵 be any two points on it and 𝜃 be the 

angle between 𝑂𝐴 and 𝑂𝐵 (Figure5). Then, the area of the 

sector 𝐴𝑂𝐵 =
𝑟2

2
× 𝜃. If the angle 𝜃 = 2𝜋 then region 

covers the circle and its area is equal to 𝐴 =
𝑟2

2
× 2𝜋 = 𝜋𝑟2. 

Thus, the area of a circle can be understood as the rotation 

of radius through an angle of 2𝜋 about its center.  

Also, the length of the arc 𝐴𝐵 = 𝑟𝜃.  

Figure 5:The area of a circle as the plane rotation of a line 

segment about one of its fixed end point. The fixed point is 

center and the line segment is radius of the circle.  
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Theorem 1:The lateral area of a frustum of a right circular cone equals one-half 

the product of the slant height and the sum of the circumferences of its 

bases. 

If 𝑙 is the lateral surface area of a frustum of a right 

circular cone, 𝐶1 and 𝐶2 are the circumferences of 

its upper and lower bases, respectively, and 𝑠 is its 

slant height then 𝑙 =
1

2
𝑠(𝐶1 + 𝐶2). (see fig. 6) 

If 𝑙′, 𝑃1, 𝑃2, 𝑠 be the lateral area, the perimeters of the 

upper and lower bases, and the slant height, 

respectively, of the circumscribed frustum 𝐹 of a 

regular Pyramid, then 𝑙′ =
1

2
𝑠(𝑃1 + 𝑃2).  

If the number of faces of 𝐹 increases indefinitely then 𝑙′ =
𝑙, 𝑃1 = 𝐶1, 𝑃2 = 𝐶2, while the slant height is the 

same. Hence, 𝑙′ = 𝑙 =
1

2
𝑠(𝐶1 + 𝐶2).  

If the radii of the upper and lower bases are 𝑟1, 𝑟2, respectively, then 𝑙 = 𝜋𝑠(𝑟1 +
𝑟2). If 𝑟3 is the radius of he circle midway between the bases of the frustum, 

then, 𝑙 = 2𝜋𝑟3𝑠.  

 

Figure 6:This figure presents frustum of a right circular cone with upper and lower 

circular bases having radii 𝑟1 and 𝑟2 with circumference 𝐶1 and 𝐶2 

respectively.  

Beman, W.W. & Smith, D.E. (1903) has described 

the surface area of a sphere by taking a semicircle 

with center 𝑂 cut off by a diameter 𝑋𝑋′ and as it 

revolved about 𝑋𝑋′ as an axis then it generates a 

sphere (see fig. 7). Let 𝐴𝐵 be one of chord of the 

semicircle inscribed in arc 𝑋𝐵𝑋′. Let 𝑀 be the 

midpoint of 𝐴𝐵 then 𝑂𝑀 perpendicularly bisects 

𝐴𝐵. Let 𝐴𝐴′, 𝐵𝐵′, 𝑀𝑀′ all be perpendiculars to 𝑋𝑋′ 
and 𝐴𝐶 be perpendicular to 𝐵𝐵′. Then 𝐴𝐶 ∥ 𝑋𝑋′.  
If 𝐴𝐵 is revolved about the axis 𝑋𝑋′ then it generates the surface, say 𝑙 =

2𝜋. 𝐴𝐵. 𝑀𝑀′. Also, since ∆𝐴𝐶𝐵~∆𝑀𝑀′𝑂 therefore, 
𝑂𝑀

𝑀′𝑀
=

𝐴𝐵

𝐴𝐶
=

𝐴𝐵

𝐴′𝐵′. This 

implies that 𝐴𝐵. 𝑀′𝑀 = 𝐴′𝐵′. 𝑂𝑀, therefore, we get 𝑙 = 2𝜋. 𝐴′𝐵′. 𝑂𝑀.  

Figure 7: This figure presents the computation of the surface area of circular 

frustum by taking a chord, say 𝐴𝐵 and perpendicular distance of its 

midpoint 𝑀 from the center 𝑂of the semicircle that is to be revolutioned  

about the diameter 𝑋𝑋′of the circle as an axis to describes a frustum of a 

solid with circular bases thatfacilitates the computation of lateral surface 

area of the frustum.  
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Now, summing for all the circular frustums obtained by revolving a side of an 

inscribed regular polygon having an even number of sides then the sum of 

their lateral surface areas = 2𝜋. 𝑂𝑀. (𝑋′𝐴′ + 𝐴′𝐵′ + ⋯ … ) = 2𝜋. 𝑂𝑀. 2𝑟.  

But if the number of sides of the inscribed polygon increases indefinitely then the 

sum of the lateral surfaces becomes the surface 𝑆 of the sphere and 𝑂𝑀 =
𝑟. Therefore, 𝑆 = 2𝜋. 𝑟. 2𝑟 = 4𝜋𝑟2 □  

Milne, W.J. (1899), has described the surface area of a sphere by taking a half 

regular polygon with even number of sides inscribed in a semicircle with 

diameter 𝐴𝐸 and center 𝑂 (see fig. 8). Then the sphere obtained by the 

revolution of the semicircle about its diameter 𝐴𝐸 as an axis, has center 𝑂 

and diameter 𝐴𝐸. Then the perpendiculars drawn from 

the center O of the semicircle to its chords 𝐴𝐵, 𝐵𝐶, 𝐶𝐷 

and 𝐷𝐸 are equal and bisects the sides of the regular 

polygons. Let one of them be of length 𝑂𝑀 = 𝑎.  

Figure 8: It presents the regular polygon with even number of 

sides inscribed in a semicircle, when revolution about 

the diameter as an axis of the semicircle describes the 

sum of many circular frustums and as the number of 

sides increases indefinitely the sum of lateral surface 

area of these frustums becomes the surface area of the 

sphere.  

Now, the surface generated by the chord 𝐴𝐵 is the lateral 

surface of the frustum of right circular cone. Let us 

denote this surface by surface 𝐴𝐵 and so on. Let 𝐹, 𝑂 

and 𝐺 be the foot of perpendicular to the points 𝐵, 𝐶 and 𝐷 on 𝐴𝐸. Then we 

get  

𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐴𝐵 = 2𝜋. 𝐴𝐹. 𝑂𝑀 

𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐵𝐶 = 2𝜋. 𝐹𝑂. 𝑂𝑀 

𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐶𝐷 = 2𝜋. 𝑂𝐺. 𝑂𝑀 

𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐷𝐸 = 2𝜋. 𝐺𝐸. 𝑂𝑀 
But as the number of sides of the inscribed regular polygon increased indefinitely 

then theperpendicular length 𝑂𝑀 has length equal to the radius of the circle or 

sphere. 𝑖. 𝑒. 𝑂𝑀 = 𝑅.  

Fig. 8 
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Hence the surface of the sphere 𝑆 = 𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐴𝐵 +
𝑠𝑢𝑟𝑓𝑎𝑐𝑒 𝐵𝐶 + ⋯ … 

𝑂𝑟, 𝑆 = 2𝜋. 𝑂𝑀(𝐴𝐹 + 𝐹𝑂 + ⋯ … ) 

= 2𝜋. 𝑅. 2𝑅 = 4𝜋𝑅2 □  

If a sphere with diameter 𝐶𝐷 and center 𝑂 is plane 

sectioned into two parts from the point 𝐸 on 𝐶𝐷 

such that 𝐶𝐸 < 𝑂𝐶 = 𝑅. Then clearly, 𝐷𝐸 >
𝑂𝐶 = 𝑅. Let 𝐶(𝑂, 𝑅) be the circle of section of 

the sphere with plane that contains two points 𝐵 

and 𝐵′ (see fig. 9). Then the part of the solid 𝐵𝐶𝐵′ 
obtained from the sphere has the lateral surface area = 2𝜋. 𝐶𝐸. 𝑅 

Figure 9: It represents the plane section of a sphere divides it into two parts with 

different surface areas and their computations.  

Also, let the remaining parts of the solid 𝐵′𝐷𝐵 obtained from the plane section of 

the sphere has surface area = 2𝜋. 𝐸𝐷. 𝑅.  

Surface area of a sphere by the method of surface revolution  

If the circle 𝐶(𝑂, 𝑅) is the circle on a sphere which separates the sphere into 

two hemi-spheres, then the radius of the sphere through the vertices of the sector 

𝐵𝑂𝐶meets the surface of the sphere at the points 𝐴, 𝐵 and C (Figure 10 a). Then 

the region𝐴𝐵𝐶 on the surface of the sphere is a spherical triangle (Figure 10 b). 

Since the sectors 𝐴𝑂𝐵 and 𝐴𝑂𝐶subtends central angles 
𝜋

2
 at the center of the sphere, 

therefore the arcs 𝐴𝐵 = 𝐴𝐶 =
𝜋

2
𝑅. Let∡𝐵𝑂𝐶 = 𝜃for the sector on the base circle 

of the hemi-sphere. Then, 𝐵𝐶 = 𝜃𝑅. Let us cut a sector 𝐵𝑂′𝐶 congruent to sector 

𝐵𝑂𝐶 on the surface of spherical triangle 𝐴𝐵𝐶(figure 10 c).Then area of this sector 

is 𝐴1 =
𝑅2𝜃

2
.  

Again, if were not the surface from the corner 𝐴 separating it into two parts 

along𝐴𝑂′ and denoting the new vertex, created in this way, by𝐴′, then there are 

two spherical triangles 𝐵𝑂′𝐴 and 𝐵𝑂′𝐴′. Also, if we join together 𝑂′𝐵 and 𝑂′𝐶 

(Figure 10 d) then the total area of this region is 𝐴2, say. Hence this area 𝐴2 =
𝜋𝑅2

4
.  

Thus the total area of the spherical triangle 𝐴𝐵𝐶 reconstructed as 𝐴𝐵𝐴′is 𝐴 = 𝐴1 +

𝐴2 =
𝑅2𝜃

2
+

𝜋𝑅2

4
=

𝑅2

2
(𝜃 +

𝜋

2
). This implies that the sector of the sphere which 

subtends central angle 
𝜋

2
 revolves through an angle 𝜃 about the same 

radiusperpendicular to a circle on the surface of the sphere generates a surface of 

area 𝐴 =
𝑅2

2
(𝜃 +

𝜋

2
).  

𝐵′ 

𝑂 

𝐸 

Fig. 9 

𝐶 

𝐴 
𝐴′ 

𝐷 

𝐵 



 

 
 

// 63 // The Surface Revolutionary Approach to... 

The Journal of DMC // Vol. IV, Issue 1 

(A Peer-Reviewed Open Access Research Journal) 

Vol. IV Issue 

 

 

 

 

 

 

Figure 10: The spherical triangle formed on the surface of a sphere determined by 

a sector 𝐵𝑂𝐶 of the base circle 𝐶(𝑂, 𝑅) of the hemisphere has been shown in fig. 

10 a, the spherical triangle with specification has been shown in fig. 10 b, surface 

partition of the spherical triangle to compute its area has been shown in fig. 10 c 

and the computation of the remaining area except the sector BO'C on the surface 

of the spherical triangle has been shown in fig. 10 d.  

Let 𝐶(𝑂, 𝑅) be a sphere and 𝐴𝑂𝐵 be a sector of the circle which separates the 

sphere into two hemi-spheres. Let us consider one of them, say 𝐻1, whose radius is 

perpendicular to a point 𝐸 on the surface of the sphere not lying on the circle 

𝐶(𝑂, 𝑅). Let there be another circle on 𝐻1 obtained by a plane section of 𝐻1 parallel 

to the plane of 𝐶(𝑂, 𝑅) which intersect the circle through 𝐴 and 𝐵 on the surface 

of 𝐻1 at points 𝐶 and 𝐷 respectively.  

Then we have to find the area of the quadrilateral 𝐴𝐵𝐶𝐷 on the surface of the hemi-

sphere 𝐻1. This quadrilateral is determined by two sectors 𝐴𝑂𝐵 and 𝐴𝑂𝐶 of the 

hemi-sphere 𝐻1. Let 𝜃1 and 𝜃2 be the angles of the sectors 𝐴𝑂𝐵 and 𝐴𝑂𝐶 

respectively (see fig. 11). Then it can be observed that the quadrilateral 𝐴𝐵𝐶𝐷 has 

been obtained by the revolution of the sector 𝐴𝑂𝐶 through an angle 𝜃1 at 𝑂. i.e. the 

angle ∡𝜃2 is revolved at 𝑂 through an angle of 𝜃1 in the anticlockwise direction. 

Therefore the surface area of the region 𝐴𝐵𝐶𝐷contains the sum of two angles 𝜃1 

and 𝜃2, 𝑖. 𝑒. 𝜃1 + 𝜃2 by the same way as we used in finding the area of a circle.  
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Figure 11: The construction of a spherical 

rectangle 𝐴𝐵𝐶𝐷 on the surface of a sphere 

and its parts to compute its area.  

Thus the surface area of the rectangular 

region 𝐴𝐵𝐶𝐷on the surface of the hemi-

sphere =
𝑅2

2
(𝜃1 + 𝜃2).  

If 𝜃1 =
𝜋

2
= 𝜃2, then 𝐴 =

𝑅2

2
× 𝜋 =

𝜋𝑅2

2
. 

This is the surface area of the quarter part 

of the hemi-sphere.  

If 𝜃1 = 𝜋 = 𝜃2, then 𝐴 =
𝑅2

2
× 2𝜋 =

𝜋𝑅2. This is the surface area of the half 

part of the hemi-sphere.  

If 𝜃1 = 2𝜋 = 𝜃2, then 𝐴 =
𝑅2

2
× 4𝜋 = 2𝜋𝑅2. This is the surface area of the hemi-

sphere.  

Thus the total surface area of a sphere is 𝐴 = 4𝜋𝑅2.  

The volume of a sphere by the method of surface revolution 

The volume of a sphere can easily be obtained by using the concept of 

obtaining the surface area of a hemi-sphere. As shown in fig. 11, if we join the 

corner points 𝐴, 𝐵, 𝐶 and 𝐷 with the center 𝑂 of the hemi-sphere 𝐻1, then it 

becomes a pyramid whose base is the region 𝐴𝐵𝐶𝐷 and the height is the radius 𝑅. 

Hence the volume of this solid pyramid is 
1

3
×

𝑅2

2
(𝜃1 + 𝜃2) × 𝑅 =

𝑅3

6
(𝜃1 + 𝜃2).  

If 𝜃1 =
𝜋

2
= 𝜃2, then 𝐴 =

𝑅2

2
× 𝜋 =

𝜋𝑅2

2
. This is the surface area of the quarter part 

of the hemi-sphere. Therefore the volume in this case is 𝑉 =
1

3
×

𝜋𝑅2

2
× 𝑅 =

𝜋𝑅3

6
.  

If 𝜃1 = 𝜋 = 𝜃2, then 𝐴 =
𝑅2

2
× 2𝜋 = 𝜋𝑅2. This is the surface area of the half part 

of the hemi-sphere. Therefore the volume in this case is 𝑉 =
1

3
× 𝜋𝑅2 × 𝑅 =

𝜋𝑅3

3
. 

If 𝜃1 = 2𝜋 = 𝜃2, then 𝐴 =
𝑅2

2
× 4𝜋 = 2𝜋𝑅2. This is the surface area of the hemi-

sphere. Therefore the volume in this case is 𝑉 =
1

3
× 2𝜋𝑅2 × 𝑅 =

2𝜋𝑅3

3
.  

Since the total surface area of a sphere is 𝐴 = 4𝜋𝑅2 therefore the total volume of 

a sphere is 𝑉 =
4𝜋𝑅3

3
.  

Results and Applications  

The surface rotation method of finding the surface area and volume of 

sphere facilitates to compute the area of any rectangular region on the surface of 
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the sphere and volume of the solid pyramid subtended by that region, if the angles 

subtended by the adjacent sides of the rectangular region are given.  

Example: find the area of the region 𝐴𝐵𝐶𝐷 on the surface of a sphere with radius 

7𝑐𝑚 such that arcs 𝐴𝐵 and arc 𝐴𝐷 subtends angles 300 and600, respectively, at 

the center 𝑂 of the sphere. Also, find the volume of the pyramid with vertex 𝑂 and 

base 𝐴𝐵𝐶𝐷.  

Solution:  

Here, radius of the sphere (𝑅) = 7𝑐𝑚,  

Arc 𝐴𝐵 subtends central angle (𝜃1) = 300 and  

Arc 𝐴𝐷 subtends central angle (𝜃2) = 600 

Therefore, the surface area 𝐴𝐵𝐶𝐷 on the surface of the sphere,  

𝑖. 𝑒. 𝐴𝑟(𝐴𝐵𝐶𝐷) =
𝑅2

2
(𝜃1 + 𝜃2) =

(7)2

2
(300 + 600) 

=
49

2
× 900 =

49

2
×

22

14
=

77

2
= 38.5 𝑐𝑚2 

Again, the volume of the pyramid with vertex 𝑂 and base 𝐴𝐵𝐶𝐷 =
1

3
. 𝑅. 𝐴𝑟(𝐴𝐵𝐶𝐷) 

=
1

3
× 7𝑐𝑚 ×

77

2
 𝑐𝑚2 = 89.83 𝑐𝑚3 □  

Conclusion  

Geometric solid figures have been presented as a surface revolution of plane 

geometric figures. It has been shown that solid figures can be obtained by the 

revolutions of a triangle, rectangle, right sector etc. Then it has been represented 

that the revolution of a triangle, rectangle and right sector are respectively a 

cylinder with a conical cavity, cylinder and a sphere. Then the formulae for 

computing their surface areas and volumes have also been verified on the basis of 

the area of the geometric plane figure from which it has been generated. Generating 

a solid by surface revolution of a plane figure better helps the understanding of 

solid figures and its properties as compared to the analytical method of representing 

it. This method facilitates understanding of concepts and easily applicable in 

classroom teaching and learning as compared to analytical method. Students 

unanswered questions about geometrically representation of surface area and 

volume of a sphere has been clarified.  
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Verses and Voices: Exploring Teachers’ Lived Experiences in 

ESL Poetry Instruction 

 
Krishna Prasad Parajuli  

 

Abstract 
  Poetry is one of the learning 

resources for basic-level English students in 

Nepal. This qualitative phenomenological 

study explores teachers’ experiences of 

teaching English poetry in basic schools in 

Nepal. Through semi-structured interviews 

with five participants, this study investigated 

teachers’ perceptions of the usefulness of 

poetry in English language learning, their 

pedagogical practices, challenges, and the 

expected support required to enhance poetry 

teaching at the basic level. The data were 

analyzed thematically, following an inductive 

coding procedure. This study found that the 

teachers perceive poetry as beneficial for 

fostering creativity, enriching vocabulary, 

enhancing speaking skills, and encouraging 

active classroom participation. The teachers 

followed traditional teacher-centered 

methods, primarily engaging students in 

analytical activities provided in the textbook. 

However, teachers encounter significant 

barriers in teaching poetry, including students’ limited language proficiency, 

unfamiliar vocabulary, and the figurative language used in poetry. This study 

indicated that institutional support for using ICT tools in teaching and learning, 

customized training for poetry teaching, and collaboration among teachers can 

enhance poetry instruction. These findings are relevant for educators and 

policymakers aiming to meaningfully integrate literature into ESL classrooms.
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Introduction 

 Poetry has long been recognized as a powerful tool for language learning. 

Poetry, which is elusive to any definition Ribeiro (2007), is essentially artistic 

expression crafted with language. Poetry appears in the form of songs, rhymes, and 

chants within the basic-level English curriculum in Nepal. Despite pedagogical 

potentials, it often receives minimal attention in English as a Second Language 

(ESL) curricula (Regmi, 2023).  Effective instruction of poetry in an ESL context 

is a challenging task because of its rich linguistic features, association with a distant 

culture, and the inadequate preparedness of ESL teachers (Lazar, 1993, 2015). 

Similarly, Abidin and Wai (2020) argued that text selection, pedagogical approach, 

and students' attitudes are some of the obstacles in poetry teaching. Despite these 

challenges, poetry has been accepted as an indispensable resource for language 

teaching and learning. 

 Scholars have mentioned multiple benefits of using poetry in ESL courses 

(Collie & Slater, 1987; Hall, 2005; Lazar, 1993; Maley, 2001; Maley & Duff, 

1989). Maley (2001) argued that poetry supports students’ vocabulary acquisition, 

improves speaking fluency, and fosters emotional engagement and creativity with 

language, while Hadaway et al. (2001) emphasizing that listening to poem rhymes 

and rhythm is good for ESL learners because they can pick up the sounds of the 

English language and improve their pronunciation and comprehension skills. In a 

similar vein, Ebrahimi and Zainal (2018) argued that poetry’s emotional appeal 

deeply engages learners. Thus, poetry can sustain motivation for learners. 

 Despite the reported benefits, studies highlight the challenges faced by teachers, 

including students’ low English language proficiency levels, unfamiliarity with 

poetic devices, cultural distance, and lack of appropriate teaching materials 

(Regmi, 2023). This indicates that teaching English poetry is a challenging task in 

ESL and EFL contexts. 

 Although experiences of English language teachers have been well 

documented in the literature, teachers’ experiences of teaching poetry have 

received nominal attention.  Sharma (2019) highlighted the need to familiarize the 

stanza pattern of poetry with English language students. Similarly, Pokharel (2020) 

studied poetry teaching strategies in secondary-level schools in the Dang district of 

Nepal. Recently, Parajuli and Regmi (2025) studied bachelor level students' 

expectations about poetry instruction found the need for further studies to gain 

insights into how basic-level English teachers teach poetry in their classrooms. 

The current study was conducted to enhance our understanding of poetry 

instruction as an important aspect of English language teaching at the basic level 

in Nepal. The primary purpose of this study was to explore the lived experiences 
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of teaching basic level English poetry in the Gorkha Municipality of Nepal. The 

specific purposes were to identify teachers’ perceptions of the usefulness of poetry 

for ESL learners, identify instructional procedures and challenges, and support 

strategies for enhancing their poetry teaching skills. The following specific 

research questions guided this study:  

1. How do basic-level English language teachers perceive the usefulness of poetry 

in learning English as a second language? 

2. How do teachers present poetry lessons in their classes? 

3. What challenges do they face while teaching English poetry at the basic level? 

4. What support do these teachers need to make their lessons more effective? 

Literature Review 

 The review of the literature is organized into four themes: the roles of poetry 

in language acquisition, the challenges of teaching and learning poetry in an ESL 

context, the pedagogical approaches to teaching poetry, and the theoretical 

framework for teaching and learning poetry.  

Roles of Poetry in Language Acquisition  
 Poetry provides exposure to rich linguistic and cultural resources for 

language learners because of its distinctive features. Toolan (2015) lists some of 

the elements that are more concentrated in poetry. His list includes a 

representational nature of text with enhanced phonological (rhymes, rhythms, 

phonological features), syntactic (rearranged syntax, parallel construction, line 

break for pragmatic purposes), and semantic features (allusion, metaphor, imagery, 

intertextuality, figures of speech). Similarly, “literary texts have been considered 

to stimulate language acquisition, expose students to the culture of the target 

language, and engage the learner cognitively and emotionally” (Lazar, 2015, p. 

468). Cruz (2015) found that poetry can motivate learners and promote learners’ 

sense of autonomy in EFL classes. Similarly, (Alvi & Alvi, 2019, p. 155) argued 

that “poetry is a bite-sized and digestible form that can be easily handled and 

memorized, unlike fiction and drama.” Despite the challenges in teaching and 

learning, poetry has been considered a useful resource in language teaching in the 

ESL and EFL context. 

Challenges of Teaching and Learning Poetry in the ESL/EFL Context 
 Poetry’s linguistic complexity and cultural association often pose 

significant challenges for English teachers, particularly in ESL and EFL contexts. 

Teachers fear teaching poetry to foreign language learners (Mellgren, 2022) 

because they may be intimidating for language learners as well as to themselves 

(Alvi & Alvi, 2019) . South Africa, such challenges have been attributed to a lack 

of professional development opportunities, especially for teachers working in rural 

schools (Mbambo & Hlabisa, 2024). In a similar vein, Syed and Wahas (2020) 
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found that university teachers in Yemen face three types of challenges in teaching 

poetry in EFL classes: low English proficiency, traditional pedagogy, and texts 

selected without considering complexity, conceptual difficulty, and cultural 

backgrounds of the learners. Moreover, Cariboni Killander (2011) found that extra 

thinking time to read poetry, a lack of interest among the students in reading poetry, 

and teachers’ lack of confidence in teaching poetry are other challenges. Nishihara 

(2022) found that lexically simple poems could be challenging for ESL or EFL 

learners because of the syntactic complexity and other aspects of the poetry. 

Similarly, Sigvardsson (2020) found that teaching poetry is an intimidating task for 

many teachers. Taken together, the multiple challenges for teaching poetry arise 

from the linguistic and cultural associations of poetry and the lack of professional 

development for teachers.  

Pedagogical Approaches to Teaching Poetry 
 The focus of poetry instruction has gradually shifted from correct 

interpretation to open explorations of meanings. The key approach to poetry 

instruction was based on the correct interpretation of a poem (Chambers & 

Gregory, 2006). The traditional pedagogy of poetry is based on instructor-led 

interpretation of a poem's meaning. The Grammar Translation Method was used to 

teach poetry in the 20th century (Homstad & Thorson, 2000), which stresses the 

translation of text from one language to another. However, the modern concept of 

poetry teaching and learning demands active participation of readers (Rosenblatt, 

1969, 1994). Reader response pedagogical approaches demand readers' active roles 

in the construction of the meanings of the poems. The communicative approach of 

a second language teaching demands active participation of students in ESL 

(Larsen-Freeman, 2000). Poetry has a place in ESL class as an authentic resource 

for language and learning (Lazar, 2015). Krashen (1982) suggests that second 

language classroom environments should be enjoyable for language acquisition. 

These evolving concepts of poetry instruction highlight the need for students' active 

participation in the learning activities. 

 Scholars suggest different models of poetry instruction which highlight the 

active participation of the students. Schutlz (2001) suggested that poetry 

instructional methods should include experiential activities to activate students' 

schemata, training in the close reading of the textual features, and discussion of the 

deeper issues of content and themes of poems, and their connection to life and 

culture. Similarly, Kramsch (1993) mentioned three phases of teaching poetry: 

focusing on visual and prosodic features, exploring the multiplicity of the meaning, 

and creative work of rearranging the form of poems. In addition, Gönen (2018) 

suggested a poetry teaching framework which included activation of prior 

knowledge and preparation of students’ basic comprehension, detailed 

understanding, and personalization of poetry reading. Thus, students’ emotional 

and cognitive engagement is important for poetry instruction. 
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 Teachers have implemented different strategies to make poetry learning 

more engaging.  Sigvardsson (2020) found that Swedish secondary schools drew 

on personal experiences of the learners, discussed students' ideas, created a safe 

learning space, and gradually built upon interpretation for English language 

learning. Similarly, Ngidi (2020) found that teachers primarily used group work to 

understand the meaning of poems, whole-class discussions on poetic devices, 

discussions on poem vocabulary, and contextual questions while teaching poetry 

in an ESL context. However, Nishihara (2022) argued that teachers need to design 

an instructional framework that engages learners in poetry and pleases them with 

reading, thereby realizing the learning benefits of poetry texts. He suggested that 

instructors guide learners in interpreting poetry and engage them in pair 

collaboration, supporting them to explore poetic language in an enjoyable reading 

environment. Furthermore, a second language classroom environment should be an 

enjoyable and emotionally safe space for language acquisition (Krashen, 1982). 

Taken together, providing agency to the learners can make poetry instruction more 

engaging. 

Theoretical Framework 
 This study was informed by three useful theories which can guide poetry 

instruction in the ESL context. One of the theories is Rosenblatt's Transactional 

Theory of Reading (Rosenblatt, 1969). This theory assumes that readers are co-

creators of meanings rather than passive recipients. According to this theory, 

students bring their background experiences, negotiate meanings, and derive 

multiple interpretations. Rosenblatt (1994) suggests that teachers create a 

classroom environment where aesthetic aspects of reading get priority over the 

poem’s analysis. This indicates that there should be a balance between efferent 

(extracting information) and aesthetic (reading for pleasure) so that students can 

enjoy the feelings and ideas expressed in the poem. 

 The second set of theoretical ideas is drawn from Stephen Krashen. Krashen 

(1982) suggests that the affective filters of learners should be lowered for more 

effective language acquisition. He indicates that a second language classroom 

environment should be psychologically secure and physically enjoyable for 

language acquisition. The practical implications of Krashen's (1982) affective filter 

hypothesis are that teachers should create a free environment in the classrooms so 

that students can interact freely without emotional disturbances.  

 The third theoretical concept that informed this study is Shulman's (1987) 

pedagogical content knowledge. A teacher needs content knowledge and 

knowledge of appropriate ways of delivering it to the students. Thus, understanding 

the ways of presenting content is part of a teacher's professional learning (Shulman, 

1987). In an ESL poetry class, we can expect students to be active in the exploration 

of both form and meaning of the poems in an enjoyable and non-threatening 

environment, whereas teachers engage the students through guided practice to 
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reach their interpretation, balancing the tension between appreciation and analysis 

of the poetry.  

 Methodology  

 To explore the lived experiences of teaching poetry in a basic level-ESL 

class, this study adopted a hermeneutic phenomenological approach (Godden & 

Kutsyuruba, 2023; Vagle, 2018; Van Manen, 2016). Qualitative methods explore 

the perspectives of participants as they experience the real world (Yin, 2015). 

Phenomenology is appropriate to describe the lived experiences of participants as 

they describe the phenomenon under study (Creswell, 2014). Thus, this study 

adopted phenomenology as the theoretical framework for the research 

methodology. Teachers’ lived experiences of teaching poetry at the basic level ESL 

classroom is the phenomenon under study. 

Research Site and Participants  
 This study was conducted among English language teachers working in 

schools in the Gorkha Municipality of the Gorkha District in Nepal. Five 

participants were purposively selected from three schools.  Himalya School is a 

community school located in a suburban area, whereas Daraudi and Nabin Schools 

are community schools located in rural areas. Three criteria were specified for 

participation in the study:  being a basic level English teacher, having at least five 

years teaching experience, and willing to participate in the study.  Table 1 presents 

participants’ profiles. 

Table 1 

Profile of the Participants 

S. N Pseudonym School Gender Age  Qualification Exp. 

1 Bimala Himalaya  Female 39 M.Ed. 15 

2 Dipesh Himalaya Male 35 M.Ed. 12 

3 Kamala Himalaya Female 42 M.Ed. 22 

4 Muna Daraudi Female 29 B.Ed. 15 

5 Nabin Nabin Male 35 I.ED 12 

Data Collection  
 I visited the schools and telephoned some basic level ESL teachers and 

asked them if they were willing to participate in this study.  I explained the purpose 

of the study and assured them of anonymity.  After receiving their informed consent 

to participate in the study, I conducted semi-structured interviews to focused on 

their experiences of teaching poetry in ESL classes. A semi-structured interview 

protocol with open-ended questions was used to elicit information from the 

participants. The protocol was flexible to obtain in-depth insights about the 

participants' experiences. Three participants were interviewed face-to-face in a 

peaceful environment in the school library during the time allocated for the 
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interviews. These face-to-face interviews were conducted in English. Telephone 

interviews with two participants were conducted in Nepali for their convenience 

after school hours. The average time for the interviews was 35 minutes. The 

interviews were audio-recorded with the participants' consent.  

Data Analysis  
 After listening to the audio several times, I uploaded the English audio 

recordings on Otter.ai and transcribed the audio and edited them to ensure their 

correctness. The telephone interviews were transcribed manually. After reading the 

transcripts, I used NVivo 10 for data analysis, following to provide a thematic 

analysis of the interviews to identify patterns and recurring themes, as suggested 

by Braun and Clarke (2006).  I described the data set by coding at the semantic 

level, then moved towards the interpretation level (Sigvardsson, 2020). In the first 

phase of the data analysis, I read the interview transcripts several times to become 

familiarized with the data set. In the second phase, I coded the data with initial 

codes inductively. During the third phase, I searched for recurrent patterns (themes) 

in the data set. At the fourth phase, I reviewed the themes. At the fifth phase, I 

defined and named the themes. At the sixth phase, I reported the themes based on 

the research questions of the study. During the data analysis process, I focused on 

the subjective experiences of the participants in teaching poetry in an ESL context, 

aligning the analysis with the principles of phenomenological research.  

Ethical Considerations and the Researcher’s Positionality 
 I followed ethical principles for phenomenological research as suggested 

by Walker (2007). I clearly explained the purpose of the study to the participants 

and ensured that their participation was voluntary. I also assured them of their 

anonymity and confidentiality throughout the research process. Informed consents 

were sought from the participants before data collection, and pseudonyms were 

used to protect the participants’ personal identity in the report.  

In a hermeneutic study, the researchers’ preconceptions and experiences are 

acknowledged (Vagle, 2018). This research is not a value-free endeavor. My 

experiences as an English learner and an English teacher have shaped how I 

approached the participants for information about their experiences. Rather than 

eliminating them, I reflected on how my prior experiences shaped the interpretation 

of participants’ experiences. 

Findings 

 Analysis of the data from the interviews revealed four themes: usefulness 

of poetry in language learning, instructional methods, challenges of teaching 

poetry, and expected support for more effective teaching and learning. Each of 

these themes is discussed as follows. 
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Theme 1: Usefulness of Poetry in English Language Learning 
 The participants highlighted that poetry is beneficial for English language 

learning. Three subthemes were identified under this theme: acquisition of 

vocabulary and language skills, exposure to rich linguistic features, and 

emotionally appealing content. 

 Resources for Language Acquisition 

 All the participants agreed that poetry is an effective input for English 

language acquisition in English. Several participants highlighted that learners could 

acquire new vocabulary items and improve reading and listening skills when they 

read English poetry. Dipesh asserted, " poetry’s rhythmic and structured nature 

makes it memorable, aiding retention. It is memorable since students can easily 

recite it. While we are teaching poetry, we can recite it. It is supposed to develop 

their pronunciation and speaking skills as well.” For Dipesh, the development of 

oral skills is one of the benefits of teaching poetry.  

 Similarly, Bimala mentioned, " they can develop speaking skills from the 

picture given there, from the scene, vocabulary, and speaking skills." Other 

participants also illustrated how the recitation of poetry supports the development 

of speaking and listening skills, as it allows students to practice pronunciation. For 

example, Muna asserted that poetry teaching is beneficial for English language 

learners because students can develop vocabulary, pronunciation, and boost their 

own oral language confidence. She added that students read similar poems outside 

of the classroom if they enjoy the poems presented in class. Her comment indicates 

that poetry can be a motivating resource for language learners. 

 Taken together, participants' comments indicated that poetry plays a key 

role in in-language acquisitions. It enhances vocabulary, reading, and speaking 

skills, along with confidence in speaking activities. The participants perceived that 

poetry is an effective resource for English language learners. 

Exposure to Rich Linguistic Features 

 The participants consistently described poetry as a powerful linguistic 

resource that exposes learners to rearranged syntax, less common vocabulary in the 

poems, and rich phonological patterns. They believed that, unlike other genres, 

poetry exposes students to the creative and expressive power of language. Several 

participants highlighted that poetry allows learners to explore unfamiliar syntactic 

patterns and less common vocabulary. Bimala explained, “poetry encourages 

students to use their imagination to visualize scenes and connect emotionally with 

the content. It introduces them to figurative language, like similes and metaphors, 

and helps expand their vocabulary.” While Bimala highlights the figurative 

language of poetry, Dipesh adds a less common syntactic pattern as the key feature 

of poems. In his words, “teaching poetry entertains and introduces them to an 

unusual form of language compared to other forms of literature". For him, the 

unpredictability of syntactic patterns is entertaining for learners as they are 

attracted to the novel use of language. 
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Nabin focused on poetry’s usefulness for teaching pronunciation and meaning, 

citing that his students enjoy the rhyming patterns and other phonological features. 

He commented, “poetry exposes the students to rich content for teaching 

pronunciation and meanings. Students can learn about homophones. They enjoy 

rhyming patterns, and that makes the lesson interesting”. His comment indicates 

that poems can make a lesson engaging. 

 Collectively, the participants indicated that poetry provides ESL learners 

with linguistically rich and varied language experiences.  Highly concentrated 

phonological, graphological, syntactic, and semantic features enhance 

pronunciation, spelling, grammar, and interpretative competence of English 

language learners. 

Joyful Learning 

 Participants described poetry as a source of enjoyment that energizes 

classroom teaching and learning. They highlighted that poetry brings fun, 

particularly when students recite verses aloud. Dipesh mentioned that “in teaching 

poetry, students can entertain.”  His perception highlights that poetry creates a 

lively and engaging learning atmosphere with its musicality. 

 Similarly, Kamala explained that “the rhyming patterns in poetry create a 

musical quality that engages students, often through recitation or singing,” 

suggesting that the auditory appeal of poetry invites students to participate more 

willingly and enthusiastically. For her, the musicality of poetry is not only for 

aesthetics but to engage students in the lesson. This sense of personal connection 

to the lesson was echoed by Bimala, who highlighted the role of poetry in 

encouraging imaginative thinking and language development. She shared that 

“students will imagine the scenes themselves, and they can feel themselves,” 

highlighting that the imagery in poems inspires students to express their ideas, 

develop speaking skills, and expand their vocabulary. She emphasized that poetry 

creates a space for students to share their emotions openly, which strengthens both 

expressive language and personal engagement. 

 The participants’ accounts show that poetry functions as an engaging and 

emotionally rich pedagogical tool because it entertains, captures students’ 

attention, and creates a conducive learning environment where they use language 

for personal meaning construction. 

Theme 2:Poetry Instructional Methods 
  The participants followed traditional methods of teaching poetry.  

Teaching for task completion, correct interpretation of meaning, and ICT as a 

peripheral tool for teaching are three subthemes under poetry instruction methods. 

Teaching Poetry for Task Completion 

 All the participants described their poetry lessons as routinized, procedural, 

and textbook-driven, with exam-oriented activity restricting rather than cultivating 

students’ personal engagement with poems. The participants revealed that they 

rigidly followed a three-phase, structured approach (pre-reading, while reading, 
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and post-reading) to complete the given exercises, limiting students’ interpretative 

exploration. 

 One participant, Bimala, shared that “I start the lesson with a description of 

the title and author background, followed by recitation practice and vocabulary 

exercise. Then, I explain the meaning of the poem in plain English and ask the 

students to write an answer to comprehension questions.” Her comment reflects the 

structure of a traditional pedagogy model, where students have little space to 

explore a poem's meaning. The teacher explored the meaning, and students became 

passive recipients. Dipesh followed the same approach.  As he described, “I begin 

the lesson with pre-reading questions, ask the students to read and underline key 

vocabulary, explain the meaning, followed by a question-answer session based on 

the textbook.” His account reaffirms the task completion model, not the open 

exploration of the text by the students. 

 Nabin attempted to bring creativity, but could not free herself from the 

routinized pedagogical model. He said, “I ask students to write a similar poem after 

the lesson, but only a few students write.” Creative space for his students was only 

optional rather than an integral component of the lesson structure. Students could 

not get pedagogical support for writing poems in their class. 

 Taken together, the participants' comments reflected that their poetry 

instruction was a textbook and exam-oriented activity which overshadowed 

students’ personal engagement, interpretation, and creativity. Although the 

participants could recite poetry but still not fully engage with the lessons.  Such a 

structured approach enables students to complete the task requirements but limits 

the poetry experiences of students. 

Focus on Correct Interpretation of the Meaning  

 The participants consistently revealed that they provided their learners with 

a summary or interpretation of poems rather than allowing them to explore the 

meaning. Such pedagogical practice limited students’ opportunity to explore the 

meanings and make their own interpretation. They attempted to justify their 

pedagogical practices stating that their students’ language proficiency was not good 

enough to allow them to make their own interpretation. One participant, Dipesh, 

mentioned that he allows students to explore the meaning under his guidance for 

the correct interpretation of the meaning. His comment indirectly revealed that 

meaning-making is not students’ independent activity. Another participant, Nabin, 

explicitly justifies his pedagogical practice of providing correct interpretation by 

stating that students’ low language proficiency and the linguistic complexity of the 

poetry limit students’ opportunity to interpret poems. He said, “some of the 

vocabulary used in poems is used for figurative meaning. It is difficult to teach 

figurative meaning beyond the literal meaning of those words.” His comment 

indicated that instead of scaffolding students’ ability to learn the metaphorical 

meaning, he followed a more conventional mode of lesson delivery. 
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 The other three participants confirmed that they followed a similar pattern 

and provided a summary of the poem to the students rather than allowing them to 

freely explore its meanings. This indicates that teachers were limiting students’ free 

exploration of meaning, thereby impeding the development of their interpretive 

skills and creativity. 

  Overall, the teachers’ beliefs in the low language proficiency of the students 

and poetry’s linguistic features, such as rearranged syntax and metaphor, limited 

students’ opportunities to experiment with interpretations of poems. Instead of 

scaffolding students’ language abilities, they limited their opportunity to explore 

meaning by imposing ready-made “correct” interpretations. 

ICT as a Peripheral Tool for Teaching Poetry 

 As stated in the first sub-theme, the participants were under pressure to 

complete tasks given in the textbook and prepare students for the examinations. 

Consequently, they rarely used ICT tools to present their lessons in class. The lack 

of supplementary ICT resources in schools, pressure to complete courses on time, 

teachers’ insufficient technological and pedagogical knowledge, and lack of 

motivation restricted their use of ICT tools for effective teaching of poetry. As 

Dipesh admitted, he rarely used ICT, although his school had good ICT equipment. 

His admission indicated that ICT was not an essential pedagogical tool but rather a 

decorative add-on for his pedagogical practices  

  Bimala mentioned similar experiences: “sometimes, I use ICT tools for 

teaching poetry, but I cannot recall a specific example right now.” Her comment 

indicated that she was not using ICT as an integral part of her pedagogical practice.  

Kamla commented that she remembered “using a video from the NCED about a 

poem in grade 8”. However, Muna and Nabin reported that their school did not 

have adequate ICT equipment for teaching poetry. They occasionally used their 

smartphones to present a poem, as Muna said, “But occasionally I use my 

smartphone for playing the audio of the poem in the class.” 

 The use of ICT was restricted by the lack of a school policy on using ICT 

resources. For instance, Narayan said,“I use my smartphone reluctantly, fearing 

that I will be accused of misusing my smartphone for entertainment in school.” He 

highlighted that his school did not have policies and plans for using ICT in teaching 

and failed to harness the potential of available ICT tools for teaching poetry. 

Taken together, the participants' comments highlight the underuse of ICT tools and 

underscore the need to supply these tools to the schools and train the teachers to 

integrate ICT for teaching and learning poetry, to enhance students' engagement 

with poems by using extra audio, visual, and textual resources. Other participants 

did not have the appropriate environment and supplementary equipment to teach 

poetry in their classrooms. 
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Theme 3: Challenges of Teaching English Poetry in Basic Level 

 Three subthemes, lack of students' participation in classroom, discussion of 

unfamiliar vocabulary, and deciphering the meaning of figurative language in 

poems, were included in this theme. 

  Lack of Students' Participation in Classroom Discussion 

 Participants consistently described that they had limited interactions with 

their students in their English poetry class. Students’ lack of engagement in lessons 

stemmed from traditional information-delivery models of instruction and students’ 

low English proficiency, as discussed earlier. Unless students fully engage in 

lessons, they cannot appreciate the full the potential of poems and thereby develop 

their English language proficiency.  Kamala highlighted her main challenges 

regarding more fulsome classroom interactions as “language barriers, and students’ 

limited capacity to speak English.” Her comment indicates that classroom 

interactions can be both a means and an end of understanding poetry, and that 

students’ inadequate language proficiency impeded their language learning 

opportunities. 

 The participants also revealed that they often used a bilingual approach to 

compensate for the low language proficiency of the students to create an 

environment for interaction in the classroom. One of the participants, Nabin, used 

a bilingual medium. He said: 

Although I exclusively used English in my previous school, I use both 

English and Nepali language in my class to meet the expectations of my 

students. Most of them are from Nepali medium schools. They have low 

English proficiency so, they do not pay attention to their study. They do not 

do homework and do not ask questions in class.  

 Nabin’s comment indicated that he used students’ mother tongue (Nepali) 

to make his class more interactive. However, the use of students’ mother tongue 

did not necessarily make the class interactive. This suggests that students’ inability 

to participate in classroom discussions lies in low language proficiency and on the 

teachers’ reliance on less interactive instructional methods. 

In summary, students’ active engagement in poetry lessons is a challenge 

encountered by basic level teachers. This can be attributed to low language 

proficiency and less effective pedagogical approaches to teaching English poetry. 

 Unfamiliar Vocabulary Limits Exploration of Meaning  

 Participants consistently reported that they were unable to engage their 

students in poetry lessons due to the high frequency of unfamiliar vocabulary 

embedded in poems. This shared concern situates vocabulary as a significant hurdle 

in teaching poetry in ESL classrooms. As Nabin explained, “my students stumble 

on new vocabulary items because they cannot pronounce longer words or decipher 

their meanings.” Here, Nabin links pronunciation difficulties with semantic 

decoding problems, indicating that breakdowns occur at both the oral and 

interpretive levels. He continued, “as a result, it is difficult to see how they can 
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move beyond literal comprehension. Teaching correct pronunciation and clarifying 

meanings are the primary hurdles in my class.” Taken together, his remarks frame 

vocabulary work as groundwork that must be completed before any movement 

toward figurative or inferential reading becomes possible. 

 Despite the constraint, the participants attempted to address this central 

challenge. Bimala highlighted her strategies of teaching vocabulary as she asserted 

“vocabulary can also be difficult, but I address this by using a dictionary and 

explaining meanings clearly.” Here, she indicates explicit teaching of 

pronunciation and meanings of the vocabulary items can prepare students to move 

beyond literal meanings of the poems. Similarly, Kumar stated, “students struggle 

to understand even simple sentences due to the unusual language and unfamiliar 

vocabulary in poetry.” Kumar’s comment suggests that these challenges in teaching 

highlight gaps in students’ linguistic proficiency.  

 Having knowledge of vocabulary works as a foundation for higher order 

thinking. Insufficient vocabulary constrains students’ oral performance (e.g., 

reading aloud, fluency) and limits their exploration of meaning in the poems 

discussed in class. When time and attention are directed towards decoding and 

pronunciation, less time remains for higher order interpretive processes.  

Consequently, moving beyond literal comprehension to figurative and interpretive 

understanding becomes even more challenging.  

 This finding further implies that teachers struggle to implement creative, 

interpretive activities because instructional time is absorbed by vocabulary 

scaffolding. In turn, this constrains teachers’ capacity to foster students’ 

interpretive abilities with poetic texts, limiting students’ access to the aesthetic and 

symbolic dimensions of poetry. 

Deciphering Meaning of Figurative Language in Poetry 

 One of the consistent challenges for the participants was teaching figurative 

meanings in poetry. Densely embedded similes, metaphors, and other linguistic 

devices to assist with the exploration of the meanings among her ESL students. 

Bimala stated “one major challenge I encounter is that students struggle to 

understand the hidden or metaphorical meanings in poems.” Here Bimala indicates 

that teaching “metaphorical” meaning more challenging because it lies in the 

hidden cultural context of a second language, which is significantly different from 

the context of their mother tongue. Similarly, Muna highlighted the challenges in 

teaching connotative aspects of vocabulary; “teaching figurative (indirect) meaning 

is a demanding task.” By “demanding” she indicates the pedagogical scaffolding 

required to impart the connotative meanings of text. In the same context, Nabin 

asserted “it is difficult to teach figurative meaning going beyond the literal meaning 

of those vocabularies.” Nabin implies teaching semantic extension of meaning is a 

challenging task to those students who struggle to grasp the basic meaning of the 

vocabulary embedded in poems.  
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  Together, the participants’ comments demonstrate limited linguistic 

proficiency, and that gaps in cultural understanding hamper the ESL students’ 

ability to interpret the symbolic meanings of poems. Unless students understand 

the figurative meanings of poems, they cannot enjoy the inherent aesthetic and 

semantic dimensions of the texts. The participants' comments imply that teachers 

should integrate the cultural contexts of poems during each lesson so that students 

can better understand the figurative meanings. 

Theme 4: Expected Support for Effective Poetry Teaching 
   Three subthemes were identified under this theme: specifically designed 

training on teaching poetry, support for ICT- integration, and collaboration with 

fellow teachers. 

Specifically Designed Training on Teaching Poetry 

 Participants were dissatisfied with existing models of professional 

development which did not address their professional needs. They expressed 

varying degrees of satisfaction with the generic professional development training, 

but this did not pay sufficient attention to teaching poetry. For example, Muna 

stated, “so far, I have not had any training to teach poetry. I expect refresher training 

which will give me innovative ideas for teaching and learning English poetry 

emulating traditional methodology.” Muna’s comment indicates that she is aware 

of her professional needs and eager to learn the skills required to teach poetry 

effectively. Similarly, Kamla added, “I teach based on what I learned in college, 

but I need to update my knowledge of poetry teaching. I expect teacher training.” 

Her comment indicates that what she learned from her preservice teacher education 

courses was not sufficient to address the challenges of the real classroom. She 

demanded continuous professional development training.  

  Narayan echoed similar concerns; “I have not got specific training to teach 

poetry. I am a temporary teacher. I do not get priority for teacher training at school. 

I expect some specifically designed workshops for teaching poetry. If I get training 

opportunities, it will help me to teach deeper or hidden meaning of poetry to the 

students. 

 Instead of demanding generic refresher training, Narayan specifically 

expected training for teaching figurative meaning of the poetic texts. His comment 

suggests that he is not only able to articulate his professional need but also to 

identify the specific support of teachers for effective delivery of ESL poetry 

lessons.  

 These narrative accounts of the participants revealed the inadequacy of 

existing generic pedagogical training and the need for specific pedagogical 

training, focused on poetry instruction. The participants believed that such training 

might equip them for the teaching challenges they encounter in their classrooms 

and for making their classes more engaging. 

 

Support for ICT-based Teaching and Learning 
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   The participants had shared a desire to enhance their pedagogical practices 

by harnessing the potential of ICT tools. They identified ICT as a toolkit to solve 

problems they encounter while teaching pronunciation, meaning of vocabulary, 

context, and cultural referents. For example, Dipesh stated, “if I receive support to 

access authentic materials for teaching and learning, that will help me teach the 

pronunciation of words and the meaning of poems.” Here, by “authentic materials” 

Dipesh refers to resources developed by the native speaker teachers for language 

learners. Additionally, his comment suggests that ICT tools can be used to develop 

language by optimizing inputs for language acquisition. 

  Despite the participants’ interest in using ICT as pedagogical resources, the 

actual use of ICT was constrained by limited infrastructure, lack of schools’ 

policies and plans to integrate ICT in poetry teaching learning, and teachers’ lack 

of appropriate technological and pedagogical frameworks. Narayan said “if the 

school manages ICT tools in school, I could use them for teaching and learning. I 

do not need to depend on my smartphone to use ICT.” His comments demonstrate 

that institutional support is essential for establishing ICT as central tools for 

teaching poetry. ICT integration in poetry instruction, however, depends on the 

available infrastructure and teachers’ pedagogical practices.  

 In short, the participants’ comments indicated that structural constraints 

limit the ICT use in poetry teaching and learning. The participants underscored the 

need for ICT tools to make their teaching and learning more effective. Their 

comments indicate that they believe that effectiveness in teaching English poetry 

can be enhanced by utilizing ICT tools. 

Collaboration with Fellow Teachers 

 The participants revealed that they sought support from their colleagues in 

teaching poetry. However, such support was not consistent. Bimala explained, “I 

try to stay updated and improve my teaching methods. I sometimes discuss 

challenges with fellow teachers, and we prepare lessons together to solve my 

immediate problems.” Her comment suggests that despite the mutual benefits for 

colleagues, a robust teamwork culture is not firmly established among the teachers 

yet. This can be attributed to the prevailing concept that teaching is independent 

rather than a collaborative endeavor. 

 Not all the participants had colleagues in their schools to support them, 

except for support from teachers’ professional networks. As Nabin expressed: “I 

do not get support from the other teachers at the school. So, I want to collaborate 

with NELTA and take initiatives from them for my professional development.” 

Nabin’s comment reflects his awareness and desire to collaborate with other 

colleagues beyond his school as well as his commitment to continuous learning. 

Muna echoed Nabin’s view: “I am grateful for the basic level teacher training 

provided by NELTA a few months ago. I expect similar support in the future.” Her 

account also suggests that she expects networking and collaboration for her 



 

 
 

The Journal of DMC // Vol. IV, Issue 1 

 

// 82 // 
Verses and Voices: Exploring Teachers'... 

professional development so that she can effectively present poetry lessons in her 

English class. 

 Together, their comments demonstrate they are eager to collaborate with 

other English teachers for their professional development. Their self-initiated 

collaboration is evident from the bottom-up approach of teacher development and 

commitment to situated learning. This indicates that the participants are motivated 

to increase their pedagogical efficiency. 

Discussion 

 The present study explored the poetry teaching experiences of basic-level 

English teachers. The study found that teachers perceived poetry as a useful 

resource for English language acquisition, as poetry exposes the language learners 

to semantically, lexically, phonologically, and syntactically rich language. Despite 

the perceived value of poetry in language acquisition, teachers reported that their 

traditional, correct-interpretation-based instructional approach was not suitable for 

fostering the creative and interpretive abilities of their learners. Their poetry 

teaching was emotionally detached, mainly focused on textual analysis without 

enjoying the aesthetic pleasure and open explorations of meaning. The study also 

found that students’ low linguistic proficiency and the complexity of the poetic 

genre posed significant challenges to both teachers and students. Although teachers 

attempted to enhance their knowledge and skills in poetry teaching, the support 

they received in training, networking, and ICT use was insufficient to equip them 

with the tools and techniques to teach English poems effectively.   

 The findings of this study are similar to the findings of previous studies, 

which indicate the linguistic and pedagogical values of poetry in English language 

classrooms. For example, Chen et al. (2024) argued that poetry exposes learners to 

authentic, stylistically varied, and culturally loaded language. Recently, Al-Bakri 

(2019) reported that poetry has a positive effect on vocabulary development, 

pronunciation, and cultural understanding. This is consistent with earlier claims 

made by Lazar (1993) and (Maley & Duff,1989). The participants were aware of 

poetry’s richness, however, their reliance on traditional interpretation-based poetry 

instruction methods limited opportunities for learners to engage creatively. This 

contrast highlights a persistent gap between theoretical recognition of poetry’s 

value and its practical classroom application as reported in the literature, even in 

higher education (Simecek & Ellis, 2017). 

 Poetry teaching demands a balanced approach that includes textual analysis 

and readers’ response exploration (Kellem, 2009). However, the participants in this 

study used a more structured approach similar to the findings reported by Ngidi 

(2020), limiting students' learning opportunities. Approaches such as reader-

response pedagogy, recitation, group discussion, and creative writing could foster 

interpretative skills and emotional engagement in addition to textual analysis. 

Teachers could help learners overcome their perception of poetry as an inaccessible 
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or linguistically complex text form by encouraging them to connect poetry with 

their personal experiences (Teachers Institute, 2024). Moreover, integrating 

multimodal inputs with audio recordings, video, pictures, and textual resources can 

scaffold comprehension for learners with lower linguistic proficiency, while 

preserving the aesthetic dimension of poetry (Xerri, 2012). Limited use of ICT in 

poetry lessons by the participants of this study indicated the possibility of 

enhancing poetry teaching and learning by integrating modern digital tools in 

poetry lessons.   

 The challenges reported by teachers, particularly the low proficiency of 

students, resonate with the earlier findings by Khatib (2011). He reported that 

nonnative speakers struggle to comprehend the literal meaning of poems because 

of the inherent complexity of many poetic texts. Consequently, teachers exclude 

explorations of the figurative meanings in their classrooms. Similarly, teachers’ 

awareness of customized training programs reflects the need for enhancing their 

literary knowledge, which can also equip them with practical techniques for 

scaffolding meaning, facilitating discussion, and using ICT tools. Networking 

opportunities among teachers could support the sharing of innovative practices and 

solve many of the problems they face while teaching (Richards & Farrell, 2005). 

Similarly, institutional investment in digital resources would strengthen teachers’ 

confidence in adopting creative methodologies. 

  There was little evidence that teachers attempted to create anxiety free 

environments in their classrooms to facilitate optimum processing of language 

input, as suggested by Krashen (1982), although they allowed some time for poetry 

recitation. Consequently, the teachers could not lower the affective filter (anxiety 

and low self confidence) of the learners.  Similarly, the findings indicated a focus 

on a correct interpretation-based approach to teaching poetry underestimated the 

roles of learners.  This focus is in contrast to the suggestion of Rosenblatt (1969), 

who emphasized the importance of learners playing an active role in interpreting 

meanings by using personal experiences and going beyond the efferent mode of 

reading (extracting information) to the aesthetic mode of reading.  However, the 

findings indicated that the teachers valued the role of the text, but not the role of 

the background knowledge of learners. The findings also contradict the suggestion 

of Shulman (1987), who suggested that teachers need not only content knowledge 

but also pedagogical content knowledge for effective delivery of lessons. 

 There are some implications of the study. The existing teachers' education 

model needs revision to include customized training for teaching poetry. The 

government should invest in enhancing ICT infrastructure in schools and 

disseminate ICT integration policy to the stakeholders. Similarly, teachers need to 

relearn instructional strategies to make poetry teaching more engaging. The course 

designers need to pay attention to the criteria of text selection while including 

poetry in English language courses. 
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 This study had some limitations. Only five purposively selected basic-level 

teachers working in the Gorkha Municipality participated in the study. The findings 

of this study are not generalizable to other contexts. Similarly, the participants' self-

reported experiences alone may not fully represent the practices in poetry lessons. 

I suggest further research with multiple data collection methods, such as classroom 

observations, lesson plans, and students' assignments. Further study with more 

participants in different contexts may provide a more comprehensive understanding 

of poetry teaching and learning. 

Conclusion 

 This study explored teachers’ experiences of teaching English poetry at 

basic-level schools in the Gorkha Municipality, Nepal. The teachers appreciated 

poetry as an authentic and linguistically rich resource for English language learners. 

However, they agreed that their traditional pedagogical approach limited students' 

opportunities to explore the meanings of the poems and experience their aesthetic 

aspects. Consequently, they requested systemic intervention to address these 

challenges, such as pre-service and in-service teacher training and ICT 

infrastructure development in schools. Furthermore, to harness the full potential of 

poetry, teachers wanted to upgrade their pedagogical skills to balance the linguistic 

and creative aspects of teaching and learning.  

 In the ESL context, integration of poetry into classrooms is successful when 

teachers scaffold students’ linguistic abilities, engage them emotionally, and allow 

them to explore the meanings of the poems. Theoretically informed and 

contextually grounded pedagogical practices enhance the effectiveness of poetry 

teaching and learning, and foster learners’ linguistic and interpretative abilities. 

Therefore, teachers should redesign poetry lessons so that poetry functions as a 

useful springboard for ESL learning activities rather than a decorative add-on in 

their textbooks. 
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Awareness of the Citizen Charter and Perceptions of Public 

Service Delivery: A Client-Centric Analysis 
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Abstract 

The citizen charter is a formal 

commitment by a governmental office 

to the public, outlining services, 

standards, and institutional 

responsibilities to promote 

transparency, accountability, and 

responsiveness. Its effectiveness 

depends on public awareness and 

institutional compliance. This study 

examines citizens’ awareness of the 

citizen charter and the quality of 

service delivery at the District 

Administration Office (DAO), Surkhet. 

Grounded in principles of good 

governance and public service 

effectiveness, the study employed a 

qualitative design. Data were collected 

through interviews and observations 

involving selected service users and 

providers. The findings reveal that the 

citizen charter is visibly displayed and 

systematically practiced at the DAO. 

Services were generally perceived as timely, procedurally clear, and of 

satisfactory quality. However, political, administrative, and personal factors 

occasionally affected service outcomes. Awareness was comparatively low among 

uneducated and marginalized groups. The study contributes to the literature on 

public service governance by providing empirical evidence on the implementation 

effectiveness, citizen awareness, and 
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service delivery performance of the citizen charter. It highlights both institutional 

strengths and inclusivity gaps that inform policy improvement and accountability 

reforms.  

Keywords: Good governance, information, practice, public service 

Introduction 

A citizen charter is a formal document that outlines a service provider's 

commitment to addressing the needs of the public, emphasizing transparency, 

accountability, and quality service delivery (Aminudin, 2018). Typically, it is 

implemented by governmental or non-governmental organizations.  It provides and 

serves as a framework for ensuring citizen engagement and improving service 

standards (Danhoundo et al., 2018). Citizen charter is a practice to improve the 

quality of service being offered to the citizens and ensure better citizen satisfaction 

(Drewry, 2005). It is the first and simplest way for them to receive information 

about the services of a particular agency (Marcella & Baxter, 2000). Worldwide, 

the provision of a citizen charter was first introduced in 1991 in the UK (Kisby & 

Sloam, 2012). In the context of Nepal, the citizen charter was practiced and 

implemented in Nepal for the first time in 2000 AD (Paudel, 2016).  All the 

ministries, government institutions, and their units have developed their citizen 

charter and tried to carry out their activities accordingly. Citizen charter represents 

the organization's dedication to accountability, transparency, grievance redress 

mechanisms, service delivery standards, quality, and timeliness (Deep, 2021). 

Citizen charter promotes transparency, accountability, and efficiency in public 

service delivery, as well as to give citizens the tools they need to demand better 

services, it outlines the different services that the organization offers, the fees that 

the organization charges for those services, the accountable party for the service, 

the length of time the service is provided, the terms and conditions of service 

delivery, and the services that are offered (Joshi, 2007). The concept of the citizen 

charter represents the belief between service providers and service users (Clifton et 

al., 2005). The citizen charter can be used to assess if an organization is responsible 

and welfare-focused towards its residents. Shankar Nag (2018) stated that “citizen 

charter is one of the key tools for ensuring good governance in all kinds of 

organization”. 

The citizen charter is essential in all government agencies. In the context of 

Nepal, there are 753 local levels and 6,742 wards (6 metropolitan cities, 11 sub-

metropolitan cities, 276 municipalities, and 460 rural municipalities), 7 provinces, 

and 77 districts under units (Shrestha & Ghimire, 2020). The following details must 

be included: what paperwork needs to be submitted for specific work; which branch 

or division is available; how much time, fees, and service charges are involved; 

how to get in touch with the person in charge of reviewing complaints; and what 

the next steps are. The authority person is to receive services after completion 



 

 
 

// 90 // Awareness of the citizen charter ... 

The Journal of DMC // Vol. IV, Issue 1 

(A Peer-Reviewed Open Access Research 

Journal) 

Vol. IV Issue 

(Woli, 2023), the citizen charter should also be readable and understandable to all 

citizens (Clarke & Margetts, 2014). In case of the client (service users), any loss or 

damage due to non-receipt of service by any service recipient, even after 

completing all the procedures, the office should provide information on how to 

compensate these persons (Brimblecombe et al., 2018). The good governance rules 

2065 BS states that in such a situation, the citizen receiving the service is entitled 

to a maximum of rupees 5,000/- in compensation, but not apply in the context of 

our situation (Otubu, 2012).  

Pareek & Sole (2022) stated that the commitment to the services that public 

entities will deliver is provided by the citizen charter, which informs the public on 

the process, money, and duration associated with making a service available to 

them in any government institution (Pasian & Ghimire, 2022). The citizen charter 

reduces the possibility that service providers will mislead clients about their 

offerings and cause needless difficulties for those seeking to use them (Dunleavy 

et al., 2005). The citizen charter, those who wish to receive services can be well-

prepared in advance. If an employee requests a bribe, the citizen has the right to 

inquire why and for what. Irvin & Stansbury (2004) stated in some circumstances, 

citizens may request compensation if prompt service is delayed. The citizen charter 

is not an overall information chart; it is a description of the general activities of any 

agencies or organizations, and there is no restriction on what can be included in it 

(Bardoel & Haenens, 2004). Citizens may seek compensation if timely service is 

delayed in certain circumstances. It can be taken as a mirror of the overall activities 

of the agencies or organizations and contributes to providing quality service to the 

government & other offices (Andrews & Walle, 2013) but it has been extensively 

and costly promoted by the government and has now been heard of by a sizeable 

majority of the population (Goodman, 2013). However, it remains a cumbersome 

package that is far more intricate than what the common citizen would understand 

(Woli, 2023). It indicates that the additional changes brought about by the charter 

program have frequently been little (Eastman et al., 2017).   

The UK has long benefited from the citizen charter, but in the wake of the 

current turbulence throughout the world, there have been significant administrative 

challenges related to civil rights and other legal complications (Korishi et al., 

2022). Thus, the administration must be flexible and focused on the needs of the 

people. Since its implementation in 2008, Bangladesh's citizen charter has proven 

to be a valuable tool for resolving public issues in the public domain (Huque & 

Ahsan, 2016). However, the charter appears to have been overlooked in certain 

significant administrative domains, including local administration, land reform 

administration, and public bodies (Walker, 2005). The citizen charter is also being 

implemented by many countries to enhance the delivery of public sector services 

(Ahsan et al., 2024). As a result, India has begun to use citizen charters to improve 

the flow of public sector services. In India, customer-choice-based service quality, 

speed, transparency, and delivery have been used to address grievances and 
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improve service quality. However, only a few upper and educated classes have 

benefited from this. It has not been able to play an important role in public services 

due to a lack of access to civil liberties among people (Haque, 2005). As a result, 

the Citizen's Charter should only be considered as a supplement to the effectiveness 

of the service flow. Sharma (2012) studied to evaluate the effective the 

implementation the Chandigarh (India) citizen's charter in local government and 

evaluate the effective implementation of municipal government should increase 

good relations with the people, and make people aware of the citizen charter. There 

is an emphasis on professionalism among employees. However, only a limited 

educated and superior-class people have benefited from the citizen charter. In the 

context of Nepal, it has not been able to take a significant place in public services 

due to people's lack of access to civil liberties (Gupta & Shrestha, 2021). As a 

result, to ensure the effectiveness of service flow, the citizen charter must only be 

considered an addition (Mudassir & Rifdan, 2023). From the above-mentioned 

literature reviews, it is clear that the citizen charter, which enumerates all of the 

office's operations and makes it simple for service users to receive efficient 

assistance, is essential information for any office (Neb, 2017). The primary causes 

of ineffective service in any capacity are a lack of political will, a lack of civic 

awareness, and a barrier to entry for the poor government administration (Haque, 

2001).  

 The success or failure of an office depends on the use of a citizen charter, 

which is used and regulated depending on the related offices 

The success or failure of an office depends on the use of a citizen charter, 

which is used and regulated depending on the related offices (Bhuiyan et al., 2022). 

The citizen charter serves as a crucial element of social accountability within public 

service offices (Korishi et al., 2022). However, Panday & Chowdhury (2023) state 

that “citizen charter should not be regarded as the sole indicator of the success or 

failure of office services”. In Nepal, it has been observed that many educated clients 

often bypass the citizen charter, opting instead to approach service counters directly 

without consulting the charter (Beniwal, 2005). As a result, in academic writing, 

such claims must be backed up by evidence. Gupta et al. (2023) state the context 

of Nepal, it has been observed that many educated clients often bypass the citizen 

charter, opting instead to approach service counters directly without consulting the 

charter. Hood et al. (2000) state that the welfares of the citizen charter are most 

perceptible among educated, prosperous, and well-informed individuals; in 

contrast, the full and effective application of the charter is not observed in nations 

such as our own, where lack and low consciousness are prevalent. 

Chowdhury & Panday, (2018) states the citizen charter maintained by a 

district administration office has to include details like; what kinds of 

documentation (letters of recommendation), supporting documentation, and proof 

needed to obtain the certificate (citizenship, passport, national identity card and 

other), registration of organization (CBOs, NGOs, newspaper), marriage 
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registration, providing relief services during natural disasters and fire, control of 

corruption and punishment, administrative function relating to prison and its 

protection, to represent the government of Nepal within the district, where the 

location and cost of the application forms the procedures that must be followed the 

personnel staff to be contacted in which section; how the duration of the 

documentation (certificate, application) process, etc. A citizen has the right to 

quickly obtain the previously listed basic information (Desouza & Bhagwatwar, 

2012). Citizens can obtain the information contained in the citizens charter by using 

a browser, pamphlets, toll-free numbers, radio, TV, social media (SMS, Facebook), 

newspapers and different related websites (Kuteesa et al., 2021).  

Surkhet district, known as Bahra Bandal, Athara Khandal, in 2016 B.S it 

was formerly a part of the Dailekh district before gaining its separation (Khadka et 

al., 2019). Surkhet district is one of the ten (10) districts that make up the province 

of Karnali, and is situated about 600 kilometers (373 miles) west of Kathmandu, 

the capital of Nepal (Khanal et al., 2020). With an area of 2,488.64 square 

kilometers (960.87 square miles), the district is the largest in Nepal. Surkhet 

district, center of administration headquarters, Birendranagar valley, is one of 

Nepal's inner terai valleys, it is a beautiful valley surrounded by hills and has an 

adequate climate (Wasti et al., 2023). It serves as both the commercial center and 

district headquarters of the Karnali state under the new federal republic. Its borders 

are as follows: to the north are the Dailekh and Jajarkot districts, to the south are 

the districts of Banke, Bardiya, and Kailali, to the west are the districts of Doti, 

Achham, and to the east are the Salyan district. The Bheri and Karnali rivers form 

the Surkhet district's whole riverine perimeter (Badal, 2022). Surkhet has five (5) 

municipalities, namely Birendranagar, Lekbesi, Bheriganga, Gurbhakot, 

Panchapuri, and four (4) rural municipalities, namely Chingad, Simta, Barahatal, 

and Chaukune (Acharya & Chandrika, 2021).  

The DAO is headed by a chief district officer (CDO), who is supported by 

two assistant chief district officers and additional staff members (Tandukar et al., 

2016). The CDO should receive reports from all district government offices 

regarding their activities (Malla et al., 2020). To keep peace, harmony and order in 

the district level, to provide immediate relief to natural disaster and fire victims, to 

manage with political parties, to coordinate security agencies and stakeholders, to 

register and renew organizations, to monitor, and suggest the development work, 

to controls delays, corruption and gives a sense of good governance, to hear and 

take action on issues within its jurisdiction (Bisri & Beniya, 2016). The DAO 

serves as the central administrative body of the districts; it is the main duty of this 

office to ensure that the services rendered to the public are efficient (Goodnow, 

2017). In addition, DAO is responsible for organizing, coordinating, managing, 

controlling, monitoring, and keeping the status of available services between 

various government organizations and departments within the district (Comfort, 

2007). It performs the crucial tasks such as provisioning, & issuing the citizenship 
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certificates, arranging & issuing passports certificates, maintaining records, 

distributing national identity cards, preserving records of official citizen 

information, and upholding law enforcement, and complaints act order in the area 

(Kloot & Martin, 2000). Some of the major activities of the DAO Surkhet are 

provisions related to arrangements, organization registration and renewal, 

including registration of printing press and newspapers, arms registration, arm 

name transfer and renewal, functions related to marriage registration, peace 

keeping and grievance related work and regarding conflict victims (DAO Surkhet, 

2080). Acharya (2018) states the government of Nepal has introduced the good 

governance concept to establish and create welfare state system that will be carried 

out by the line agencies. As a line agency, the DAO Surkhet has set up the citizen 

charter to offer the general public high-quality services, announced a service 

delivery plan aimed at empowering the citizenry; however, the technical 

mechanism and implementation aspects are not up to standard. Tamang & Malena 

(2011) stated that the government of Nepal has introduced the good governance 

concept to establish and create welfare state system that will be carried out by the 

line agencies. As a line agency, the DAO, Surkhet, has set up the citizen charter to 

offer the general public high-quality services. It has declared a service delivery plan 

aimed at empowering the citizenry; however, the technical mechanism and 

implementation aspects are not up to standard (DAO Surkhet, 2081).  

The government of Nepal has introduced the concept of good governance 

to establish a welfare state system, which is to be implemented through the line 

agencies. DAO Surkhet, as a line agency, has arranged a citizens' charter to provide 

quality service to the public and declares a service delivery chart to empower 

citizens, but the implementation and technical mechanisms are inadequate. This 

research applies to researchers, scholars, and academicians, Additionally, it helps 

to improve the services of the District Administration Office, Surkhet, and to 

update and inform the public about the service status. This research aims to explore 

the level of awareness among clients regarding the Citizen Charter and to analyze 

their perceptions of the quality of public service delivery in the District 

Administrative Office, adopting a client-centric perspective.  

To fulfill the objectives, this study devised the following research questions:  

 What is the level of awareness among clients of the District Administrative 

Office regarding the citizen charter?  

 How do clients perceive the quality of public service delivery at the District 

Administrative Office?  

Research Methodology 

The purpose of this study was to determine the level of awareness among 

the service agencies and clients at DAO Surkhet regarding service delivery. This 

research is limited to questionnaires given to the agency, and a client is used. It is 
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limited to the district administration office, Surkhet, which cannot be generalized 

to the country level. This study used a combination of analytical and descriptive 

designs and quantitative methods, and primary sources for data collection. The 

primary data were gathered through observation and an interview questionnaire. To 

determine the level of knowledge among the agency and clients of service delivery, 

it mostly relied on its website and unofficial as well as informal interviews before 

visiting the about the citizen's charter Surkhet DAO. The sampling population was 

taken from the respondents using the questionnaire method; a total of 213 clients 

were the respondents, and the data was collected through interviews and 

observations with the agency of the DAO, Surkhet. 

Result 

The knowledge of the citizen charter of the service recipient and the service 

provider, as well as the service delivery from the side of the client (service users) 

and the service provider (agency) is presented in this section. 

Knowledge about the Citizen Charter 

Respondent’s knowledge about the citizen charter in the Surkhet district 

administrative office is given in the table below:  

Table 1 

Information about the citizen charter  

 

Information Number of respondents Frequencies (%) 

Yes 182 85.45 

No 31 14.55 

Total 213 100.00 

Field Survey, 2024 

Table 1 shows that knowledge of the citizen charter is obtained by asking 

questions about whether the people heard and were informed about the citizen 

charter or not. On a percentage basis, the number of people who heard about the 

citizen charter was 85.45, and the percentage of people who hadn’t heard about the 

citizen's charter was 14.55. In this table, the percentage of hearing about the citizen 

charter was high, 14.55 percent of people in Surkhet district hadn’t heard or been 

informed about the citizen charter. It demonstrated a thorough understanding of the 

citizen charter in rural and underdeveloped areas. The government has not been 

informed of the charter’s significance, and thus, the people living there have not 

had the opportunity to hear about or become aware of it.  
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Table 2  

Known about the citizen charter 

Known citizen charter  Number of respondents Frequencies (%) 

Yes  123 57.75 

No  90 42.25 

Total  213 100.00 

Field Survey, 2024 

Table 2 indicates that 57.75 percent of the respondents understood the 

citizen charter, while 42.25 percent did not understand. A high proportion of 

citizens understood the citizen charter, and then did not; this is because there were 

insufficient informational opportunities, public awareness campaigns, appropriate 

orientation, workshops, seminars, training opportunities, and advertisements 

regarding the citizen charter. 

Table 3 

Known about the way of the citizen charter  

Known the way of the citizen charter  Number of 

respondents 

Frequencies 

(%) 

Public media (print, radio and TV) 97 45.53 

Official communication (staff) 73 34.28 

Public announcements 24 11.27 

Relatives and colleagues 19 8.92 

Other (please specify) - - 

Total 213 100.00 

Field Survey, 2024 

Table 3 shows that the respondent recognized the citizen charter, 45.53 

percent of public media (print, radio, and TV), while 34.28 percent official 

communications, 11.27 percent public announcement so on 8.92 percent relatives 

and colleagues. A proportion of citizen understood the traditional way of citizen 

charter. Public media (print, radio, and TV) is a way of easily accessing information 

at the public level, official communication process, public announcements, and 

relatives/colleagues, known as the way of citizen charter. 

Table 4 

Time taken to get services the way of citizen charter 

Time takes the way of citizen’s charter Number of 

respondents 

Frequencies (%) 

As stipulated in the charter board 189 88.73 

A little more than the stipulated time 13 6.10 

Too much time than the stipulated time 11 5.17 

Total 213 100.00 

Field Survey, 2024 
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Table 4 indicates that 88.73 percent of respondents expected the charter 

board, 6.10 percent gave the response a little more than the expected time, and 5.17 

percent of respondents exposed the too much time than the allocated time as in the 

citizen charter. The mentions above table indicate that the citizen charter is being 

displayed; however, the district administration office is still unable to provide the 

services mentioned. When asked what could be the cause, the majority of people 

said it was due to the workload on the staff and the limited number of staff. 

Perception of the client on the service delivery system  

The views of the service receiver regarding the service delivery of the DAO Surkhet 

are mentioned below: 

Table 5  

Quick and easy service  

Quick and easy service Number of respondents Frequencies (%) 

Yes 187 87.79 

No 19 8.92 

Don’t know 7 3.29 

Total 213 100.00 

Field Survey, 2024 

Table 5 shows that 87.79 percent of the respondents stated that they were 

getting fast and easy service. As stated in the citizen charter, 8.92 percent did not 

receive the service, and 3.29 percent did not respond about the service being held 

on time. Because of the traditional documentation system and lack of resources in 

this office, it showed that 100 percent of people did not get quick and easy service. 

This is due to the lack of digitalization of every activity. Until now they have been 

using the traditional system of documentation. 

Table 6  

A Bribe given for official works 

Bribe given Number of respondents Frequencies (%) 

Yes  - - 

No  213 213 

Total 213 100.00 

Field Survey, 2024 

Table 6 shows that 100% of respondents (service recipients) did not pay 

additional fees beyond those specified in the citizen charter, and 0% stated having 

to pay for extra activities beyond those listed in the charter. The data indicated that 

the office effectively implemented the citizen charter, although none of the 

employees were required to pay additional fees for their services. Therefore, to 

prevent bribery in official activities, the public must learn to work by the citizen's 

charter. 
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Table 7 

The Office staff member wrongly behaved towards the clients (service users) 

Wrongly behaved Number of respondents Frequencies (%) 

Yes 14 6.58 

No 199 93.42 

Total 213 100.00 

Field Survey, 2024 

Table 7 shows the wrong behavior of the office staff member toward the 

client. 6.58 percent of the clients said that the office staff member misbehaved with 

the clients and 93.42 percent of clients said that the office staff member didn’t 

misbehave with the clients. It showed that the behavior level of staff was good but 

not fully satisfactory. Retribution of office staff members who do not treat the 

public well should be strictly enforced so that office staff members do not 

misbehave with the public and act responsibly.  

Table 8  

Level of satisfaction with the service users (client) from the service of DAO Surkhet 

Satisfaction of services Number of respondents Frequencies (%) 

Satisfy  191 89.67 

Dissatisfy 22 10.33 

Total 213 100.00 

Field Survey, 2024 

Table 8 shows the number of satisfied citizens in the District Administrative 

Office Surkhet about service delivery. Out of 213 respondents, 89.67 percent 

expressed satisfaction with the service and 10.33 percent expressed dissatisfaction. 

From this, we can infer that the proportion of satisfied citizens exceeded that of dis-

satisfied ones. It showed that the office should provide higher-quality services. 

Staff’s opinion on the service delivery system 

The district administration office, Surkhet staff members hold the following 

opinions about the services provided by this office: the office is currently working 

to implement the citizen charter. The citizen charter is reviewed occasionally, the 

needs-based policies are changed and updated, but doing so successfully is still 

proving to be difficult. For instance, political instability, illiteracy, and public 

ignorance of the significance of the citizen charter are the reasons behind the 

administration's higher levels' lack of will. This is not met with resistance from the 

administration; the work of the people is less important to political leaders and 

administrators than their financial gain. Not every office will benefit from the same 

kind of citizen charter due to the differences in the work. The public can view the 

citizen charter. The citizen charter makes it crystal clear what kind of procedures 

people must follow when working in offices. To train employees to improve this 

office's ability to provide services and carry out activities like advertising on TV, 

radio, newspapers, and the internet, among other things, to raise public awareness 
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of the citizen charter. Despite the difficulties, this office has made an effort to offer 

comprehensive, high-quality services following the citizen charter, and it appears 

that it has done so more successfully than other district offices. The citizen charter 

is reviewed occasionally, and the needs-based polices are changed and updated.  

Discussion 

The citizen charter provides official information about public services, 

necessary paperwork, the relevant officer, the time and cost of the services, and the 

compensation plan if the services are not provided at the designated time and cost 

(Schiavo, 2000). The public will be able to access services without difficulty, won't 

have to go to the same job repeatedly, and won’t be able to defraud service 

recipients will decrease with the proper implementation of the citizen charter. The 

office can ensure good governance by offering quality services through the citizen 

charter (Wambuwa et al., 2020) . All government offices must maintain a public 

copy of their citizen charter kept somewhere on the office grounds under clause 25 

of the Good Governance Act 2064/AD 2007 and rule 14 of the Good Governance 

Regulation, 2065 BS/2008 AD (Lamichhane, 2021). This research examines how 

the citizen charter's provisions are implemented to improve local services. Kaphle, 

(2024) states that the citizens' charter, which has clear regulations and procedures 

and makes information accessible to the public, reduces the uncertainty associated 

with the provision of services. An overview of the key findings from the research 

on people's knowledge of the citizen charter and the District Administration Office 

Surkhet's service delivery system is provided here. 

Despite the officials' claims that they provide services to the public, it 

appears that the offices that provide official services are still client’s (service user) 

focused and conveniently accessible (Joshi & Moore, 2004). The information can 

give clients (service users) the information they need to get happening with the 

citizen's charter. In terms of service delivery, only a few works such as citizenship 

certificates, passports, different types of recommendations paper, etc. were 

performed on time. People should repeatedly come for national identity cards, 

register/renew organizations, control the procrastination and corruption issues 

addressed, hear and take actions on issues within their jurisdiction, and monitor 

development work quality performances, and other work (Verdegem & Verleye, 

2009).The findings exposed the citizen charter and their perceptions of the public 

service delivery system. The analysis of responses revealed that citizens know 

about the way of the citizen charter. Public media (print, radio, and TV) is a way 

of easily accessing information at the public level, official communication 

processes, public announcements, and relatives/colleagues who know about the 

way of the citizen charter. 

The study focuses on how the public’s perceptions of the citizen charter and 

the District Administration Office's service delivery methods. The findings of this 
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study are useful to make the Citizen's Charter service deliver the official 

information provided to the public, containing the required documents, the 

specified time, and the compensation arrangement if the service is not received on 

time and for the stated fee. The precise implementation of the Citizen's Charter will 

reduce policy corruption; the public will be able to access services without 

difficulty, will not have to return to the same services multiple times, will be unable 

to defraud service recipients, and will reduce nepotism. The office can promote 

good governance by offering high-quality services under the Citizen Charter. 

However, it is similarly appropriate for other service-providing agencies (offices) 

and government and non-government organizations.  

Conclusion 

The Citizen Charter is the commitment of the government to the citizens. 

Good governance is essential to the sustainable development and efficient 

operation of any office. The three major components of good governance are 

accountability, transparency, and the administration's responsiveness of the 

administration. The Citizens' Charter initiative is a response created in response to 

the goal of resolving issues that arise when citizens interact with the institutions 

that deliver public services. In the District Administration Office, Surkhet, a 

Citizen's Charter has been maintained systematically. The fact that the service 

recipients were using it and that the majority of them were aware of, accountable 

for, and more interested in the Citizen Charter was exposed. The majority of the 

clients were very engaged and prepared, with only a small number not knowing 

about the citizen charter. It demonstrated effective charter implementation, proper 

and high-quality service, and effective management of the office’s many activities. 

However, there is an issue with appropriate service delivery because of certain 

administrative, political, and personal factors. This might be the outcome of 

people’s ignorance of the news, television, newspapers, social media, the internet, 

etc., as well as a lack of preparation. It also requires a strong will to provide 

leadership in the political and administrative spheres for it to be fully implemented. 

Therefore, it is concluded that this study promotes and directs the effective 

implementation of the Citizen Charter of the District Administrative Office 

Surkhet. 
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Abstract  

Indigenous knowledge is a dynamic 

and holistic system rooted in daily life, 

spirituality, and ancestral wisdom. 

Among the Kirat Rai community of 

Nepal, this knowledge is embodied in 

the Mundumic Suptulung, a flexible 

oral tradition that evolves with time 

while preserving indigenous theories, 

values, and ancestral teachings. 

Practiced through songs, myths, 

legends, and proverbs, it serves as a 

living archive of cultural identity and 

practical education. Rituals involving 

spiritual leaders such as Mangpa, 

Nachhung, and Fedangma are central 

to this transmission, offering 

experiential learning that connects the 

community to its ancestors. 

Ceremonies like Sakela, Sopuiya, Sakenwa, and Deuha reflect the community’s 

values and their intimate relationship with nature. The use of Khabai/Babkha a 

traditional food and ritual offering symbolizes the adaptation of ancestral practices 

and the integration of nature into daily life. Its preparation and ritual use are 

themselves forms of indigenous pedagogy, emphasizing the importance of hands-

on learning over textual instruction. The Kirat Rai worldview sees nature not only 

as a resource but as a sacred space where ancestors dwell and blessings are 

received. Thus, indigenous education within this community is inherently 

ecological, spiritual, and practical, fostering curiosity and lifelong 
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learning. The Mundumic Suptulung is more than a cultural narrative it is a guiding 

framework for living a good life, adapting to change, and sustaining identity 

through nature-based wisdom and ancestral reverence. 

Keywords: Indigenous education, obligation, Sopuiya, Sakel, Khabai/Babkha, 

Mangpa/Nachhung. Rishimi. 

 

Introduction 

From the beginning of the time when humankind came into existence, 

humans have been developing skills and beliefs to support their living. Similarly, 

Kirat Rai people develop Suptulung as the center point of the belief. Through this 

belief they survive with distinctly in the world as well as nature. Due to Mundumic 

Suptulung they have district educational practice.  They have been forming and 

developing societies and finding ways to continue of the legacy of a social human 

life. Everything the humankind discovered in relation to the skills, beliefs and 

creations have been implemented in our lifestyle in the present day and this 

knowledge has been defined as a part of indigenous education. The knowledge that 

was carried by the ancestors of the indigenous people have been improved and 

transformed, knowledge of how to survive and of beliefs have now been defined as 

an important knowledge by the philosopher. The education of the world has been 

classified into two forms; formal and informal education. Indigenous educations 

are considered as an informal and marginalized education. In the context of Nepal, 

Constitution of Nepal 2015, it is written that the group of people that are socially 

and culturally backward are the indigenous group of people and the government 

has given importance to preserving their knowledge and taking care of the 

important things relating to the community. As said by Cajete (2004), indigenous 

people are able to develop skills with the help of the elements of the nature and by 

being together with the nature. It is a skill of the indigenous people to be able to 

reform and transform the knowledge and skills of their community alongside 

nature. Indigenous knowledge is a skill that has been developed through 

experiences and nature. All the activities that happen all around the world are 

passed down knowledge from the ancestors, their skills and tactics of survival 

become knowledge that people all around the world use in their daily lifestyle, all 

of them are the legacy of the ancestors. And this legacy has now become the holistic 

education of the indigenous people. According to Diabetes  (2020), there are 5000 

distinct cultural community group with their own different language and religion.  

In the context of the Nepal the National Foundation for the Development of 

the Indigenous Nationalities Act 2002 said that there are the 59 indigenous group 

in between the one of the sub groups is the Kirat Rai community. According to 

census of the 2011, the population of the Kirat Rai people is 807,169 in total. In the 

population of the Nepal and in terms of religion, it is in the fourth group. Their 

territory is the eastern part of Nepal, i.e., Province one. Far before the name of the 
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region was Khambuwan, Limbuwan and Koichwan. Similarly, Pallo Kirat, Majh 

Kirat and Pallo Kirat are the names of places where Kirat people reside and it is 

uniformly called the Kirat Prades. Prophesy is that the base of Mundumic education 

is the Suptulung. The Mundum is the Holy Scripture and the Suptulung is the holy 

place (Rai, 2020). They have distinct knowledge in farming, animal husbandry, 

plant domestication, plant medicine, healing, and clothing (Diabetes, 2020) 

woodcraft jointly astronomy and biology. There is transformation in this 

knowledge through oral tradition, storytelling, myth, legends, and proverbs and 

with the cultural performance. 

 According to the Constitution of Nepal 2015, Mundum philosophy and the 

Suptulung education is the informal education and is marginalized and backward 

education. Indigenous people’s knowledge, education is protected by the 

international law. Constitution of the Kingdom of Nepal 1990 has stated in the 

primary section that every child can choose to get education in their mother 

language, but the implementation of this law is not satisfactory (Rai,2018). The 

reason behind is the formal education curriculum on optional subjects. Marchant 

(2009) said that the own worldview should be understood by self then only can they 

be able to teach their own children. There are some religious schools such as 

Gurukul, Gumba and Madrasa these all run by the surveillance of the Nepal 

government as a formal education system. Mundum philosophical education can 

also be taught as a formal education. Mundum has its own philosophy, and 

educational policy in the oral tradition. Because of the wide practice of formal 

education, Mundum and Suptulung are in danger. Limited people know about the 

value of Mundum and Suptulung. Mundum philosophy is linked with the nature 

and environmental education. The Suptulung education refer to practical education 

in field. The role of teacher would be facilitators. Education must be the used to 

promote better life, and must be the voluntarily insight of the Mundum. Mundum 

states that knowledge lies in natural land, in plants and trees, in rivers and oceans 

and any form of water and in birth and death. Without mental, emotional and 

physical pressure, the exiting knowledge of the value of life is the base of 

indigenous education (Jacob et al., 2015).  Indigenous education has focused on the 

food security, inhabitant and good relationship with the environment. Kirat Rai 

people have been continuously been using Mundumic philosophy and practiced its 

knowledge in their livelihood. The objective of this study is to explore and the 

expose the obligation of teacher (Mangpa/Nachhung and Rishimi) in the 

philosophy of Mundumic education. Indigenous education takes 

Mangpa/Nachhung, Rishimi, Ngabucho, Nakso, Nachhung, Kharumi, Chapsami, 

Suruli, Kubi, Dowang, Dowa, Pasing, Massing, Fedangma and the ritual 

experienced elderly as a teacher.  
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Literature review 

Indigenous education is the gathered knowledge of the teachings of 

ancestors (Ermine, Battiste, & Barman, 1995) that is holistic and spiritual. 

Indigenous knowledge is the correlation of human and nature. Indigenous people 

are very close with nature, adapt with it, and take it as a part of their life. The 

experience of the nature is the experience of the ancestors (Warren, 1991)  and is 

the indigenous knowledge and indigenous education. The skill of transformation 

method of indigenous knowledge is the indigenous education. Indigenous people 

respect to the ancestor and the knowledge of ancestors. Human experience are an 

ocean of knowledge that serve by the cultural activities (Cajete, 2004). The 

experience of picture drowning out through the thousands of people passing 

thousands of years. Fables, myth, legends, and proverbs are the element of the 

indigenous educational knowledge (Omolewa, 2007). The knowledge and 

education of the indigenous people and indigenous community is not forced upon 

learners and the people of the community. As an informal learning process, 

education is a see and do process, there is no mental or physical pressure put upon 

anyone to find their place in an indigenous community. The rituals and the activities 

of major events have their own simple process and it is believed that one can learn 

by watching. Songs and stories are important mediums of gaining knowledge about 

the community. Songs and stories are important because they contribute to the 

continuity of the indigenous communities (Burnard et al., 2008). Indigenous 

education is a holistic education that helps is the mental development of children 

(Absolon, 2010). Indigenous education is a subjective education and has flexible 

approach, because it is based on indigenous knowledge, anyone learning can have 

his or her own personal perspective towards the education. Indigenous education is 

a lifelong education (Battiste, 2014). The experiences of life from birth to death is 

indigenous knowledge (Jacob et al., 2015). Indigenous education is framed through 

specific communities, land structure and culture (Morcom, 2017) where people are 

involved in practical activities for learning. This is a holistic education. Indigenous 

education is implemented spiritually (Rai, 2020). Indigenous education is the 

reflection of the life of humankind. It is started with the connection of dirt and soil. 

Indigenous education is the education about the relation and connection of nature 

and human life. Suptulung education is based on nature and natural life. Life is 

nature (Rai, 2020). All things that we have and all things that exist is given by 

nature in the absence of nature there will be nothing in the universe.  

Methodology 

This study follows the interpretivist approach. Wilson (2001) explained that 

he analyzed data to fulfill the goals of his research. I collected data following the 

guidance of Lincoln and Guba (2000). I used the storytelling method described by 

Kovach (2010), since Mundumic philosophy is rooted in oral tradition. Participants 
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were selected using purposive sampling, as suggested by Etikan, Musa, and 

Alkassim (2016). Data was collected from Province 1, specifically Sakela Rural 

Municipality and Yangwarak Rural Municipality in Pachthar. During data 

collection, I received permission from local stakeholders and followed ethical 

guidelines. 

All the data were primary sources. 

According to the 2011 census, 

there are 26 subgroups in the Kirat 

Rai community. For this study, I 

focused on the Sakela and Sopuiya 

groups of the Chamling Rai 

community and used their 

traditional yeast-making method 

as part of the data collection 

process.  

 

 

Findings  

Among the 32 generations where Kirat reign existed, the Kirat Rai people 

believed Mundum as a philosophy and Suptulung as a center of discipline. 

Suptulung is the center of education and holy place for the Kirat Rai people (Rai, 

2020). The ancestors have fundamentally transmitted their knowledge and skills to 

their younger generations. Through traditional and cultural methods (rituals and 

events), they have been passing down their knowledge of way of lifestyle for their 

younger generations. The complete education of the Suptulung is centered on land. 

The Kirat Rai people believe the earth as mother Sumnima/Naima, and the sky as 

father Paruhang. They believe themselves as the children of these ancestors; the 

earth and the sky. The Kirat Rai people consider the knowledge left by their 

ancestors as a valuable property, the only way to increase this treasure is by sharing 

them. The knowledge left by their ancestors continues to be the part of Kirat Rai 

people. In the following section, I present the findings pertaining to philosophical 

and educational system of Mundum.  

Philosophical Educational System and Science related to Mundum 

Sopuiya:       
Figure 1-Performing Mundum by Mangpa/Nachhung and Rishimi of Sopuiya 
 

Kirat Rai people have their own calendar, according to present existing 

year, the first full moon of the Baisakh month is the day when Sopuiya is done. The 

purpose of Sopuiya is for good cultivation, for good soil for farming and for the 

overall improvement in the environment so that it is suitable for the beginning of 

agriculture. Sopuiya is a ritual where Mundum is done to all the misfortunes that 
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are to occur in the year and flown away in the near river. The day of the full moon, 

all the Rai are all gathered in the house of the main Rai and in the front yard of the 

house, Rai’s gather to witness the ritual. The Mangpa/Nachhung begins the ritual 

by chanting and calling the ancestors and communicating spiritually. With respect, 

the Mangpa/Nachhung puts forward the concerns of the people of the village. The 

main elements required in this ritual are ginger, banana leaf, rhizome, rice and yeast 

that is used in making alcohol and millet alcohol. This day is also called Ubhauli 

Purne (the eve of Ubhauli) and the Kirat Rai people call is Dhiriyamlo and or 

Dhirinam. The process of venerating is done in mother tongue.  For this ritual 

process, all the heads of the different households are required to bring their own 

share of rice, ginger and alcohol. The ginger plays an important role. When the 

rhizome is cut in the name of the family, how it lands determines the good and bad 

in the future of the family. When the cut rhizome lands on the bad, more chanting 

and singing is done to the ancestors. Through Mundum, all the agricultural lands, 

rivers, canals and the environment are purified. This is done by the 

Mangpa/Nachhung and Rishimi by saying “Let the canals be filled with water and 

the soil be loose so the agriculture can be successful, let all the taps and ponds be 

filled with water”; repeatedly. As agriculture and cultivation is not possible in the 

absence of water, all the Kirat Rai people gather and along with Mangpa/Nachhung 

and Rishimi, pray to the ancestors and ask for their blessings. When the migratory 

birds (Karyang Kurung) fly over to the hills, the people understand that it is time 

to start their agriculture. The ritual of Sopuiya is done to prevent any misfortune 

from occurring. The Kirat people ask their ancestors for forgiveness if in case they 

had done any wrong to the earth. Sopuiya is also done with the belief that when 

digging the earth for agriculture, the earth might feel pain. They ask for forgiveness 

beforehand in the ritual of Sopuiya. 

After the ritual, the Mangpa/Nachhung and Rishimi people of the community 

visit every household with people carrying Kirati drums (dhol) and Jhyaamta. For 

the day of Sopuiya, this continues until the fourth day after the ritual event. When 

asked the purpose of Sopuiya, “If Sopuiya is not done then it is considered an insult 

to all the contribution and knowledge of the ancestors that they left to us. We have 

to do it no matter what because it is for the good of everyone.” was said in the 

interview. Spiritual belief, spiritual power is very strong and unbreakable in 

indigenous communities. Spiritual satisfaction is the best medicine for peace, 

happiness and a happy life. Cultural activities are an important medium to learn and 

carry-on tradition from generation to generation. Sopuiya is a medium of connecting 

with and understanding nature. Belief is developed between nature and the ancestors 

of the indigenous community through the medium of Sopuiya. 
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Sakela:  
Figure 2-Worship for good by Mangpa/Nachhung for good crops in 

Suptulung 

Sakela is the day when the prayers and requests of 

Sopuiya is answered. In the early morning of the 

day of Sakela, the Mangpa/Nachhung and Rishimi 

people of the community gather and take a small 

hazelnut tree and put it at the center of the front 

yard and start the ritual with paddy, a maize plant 

along with bajra alcohol, rice and ginger. In the ritual they venerate with Kirati drums 

(Baradhola, dhol) and Cymbals (Chaamaakhi). The people then gather around the 

tree and in a circle, they perform silli (Dance step) which is the traditional dance of 

the Kirat Rai community. In this dance, they mimic different birds and animals and 

coordinate their steps. The Silimapa ones who guide this dance ritual, they control 

the movements and the rest follow. People of all age groups are welcomed to take 

part in it. This dance is a symbol of togetherness, respect and love for each other in 

the Kirat Rai community. Indigenous education is all about correlation between the 

living beings of the earth and the nature. Sakela is the event where people come 

together and celebrate with the hope of proper agriculture and with hope of enough 

food for all year round. In the indigenous community, the main concern is which 

plant will grow well this year and what kind of farming will bring positive results. 

They are worried about scarcity of food and about epidemics. It is believed that on 

the day of Sakela, the Mangpa/Nachhung and Rishimi is given signals by the 

ancestors about what kind of plants and crops will flourish in the agricultural fields. 

This is all a form of spiritual belief and everyone takes it as a form of education and 

do their farming. The people of the community work hard and move forward with a 

hope for enough crops for the whole year and that no pests affect their harvest. As 

Mundum is based on nature, all people who follow the Mundum believe in nature. 

This activity is done every year. All participants of this ritual are fully invested in the 

activity and take it as a form of education. Songs, stories and sayings also play an 

important role in contributing to 

traditional beliefs. 

Khabai/Babkha (Marcha) 
Figure 3-Preparing Khabai/Babkha(Marcha) 

According to Mundum, the 

Kirat Rai women of the Kirat 

community are well skilled in making 

Khabai/Babkha (Yeast used in making alcohol). According to Mundum Naima and 

Sumnima were the ancestors who first started making Khabai/Babkha. Initially it 

was made for food for Rishimi which is why it is not known for men to make it. 

Stories say that only women made Khabai/Babkha and were good at it. There is a 

tradition that only women who are in menopause make the Khabai/Babkha and if 
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young girls who are yet to get their menstruation end up making a Khabai/Babkha, 

they can continue to make them. Specifically, while making Khabai/Babkha, 

wathengma (a herb plant), Chitu, Kharsi (walnut)t, Malakhudo (a climber's plant), 

Walle chachhung (Pan), Khabaisung (Samml Bhimsenpati), etc. are used in making 

Khabai/Babkha. Traditionally any of these herbs are mixed in rice flour and bajra 

flour and made into Khabai/Babkha. While making Marcha, a bigger ball of it is 

made as the mother. Every time when Khabai/Babkha is made the bigger ball of 

Khabai/Babkha which is considered as the mother is surrounded by the smaller 

Khabai/Babkha which can be used immediately. The mother Khabai/Babkha is 

used on the next lot and replaced by a fresh ball of mother Khabai/Babkha. The 

older Khabai/Babkha is mixed with the new batch. This process contributes to the 

fermentation of the Khabai/Babkha. When a batch of Khabai/Babkha is made, a 

little bit of chilly and coal is put on top of each of them. This is done to prevent bad 

energy and bad spirits from touching them. The process of storing this 

Khabai/Babkha is by placing them on freshly cut fern and on a top shelf above the 

traditional stove that is made of mud. This is to ensure that the heat helps the 

fermentation of the Khabai/Babkha. This is a method that is believed to have been 

used by Sumnima. Khabai/Babkha has many uses but it is mainly connected to 

Sumnima. It is a product of native science that is made with the infusion of various 

herbs. When Khabai/Babkha is cooked and prepared in a specific way, it becomes 

an alcoholic beverage called Umma (Alcohol, Jaad). In every Mundumic ritual, 

Umma is an important element. Without Umma, a ritual is incomplete. According 

to Mundum, Umma is required to be made twice a year. Because of the fear of 

epidemic and starvation, the container used to store Umma is sealed shut with a dry 

banana leaf or leaf of Saal and coal. If there is, no Umma in a household it is not 

considered a good sign. Every Mundumic ritual of a household requires Umma, 

therefore a house should never run out of it. Khabai/babkha is also used for 

medicinal purposes. It is used to treat a fungal disease called pillow. The Umma 

made by Khabai/Babkha is also known to be very good for health. Traditional 

alcohol is also believed to help with sore body and when ankles are twisted. Umma 

has a very important role in Mundumic practices and indigenous people have 

continued the production of Umma and Khabai/Babkha from a very long time.  

Discussion  

In order to live, humankind developed various methods to be able to 

continue their lifestyle. There was a development in their way of living as time 

continued. As a result, these methods of living and surviving became a form of 

indigenous education. More than formal education, indigenous people valued the 

knowledge that helped them survive and the knowledge that were passed down 

from generation to generation. Their bond is in their shared knowledge. The 

indigenous people strive to live a righteous and simple life and they pass down their 

knowledge on the way of living a good life to their coming generations. Warren 
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(1991) said that indigenous knowledge is the long and absolute experiences of their 

ancestors. The sacrifices and knowledge of the ancestors are now the base of 

indigenous education. Tuhiwai (1999) said that the nation made the indigenous 

people indigenous, and their knowledge, education and culture should be protected 

and they must be provided guarantee of their identity, language and culture because 

they want to live the way they have always lived with their original identity. The 

indigenous people want to take care of their jungles, villages and nature with their 

own authority. The virtues of Sopuiya also supports these claims of the indigenous 

people. The main purpose of Sopuiya is the protect and nurture the nature and with 

their own authority, the indigenous people can protect their culture and tradition. 

Nature is a big part of the lifestyle of the indigenous people and the government 

must protect and contribute to the conservation of nature for the indigenous people 

because indigenous people were made indigenous by the nation itself. The purpose 

of Sakela is the aware, prevent and control any mishaps from happening as warned 

by the spirits of the ancestors.  Khabai/Babkha is used in both the events of Sopuiya 

and Sakela. Khabai/Babkha is important for a Kirat Rai ritual because its purpose 

holds spiritual beliefs. It’s presence in rituals has a continuity from the time of their 

ancestors. The ancestors have spiritual connection to it. In the presence of Umma 

and Khabai/Babkha it is possible for ancestral spirits to know their children. 

Mangpa/Nachhung and Rishimi play an important role in transferring this 

knowledge to the younger generations as Mangpa/Nachhung and Rishimis are the 

bridge that connects the spirits of the ancestors and the present generation in a way 

found that are Moral education, corrective education and societal education which 

given in diagram-4.  

Figure 4-Phylosophical education system of Mundum 

This diagram helps to make clear about the philosophical education of the 

Mundum, which has been adapted as an education by the stakeholders from 

primordial time. The diagram demonstrates the vivid visionary of the education and 

the obligation of the Mangpa/Nachhung and Rishimi as a teacher.   

Moral education in Mundum philosophy  

 In indigenous education, the experienced Rishimi and Mangpa/Nachhung 

are the root of guidance to the people of the Kirat Rai community. As they 

highlighted, they advise the people of the community to live a good life through 

traditional values or through stories, myths and 

songs. It is important to keep balance in the 

community. The Mangpa/Nachhung and 

Rishimi communicate with the spirits of 

ancestors, relay their values to the people of the 

community. Many philosophers have said that 

spirituality leads to a moral lifestyle. 

Solomchenko et al.(2019) said that spirituality 

helps create balance in nature and society.  Milner, Crawford, Edgley, Hare-Duke, 
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and Slade (2020) added that spirituality makes an individual optimistic and have 

positive values. Spirituality is a way of healing.  Absolon (2010) said that believing 

in our ancestors, we become mentally confident. The result suggested that, in the 

event of Sakela and Sopuiya, the gathered people express their own emotions and 

experiences in a spiritual way. They share their experiences. This action of sharing 

is a form of togetherness and the love they have for each other. In the gathering, 

the conclusion came to everyone’s concern being the same. Everyone worried 

whether there would be a scarcity of water, if the rivers, canals and ponds were 

clean and had enough water and if the soil was good for agriculture. Everyone’s 

main concern was water and in his or her mind, they were worriedly hoping towards 

their ancestors for their help in this matter. These concerns are more practical in 

indigenous communities. In indigenous communities, these types of concerns are 

discussed and the solutions to the problems are put into practice immediately. 

When an individual witnesses a problem, they are more likely to find the solution. 

Knowledge that is gained from books and knowledge that is gained from 

experience has different impacts. From the result, it is clear that, with practical 

education, an individual creates his or her own insight on how a problem can be 

fixed. Contributing to an issue makes them mentally strong and confident. The 

opinions formed through experience help build optimism. Having belief towards 

one’s ancestors can help them live a good life as with belief comes with trust and 

he or her believes the morals and virtues of his or her ancestors and practices them 

in their daily life. By listening to their ancestors, they are closer with nature. With 

optimism, one will always take side with the right instead of the wrong. They will 

help the one in need and do justice to everyone. In indigenous communities, songs, 

myth, legend, proverbs and stories play important role in developing the mindset 

of the people in the community.  

Corrective Education in Mundum philosophy 

The purpose of doing Sakela and Sopuiya every year is to continue the flow 

of the usage of old methods. Behroozi and Karimnia (2017) said that positive 

education contributes to the corrective usage of old methods. The result suggested 

that, corrective education helps to encourage the stakeholders with change in time 

and when in need. Hamilton-Ekeke and Dorgu (2015) said that indigenous 

education is correlated with nature. Marsden (2006) said that indigenous 

knowledge is a generational knowledge, which is passed down with time from 

generation to generation. In this process, various changes and reforms occur in 

between. During Sakela and Sopuiya, along with practicing the continuity of 

tradition, the elderly people of the community gather to discuss the peace of the 

community and what else can be done for the betterment of everyone in the 

community. They discuss the matters of the community and respectively put 

responsibilities on each other in order to practice peace in the community. Yoon 

(1997) state that corrective education brings change in the mentality of an 

individual and in their way of life and how they do certain activities. Sakela and 
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Sopuiya hugely affect the yearly activities of Kirat Rai people. It is not only a day 

of celebration and ritual but also a day where the ancestors guide their children 

through Mangpa/Nachhung as well Rishimi. They are  the sole communicators 

between the living and the spirits of the dead. Warren (1991) says that indigenous 

education is the result of the long experiences of the ancestors. The knowledge has 

been used by generations. Even if the children of indigenous people were not 

formally educated, they had many and more knowledge that they used in their daily 

life. The result highlighted that, as indigenous knowledge is based on lifestyle and 

nature, the knowledge had continuity in being passed down to younger generations.  

Khabai/Babkha is the result of indigenous knowledge as well native 

science. Because of Khabai/Babkha the Kirat Rai people respect and know the 

legacy of Sumnima. They follow the advices and the knowledge of Sumnima and 

practice them in their daily life. The result describes; Sumnima’s values and virtues 

are used to bring peace in the community. Sakela, Sopuiya and the symbol and 

importance of Khabai/Babkha has helped in keeping the Kirat Rai community 

civilized and cultured. It also has a scientific knowledge. The concept of formal 

education is absolute and does not change very often, but the education and values 

of the indigenous community changes when required. It changes in times of needs 

and it changes in order to create balance in the community and the nature. The 

nature of indigenous education is flexible.  

1.3 Societal Education in Mundum philosophy 

Marsden (2006) said that knowledge based on experience is very important 

for developing a society. This result highlighted that, Sopuiya and Sakela is 

ancestral knowledge, it has managed to keep together Kirat Rai people and the 

community together. Indigenous knowledge is also agricultural knowledge. In its 

absence, agricultural knowledge would be at stake and society could have been 

destroyed. Cajete (2004) said that indigenous knowledge comes from the life of 

everyone. The experiences that is gathered while trying to understand and live life 

is the indigenous knowledge. Jacob et al. (2015) said that through indigenous 

knowledge, different societies formed in their own ways and different cultures also 

existed and this knowledge is now being passed down to younger generations. In 

the journey of fulfilling their responsibilities, the Rishimi of the community try to 

come up with better ideas according to its needs for the better of the community. 

In this process, the idea of making alcohol and Umma from Khabai/Babkha was 

developed. In medicinal knowledge, there is lack of this type of knowledge. 

Indigenous knowledge is developed by being implemented in behavior. The result 

suggested that, every education is based on connection to life. In Mundumic 

education, the seniors of the Kirat Rai indigenous community have the 

responsibility of keeping the human society just, peaceful and morally active. 

Mundumic education and knowledge is a lifelong education and study. Battiste 

(2014) said that it is true that daily life education is connected to all education as a 

lifelong education, which is different from formal education. Indigenous education 
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is a holistic education. Absolon (2010) said that indigenous knowledge is connected 

to mud, land and the environment and it is related to the sky, the earth and the air. 

Indigenous education is learning about the way of nature, the way of land, of soil, 

of air and of rivers and lakes. It is not a forced way of education and so if it is 

introduced in formal education, children can gain knowledge about the indigenous 

way of life.  

Conclusion 

Nature is the main base of indigenous education. Indigenous education is 

centered towards the ideas and values that surface when humankind and nature are 

interrelated to each other. Nature is self-sufficient but humans depend on it in order 

to live. When humans are connected to nature, their ideas on how they can respect 

and utilize the resources of nature is what indigenous knowledge is about. 

Suptulung is the center of Kirat Rai education and the knowledge and values from 

Mundum is the legacy of the ancestors left for the younger generations so that they 

can continue practicing their morals and values and pass it down again, continuing 

their legacy. The indigenous people respect their ancestors and even in their 

absence, they take their teachings to be their teacher. They always remember their 

values, practice them in their daily life, and encourage others to do so as well. In 

indigenous knowledge, we can understand that the knowledge is used in daily life 

of every indigenous individual and when required, the knowledge is changed and 

adapted in times when it is it required to do so.  It is important for the Kirat Rai 

people to acknowledge the obligations of their ancestors in gathering the 

knowledge of Sopuiya and Sakela for the community. The knowledge is to be 

protected and continued. In Kirat Rai community, corrective education is always 

in practice. The people of the community take it as their responsibility to correct 

mistakes and actively participate to take care of problems of the community. As 

indigenous education promotes togetherness between the people of the community, 

the people of the community strive to get together in case a problem or concern 

arises in the community. Formal education has a formal approach to everything; 

there is no adaptation according to the need of the students. In indigenous 

education, according to situation and community, there is change in approach to a 

concern. The ancestors and the elderly are the teachers of the indigenous education. 

Decisions are not made by the book but rather in favor of the people and with 

respect towards nature and the values of the ancestors. In indigenous education, 

practical education has more value than theoretical education. This is because the 

majority of education is provided to the people through rituals, events and practices. 

Sakela and Sopuiya are practical form of education where people come to 

understand the reason and the result behind the actions and practices done in these 

events.  Indigenous knowledge helps in the practical and behavioral education. It 

brings changes in the way of teaching. At this current time, practical education is 

very important. Because of lack of practical education, the world is facing 
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environmental problems. Scientific knowledge is very important to keep our world 

in balance and indigenous knowledge goes hand in hand in that matter.  
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Appendix: Glossary of non-English Words 

 

Mundum  Philosophy of Kirat  

Suptulung  Educational place 

Paruhang   Kirat creator male  

Sumnima   Kirat creator female  

Risimi   Teacher  

Mangpa/Nachhung Shaman Teacher 

 Khabai/Babkha Marcha  

Umma/Ummak Jaad,alchohole  

Wathengma  A kind of herbal plant  

Chitu   A kind of herbal plant  

Malakhudo  A kind of climber herbal plant  

Walechha chhung  A kind of climber herbal plan (pan leaf) 

Kharsi   A kind of herbal tree (Walnut) 

Khabaisung  A kind of holy tree (Small Bhimsenpati) 
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Abstract 

This study investigates the utilisation of 

antenatal care (ANC) services among 

women in Kumal, Rainas Municipality, 

Lamjung, Nepal, focusing on the 

frequency of ANC visits and associated 

socio-demographic factors. A cross-

sectional quantitative survey was 

carried out in 2024 among 322 married 

Kumal women aged 15–49 years who 

had experienced a live birth or stillbirth 

within the past year. Despite national 

guidelines recommending at least four 

ANC visits, findings show that most 

(67%) of respondents reported 

attending only three visits, with only 

29% meeting or exceeding th e 

recommended number. Chi-square 

analysis indicated that maternal age (p 

= 0.032), number of children (p = 

0.032), husband’s education (p = 0.000), food sufficiency (p = 0.028), and 

husband’s foreign employment status (p = 0.034) were significantly associated 

with ANC visit frequency. In contrast, the mother’s education, sex of the last child, 

and household headship did not have statistically significant associations. Women 

aged 34–49 years and those from food-secure households or with migrant 

husbands were more likely to complete four or more visits. These findings highlight 

ongoing disparities in ANC utilisation among marginalised groups, influenced by 
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economic, educational, and structural barriers. The study recommends targeted 

community-based interventions, increased male engagement in maternal health 

education, and enhanced outreach by health institutions to improve ANC uptake 

and reduce maternal and neonatal health risks in the Kumal community. 

Keywords: Antenatal care, indigenous communities, Kumal women, maternal 

health, socio-demographic determinants 

Introduction 

ANC remains a crucial element of maternal and neonatal health worldwide, 

providing timely detection of complications, guidance on health behaviours, and 

essential interventions that support safe pregnancy and childbirth. In alignment 

with the global agenda, the World Health Organization (2016) recommends a 

minimum of eight ANC contacts during pregnancy to ensure a positive experience 

and lower maternal and neonatal risks. The Government of Nepal has incorporated 

these guidelines into its national health policies (MoHP, New ERA, & ICF, 2022). 

Despite notable progress in increasing ANC coverage across the country, 

disparities continue to exist, particularly among women from indigenous and 

marginalised communities in rural Nepal. 

The Kumal community, recognised as one of Nepal's indigenous 

nationalities, is a socio-culturally distinct and economically marginalised group 

that continues to encounter systemic obstacles in accessing healthcare services. In 

Rainas Municipality of Lamjung District, an area mainly inhabited by the Kumal 

population, the utilisation of antenatal care remains alarmingly low. Although the 

Nepal Demographic and Health Survey (NDHS) 2022 reported that 84% of Nepali 

women received at least four ANC visits during their most recent pregnancy, initial 

observations in Rainas indicate that most Kumal women attend ANC only three 

times, which falls short of the recommended national and international standards 

(MoHP, New ERA, & ICF, 2022). 

This underutilization of ANC services raises serious public health concerns, 

as inadequate ANC attendance is closely associated with missed opportunities for 

early detection of pregnancy complications, increased risk of maternal and neonatal 

mortality, and suboptimal pregnancy outcomes (Joshi et al., 2014; Paudel & Jha, 

2018). Prior studies have underscored that socio-demographic determinants such 

as maternal age, parity, education levels, food security, migration status of the 

husband, and household decision-making dynamics critically influence maternal 

health-seeking behaviors in Nepal (Sharma et al., 2007; Thapa & Nieh of, 2013; 

Adhikari, 2016). 

Despite this growing body of literature, there remains a dearth of empirical 

studies focusing on ANC utilization patterns among the Kumal women of Rainas 

Municipality. This gap in the literature impedes the development of context-

specific health policies and interventions that address the unique needs and barriers 

faced by this indigenous group. Most national-level analyses and public health 
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initiatives overlook such marginalized subpopulations, thereby perpetuating cycles 

of health inequities (Karkee et al., 2013; Regmi et al., 2010). Moreover, cultural 

norms, low health literacy, and economic constraints further constrain Kumal 

women from accessing maternal health services in a timely and adequate manner 

(Shrestha & Shrestha, 2020). 

Given this backdrop, the present study seeks to systematically assess the 

frequency of ANC utilization among Kumal women in Rainas Municipality and 

examine the socio-demographic factors influencing service uptake. The research is 

grounded in the recognition that improving maternal health outcomes in 

marginalized communities requires a nuanced understanding of local realities and 

determinants of health behavior. The primary objectives of the study are threefold: 

(i) to assess how often Kumal women utilize ANC services during pregnancy, (ii) 

to identify socio-demographic factors such as maternal age, parity, educational 

status, food sufficiency, and husband’s migration that affect ANC attendance, and 

(iii) to propose evidence-based recommendations for enhancing ANC coverage in 

the community. 

The rationale for this study is anchored in both academic and policy 

imperatives. From an academic standpoint, it contributes to filling the critical 

knowledge gap regarding maternal healthcare utilization among indigenous groups 

in Nepal. By employing a cross-sectional design and statistical analysis, the study 

provides data-driven insights that enrich the existing literature on health disparities 

in South Asia. From a policy perspective, the findings aim to inform the design of 

culturally sensitive and locally tailored maternal health interventions that can be 

integrated into Nepal’s broader maternal and child health strategy. 

This research is delimited to married Kumal women of reproductive age 

(15–49 years) residing in Rainas Municipality who experienced a live birth or 

stillbirth within one year preceding the survey. While the study offers detailed 

insights into the Kumal population of this specific municipality, its findings may 

not be generalizable to all indigenous communities across Nepal. Moreover, as a 

cross-sectional study, it captures associations rather than causality and is limited 

by self-reported data which may be subject to recall or social bias. Nonetheless, the 

focused scope and culturally grounded design of this study offer valuable 

implications for enhancing maternal health service delivery in similar rural and 

marginalized settings. 

Finally, the persistent underutilization of antenatal care among Kumal 

women in Rainas Municipality reflects broader structural and socio-cultural 

barriers that must be addressed through targeted health programs, community 

awareness campaigns, and inclusive policy reforms. Strengthening ANC uptake in 

such underserved communities is not only essential for achieving national maternal 

health goals but also for fulfilling Nepal's commitments under the Sustainable 

Development Goals (SDG-3). This study offers an important step in that direction 

by elucidating the determinants of ANC use among Kumal women and proposing 
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actionable strategies to bridge the existing gaps in maternal healthcare access. 

Please prove the number of the sample as well. And write the sample using census 

method. 

Methodology 

Research Design  

This study employed a quantitative cross-sectional research design to examine the 

frequency and determinants of ANC service utilisation among Kumal women 

living in Rainas Municipality. The cross-sectional approach was chosen for its 

ability to provide a snapshot of health-seeking behaviours and related socio-

demographic factors at a specific point in time. This design allowed the researchers 

to identify statistically significant relationships between various independent 

variables (e.g., age, parity, education, household food sufficiency) and the 

dependent variable (ANC visit frequency) without modifying the study 

environment. 

Study Population and Study Site  

The study population comprised married Kumal women aged 15–49 years who had 

experienced at least one live birth or stillbirth within the 12 months preceding the 

survey. Inclusion criteria required participants to be permanent residents of the 

municipality and able to provide informed consent. Women with serious illness or 

cognitive impairment that impeded participation were excluded. 

Sample Size and Sampling Procedure 

The total sample size for this study was 322 respondents, determined through a 

census-based approach due to the relatively small and geographically concentrated 

target population. According to Rainas Municipality's local records and ward 

profiles (2023), there were approximately 350 married Kumal women aged 15–49 

years who had experienced at least one live birth or stillbirth in the past year across 

the 11 wards of the municipality. Considering the manageable size of the target 

population and the study’s aim to gather comprehensive and representative data, 

the researchers used a complete enumeration (census) method instead of relying on 

sampling formulas. 

This method ensured maximum inclusion and reduced sampling bias, 

thereby enhancing the validity and generalisability of the findings within the Kumal 

community of Rainas Municipality. Out of the estimated 350 eligible women, 322 

took part in the study, resulting in a 92% response rate. The small number of non-

responses was due to temporary migration, illness, or refusal to participate. The 

decision to conduct a census also aligned with ethical and practical considerations, 

allowing the study to capture variation across all demographic subgroups (e.g., age, 

parity, education level, food sufficiency, and household characteristics). 
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Local health institutions, ward offices, and Female Community Health Volunteers 

(FCHVs) were instrumental in identifying and reaching eligible respondents. This 

participatory and exhaustive approach enhanced the reliability of the data and 

strengthened the community’s ownership of the research process. 

Data Collection Tools and Methods 

Data were collected using a structured questionnaire, developed in consultation 

with public health experts and grounded in relevant literature on ANC utilization. 

The tool was first drafted in English and then translated into Nepali, with a back-

translation process conducted to ensure consistency and accuracy. The 

questionnaire was pre-tested in a neighboring municipality (with similar socio-

cultural features) on 10 women to refine question clarity, cultural appropriateness, 

and response accuracy. 

The questionnaire consisted of five sections: demographic and socio-

economic characteristics; obstetric history; ANC visit frequency and timing; 

knowledge and attitudes towards ANC; and barriers to utilization. Most questions 

were closed-ended, with categorical or ordinal responses, and a few open-ended 

items were included to allow additional context. 

Data Collection Procedures 

Data collection was carried out over four weeks in early 2024 by a team of trained 

enumerators fluent in the local language and culturally sensitive to the context. 

Enumerators underwent a two-day training on ethical research conduct, interview 

techniques, and data recording procedures. Each interview lasted approximately 

30–45 minutes and was conducted face-to-face at the respondent’s residence or a 

mutually agreed location, ensuring privacy and comfort. 

Ethical clearance was obtained from the local health authority and 

municipal office. Verbal informed consent was sought from each participant after 

clearly explaining the study’s objectives, procedures, voluntary nature, and 

confidentiality measures. No personal identifiers were collected, and participation 

did not involve any incentives or coercion. 

Data Analysis and Interpretation 

The data collected were entered into the Statistical Package for the Social Sciences 

(SPSS) version 25.0 for cleaning, coding, and statistical analysis. Descriptive 

statistics, such as frequencies and percentages, were used to summarise 

demographic variables and ANC visit patterns. Bivariate analysis using the Pearson 

chi-square test was conducted to assess the associations between selected socio-

demographic factors and ANC visit frequency (categorised as: two, three, and four 

or more visits). A p-value of less than 0.05 was considered statistically significant. 

The interpretation of findings focused on identifying statistically meaningful 

trends, drawing inferences about disparities in maternal healthcare access, and 
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contextualising results within broader national and regional health policy 

frameworks.  

Findings 

The demographic analysis of ANC utilization among 322 women in Rainas 

Municipality provides valuable insights into patterns of maternal healthcare 

behavior. The Government of Nepal’s eight-contact ANC protocol serves as the 

benchmark, yet the data show that most Kumal women report attending only three 

ANC visits, falling short of the national standard. 

Statistical distribution of Respondents with ANC Visits 

Age group of 

Mother  

2 times 3 times >4 times Total Χ2  

 

 

<20 yrs 0 (0.0%) 0 (0.0%) 2 (100%) 2(100%) 

value=1

2.004 

p=.032 

20-29 yrs 11 (4.76) 157(67.96) 63 (27.27) 231 (100%) 

30-34 yrs 2 (2.5%) 56(70.0%) 22 (25.5%) 80 (100%) 

34-49 yrs 0 (0.0%) 3 (33.3%) 6 (66.7%) 9 (100%) 

Total 13 216 93 322 

No. of Children     value=8.

042 

p=.032 
1 4 (2.43%) 103 (62.8%) 56(34.8%) 163 (100%) 

2 9(6.0%) 107 (69 %) 34(25%) 150 (100%) 

3 + 0(0.0%) 6(66.7%) 3(33.3%) 9 (100%) 

Total 13 216 93 322 

Sex of last child     Χ2 

value=8.

20 

p=.300  

Male  6 (5 %) 88 (63 %) 45 (32%) 139 (100%) 

Female 7 (4 %) 128(70 %) 48 (26%) 183 (100%) 

Total 13 216 93 322 

Mother’ 

education 

    Χ2 

value=1

4.041 

p=0.400  

No 0(0.0%) 12(80%) 3(20%) 15 (100%) 

Basic 8 (4.5%) 107(60.45%) 62(35.05%) 177 (100%) 

Secondary 3(2.60%) 86(74.78%) 26(22.62%) 115 (100%) 

Higher 2(13.33%) 11(73.33%) 2(13.34%) 15 (100%) 

Total 13 216 93 322 

Husband Education Χ2 

value=1

8.37 

p=0.00 

No 2 (14%) 10 (86 %) 0 (0.0%) 12(100%) 

Basic 3(2 %) 57(46 %) 62 (52%) 122(100%) 

Secondary 5 (4 %) 103 (78%) 24 (18%) 132(100%) 

Higher 3(6 %) 46 (81%) 7 (13%) 56 (100%) 

Total 13 216 93 322 

Food 

Sufficiency  

 Χ2 

value=4.

319 

p=0.028 

Yes 6(2%) 166(65%) 83(33%) 255(100%) 

No 7(10%) 50 (75%) 10(15%) 67 (100%) 

Total 13 216 93 322 
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Husband 

Aboard 

 Χ2 

value=5

2.56 

p=0.034 

Yes 3 (4%) 45(58%) 30(38%) 78(100%) 

No 10 (4%) 166(70 %) 63(26%) 239 (100%) 

Total 13 216 93 322 

Sex of HH Head     Χ2 

value=1

3.055 

p=0.307 

Male 8(3.80%) 142(67.61% 60(28.59%) 210 

Female  5(4.46%) 74(66.07%) 33(29.47%) 112 

Total 13 211 93 317 

 

Age of Mother and ANC Compliance A statistically significant association was 

identified between maternal age and the frequency of ANC visits (χ² = 12.004, p = 

0.032). The data reveal that women aged 20–29 years overwhelmingly reported 

attending three ANC visits 

during their most recent 

pregnancy (68%), falling 

short of the recommended 

minimum of four contacts. 

This pattern may reflect 

limited health awareness, 

competing domestic 

responsibilities, or 

underestimation of risks 

among younger mothers. 

Conversely, women aged 

34–49 years demonstrated greater adherence to the national ANC protocol, with 

67% completing four or more ANC visits. This suggests that older women may 

possess higher health-seeking behavior, potentially informed by prior pregnancy 

experiences, greater perceived vulnerability, or stronger decision-making 

autonomy. 

The pattern underscores a critical age-related gap in ANC compliance, 

suggesting the need for targeted interventions aimed at younger mothers to raise 

awareness of the importance of completing all recommended ANC contacts to 

reduce maternal and neonatal health risks. In contrast, women aged 34–49 years 

were more likely to complete 4 or more ANC visits, suggesting greater adherence 

to ANC recommendations with increasing maternal age. 

Number of Children and ANC Visit Patterns: Increasing Compliance with 

Higher Parity 

A statistically significant relationship was observed between the number of 

children a woman has and her frequency of ANC visits (χ² = 8.042, p = 0.032), 

revealing nuanced behavioral patterns. Mothers with one child predominantly 

reported attending three ANC visits (62.8%), while only 34.8% completed the 
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recommended four or more visits an outcome that may reflect first-time pregnancy 

uncertainty, limited familiarity with healthcare systems, or logistical challenges. 

Similarly, among mothers with two children, a high proportion (69%) reported 

three visits, whereas only 25% completed four or more, suggesting a slight decline 

in adherence possibly due to time constraints, caregiving responsibilities, or a sense 

of complacency based on previous uncomplicated pregnancies. 

 
Notably, mothers with three or more children showed a more balanced 

distribution, with 33.3% reaching the four-visit mark. This change may be due to 

increased awareness of pregnancy-related risks from past experiences and greater 

familiarity with healthcare systems. These findings highlight the importance of 

targeted maternal health messaging for multiparous women to ensure continuity of 

ANC visits beyond the third check-up, as early visits alone may not sufficiently 

reduce maternal and neonatal risks. 

Sex of Last Child and Health-Seeking Behavior 

The analysis showed that the sex of the last child was not statistically significantly 

linked to the frequency of ANC visits among Kumal women in Rainas Municipality 

(χ² = 8.20, p = 0.300). The distribution of ANC visit frequencies was fairly similar 

for both male and female last-born children. Specifically, among mothers whose 

last child was male, 5% attended two visits, 63% attended three visits, and 32% 

attended four or more visits. For those whose last child was female, 4% attended 

two visits, 70% attended three visits, and 26% attended four or more visits. 

These figures show no significant difference in ANC utilisation based on the child’s 

sex. Therefore, within this study’s population and timeframe, the sex of the last 

child did not significantly influence maternal health-seeking behaviour related to 

ANC service utilisation. 

Mother’s Education by ANC Visits. The data reveals distinct variations in ANC 

visit frequencies based on mothers' education levels. Among mothers with no 

education, 80% attended three ANC visits and only 20% completed the 

recommended four or more, indicating limited awareness or access to full ANC 

services. Those with basic education showed improved utilization, with 35% 

achieving four or more visits and 60.5% attending three. Mothers with secondary 

education had the highest proportion (74.7%) attending three visits, but only 23% 
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reached the recommended threshold. Interestingly, higher education did not 

correlate with better ANC coverage, as 73.3% still had three visits, only 13.3% 

completed four or more, and another 13.3% had just two visits the highest among 

all groups. This unexpected outcome among highly educated mothers may reflect 

factors such as small sample size or other underlying socio-economic or structural 

barriers, while basic education appears to be associated with the highest completion 

of recommended ANC visits. 

Contrary to expectations, 

maternal education was not 

significantly associated 

with ANC visit frequency 

(χ² = 14.041, p = 0.400). 

However, descriptively, 

women with secondary 

education mostly reported 

3 ANC visits (75%), while 

fewer completed 4 or more 

visits, possibly due to gaps 

in health literacy or time constraints. 

Analysis of Husband’s Education by Frequency of ANC Visits. The association 

between husband’s education and the frequency of ANC visits among mothers was 

found to be statistically significant (χ² = 18.37, p = 0.00), suggesting a strong 

relationship between paternal education levels and maternal healthcare utilization. 

Mothers whose husbands had no formal education overwhelmingly 

received suboptimal ANC services, with 86% attending only three ANC visits and 

none completing the recommended four or more. This stark underutilization may 

reflect the influence of limited spousal health literacy on maternal health-seeking 

behavior. In contrast, women whose husbands had attained basic education 

demonstrated the highest completion rate of four or more ANC visits (52%), 

suggesting that even minimal education can significantly enhance awareness and 

support for maternal care. However, a considerable proportion (46%) still attended 

only three visits, reflecting a partial adherence to ANC protocols. 
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Notably, husbands with secondary education were associated with the 

highest proportion (78%) of mothers 

attending three visits, while only 18% 

completed four or more, indicating a 

tendency toward moderate ANC 

compliance but potential constraints in 

reaching optimal care. Similarly, among 

women with highly educated husbands, 

the majority (81%) received three ANC 

checkups, but only 13% completed the 

recommended four or more, showing a 

decline in full-service utilization despite 

higher paternal education. This 

paradoxical trend in higher education groups might be attributed to sociocultural 

preferences, work-related absences, or access issues rather than a lack of 

awareness. 

Food Sufficiency 

Food sufficiency emerged as a 

statistically significant 

determinant of antenatal care 

(ANC) utilization (χ² = 4.319, p = 

0.028), underscoring the critical 

role of household food security in 

influencing maternal health-

seeking behavior. Women residing 

in food-secure households 

demonstrated markedly higher 

adherence to the recommended 

ANC protocol, with 33% completing four or more visits, in contrast to only 15% 

among their food-insecure counterparts. Conversely, food-insecure women 

exhibited a disproportionately higher reliance on suboptimal ANC engagement, 

with 10% attending merely two visits. This disparity suggests that economic 

hardship and nutritional vulnerability may act as structural barriers, limiting 

consistent access to maternal health services. The findings thus reinforce the 

interdependence of food security and maternal healthcare utilization, highlighting 

the need for integrated interventions that address both nutritional and health service 

access to improve maternal outcomes in resource-constrained settings. 
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Husband’s Migration Status by ANC Visits 

Migration status of the husband showed a strong statistical association (χ² = 52.56, 

p = 0.034). Women whose husbands were abroad were more likely to have ≥4 visits 

(38%), likely due to better economic support. 

The Government of Nepal has adopted the eight ANC contact protocol, with 

the first visit occurring up to 12 weeks, the second up to 16 weeks, the third from 

20–24 weeks, the fourth within 28 weeks, the fifth in 32 weeks, the sixth in 34 

weeks, the seventh in 36 weeks, and the eighth from 38–40 weeks (Ministry of 

Health and Population 2019). NDHS (2022) shows that some 84 percent of mothers 

attended at least four ANC visits during their most recent pregnancy. The survey 

revealed a strong link between regular ANC visits and improved maternal and 

neonatal health outcomes, including fewer complications and lower mortality rates.  

Food sufficiency 

A statistically significant association 

was observed between household 

food sufficiency and the frequency of 

ANC visits among women (χ² = 

4.319, p = 0.028). Women residing in 

food-sufficient households 

demonstrated a relatively higher 

tendency to complete four or more 

ANC visits (33%) compared to their 

counterparts in food-deficient 

households (15%). Conversely, a 

higher proportion of women from 

both food-sufficient (65%) and food-deficient (75%) households reported receiving 

only three ANC checkups. This pattern suggests that food insecurity may serve as 

a barrier to accessing comprehensive maternal healthcare, underscoring the need 

for integrated nutritional and health interventions targeting vulnerable households.  

Discussion 

 The current study highlights a significant link between household food 

security and ANC utilisation among Kumal women in Rainas Municipality, Nepal. 

Women from food-secure households were more likely to complete four or more 

ANC visits (33%) compared to those from food-insecure households (15%), 

emphasising the important role of food security in maternal healthcare 

participation. This evidence reinforces a growing body of research both within 

Nepal and worldwide that recognises food insecurity as a key factor influencing 

maternal health-seeking behaviour. 

 In Nepal, existing literature consistently highlights the influence of 

economic and nutritional conditions on ANC attendance. For instance, Adhikari 
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(2016) reported that women with greater autonomy in household decisions, often 

linked to better food and financial circumstances, were significantly more likely to 

utilise maternal health services, including ANC, compared to those with less 

autonomy and fewer resources. Similarly, Joshi et al. (2014), analysing NDHS data, 

found that socioeconomic status, including food sufficiency, directly affected not 

only the utilisation of ANC but also its quality. They emphasised that poorer 

women from rural areas were more inclined to underutilise ANC services, often 

due to competing household priorities and nutritional insecurity. 

Additional national-level analysis by Paudel and Jha (2018) supports this pattern. 

Their study, which utilised DHS data from 2006 to 2016, revealed that women from 

the lowest wealth quintile consistently had lower odds of completing the 

recommended ANC visits compared to women from wealthier households. Their 

conclusion highlighted the intersection of food insecurity, poverty, and low 

maternal health service utilisation. 

 Globally, similar trends have been observed across various contexts. In 

Bangladesh, a study by Huda et al. (2017) found that food insecurity significantly 

decreased the likelihood of women attending four or more ANC visits, especially 

in flood-prone and rural areas. Women from food-insecure households were 1.5 

times more likely to underutilise ANC services compared to those from food-secure 

households (https://doi.org/10.1186/s12884-017-1432-4). In Pakistan, Bhutta et al. 

(2014) documented how maternal undernutrition and household food insecurity 

created a cascading effect on ANC non-compliance and adverse pregnancy 

outcomes. 

 Beyond South Asia, findings from sub-Saharan Africa support this 

relationship. Titaley et al. (2010), in a study conducted in Indonesia, showed that 

household food insecurity contributed to delayed or missed ANC appointments 

because women prioritised food acquisition and caregiving over personal health 

(https://doi.org/10.1186/1471-2393-10-61). A multi-country study by Ahmed et al. 

(2010), analysing DHS data from 31 countries, concluded that maternal healthcare 

utilisation was positively linked to both household wealth and food security. 

Women from the poorest and food-insecure households were less likely to have 

skilled attendance and ANC services (https://doi.org/10.1186/1471-2393-10-32). 

Additionally, a recent systematic review by Musa et al. (2022) confirmed that 

across low- and middle-income countries, food insecurity correlates with reduced 

ANC attendance, lower maternal dietary diversity, and increased risk of maternal 

complications. Their meta-analysis emphasised the need for cross-sectoral 

interventions linking food assistance to ANC service delivery. 

 While the Government of Nepal has adopted WHO’s eight-contact ANC 

protocol (MoHP, 2019), the implementation remains uneven, particularly among 

food-insecure and indigenous households. Efforts such as the Aama Program 

(maternity incentive scheme) have improved national ANC coverage but have not 

adequately addressed structural barriers like food insecurity. As noted by Karkee, 
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Lee, and Binns (2013), culturally marginalized groups, including the Kumal, face 

persistent challenges that go beyond service availability such as mistrust in health 

institutions, transportation limitations, and food insecurity all of which impede 

regular ANC attendance. 

 Furthermore, studies like Regmi et al. (2010) highlighted that interventions 

to enhance ANC utilisation must not only increase awareness but also address 

material deprivation, such as food insufficiency, which limits women’s mobility 

and capacity to seek care. 

 In light of both national and global evidence, the findings of the present 

study suggest an urgent need for multisectoral strategies. These should include 

nutrition-sensitive health policies, integrated food aid with ANC outreach, and 

localised incentive programmes to increase ANC attendance among food-insecure 

and marginalised groups. Effective community engagement and collaboration 

between the health and agriculture sectors could amplify results, particularly in 

rural and indigenous regions like Rainas Municipality. 

Conclusion  

 The study finds that ANC service utilisation among Kumal women in 

Rainas Municipality remains below the national recommendation of four or more 

visits, with most reporting only three ANC checkups during their most recent 

pregnancy. Socio-demographic factors such as maternal age, number of children, 

husband’s education, food sufficiency, and husband’s foreign employment status 

were significantly linked to ANC frequency. Women from food-secure households, 

with better-educated husbands, and whose husbands worked abroad were more 

likely to attend four or more ANC visits. However, mother’s own education, sex of 

the last child, and household headship did not show a statistically significant link 

with ANC utilisation. These findings underscore the need for targeted awareness 

and support programmes within the Kumal community to enhance ANC coverage, 

especially among women from food-insecure and low-education households. 

Strengthening local health outreach can lead to improved maternal and neonatal 

outcomes in Rainas Municipality. 

  To improve ANC utilisation among Kumal women in Rainas Municipality, 

targeted community-based awareness programmes should be implemented, 

emphasising the importance of completing four or more ANC visits. Health 

institutions should strengthen outreach services, particularly for women from food-

insecure households and those with lower education levels. Engaging male family 

members, especially husbands, in maternal health education could further enhance 

support. Additionally, the local government should allocate resources to improve 

access and quality of ANC services in remote areas. 
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Jojxfl/s n]vg tyf ;Dkfbg ljifosf]  sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / 

k|efjsfl/tf 

 

eujtL clwsf/L 

 

n]v;f/ 

k|:t't cWoog lqe'jg  ljZjljBfno  

lzIffzf:q :gfts tx rf}yf] jif{sf]  Jofjxfl/s 

n]vg tyf ;Dkfbg  ljifosf] sIffsf]7fdf ul/g] 

Jofjxfl/s  k|of]u / k|efjsfl/tf;Fu ;DalGwt 

5 . o; cWoogsf] p2]Zo lglb{i6 ljifosf] 

sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / 

k|efjsfl/tfsf] klxrfg ug{' /x]sf] 5 . o; 

n]vdf  u'0ffTds cg';Gwfg 9fFrfsf] cg'k|of]u 

ul/Psf] 5 . o; cWoogdf ;j]{If0ffTds ljlwdf 

cfwfl/t /x]/ p2]Zod[\ns gd'gf 5gf]6 k|ls|of 

ckgfOPsf] 5 . o;df lzIffzf:q, :gftsf]Q/ 

txsf] k|yd ;qdf cWoog/t $ hgf / lglb{i6 

kf7\of+z k\[/f u/]sf @ hgf u/L hDdf ^ hgf 

ljBfyL{nfO{ gd'gfsf] ¿kdf lnP/ pgLx¿sf] 

k|ltls|ofsf] ljZn]if0f ul/Psf] 5 . k|:t't 

cWoogdf efiff;Dkfbg tyf kf08'lnlk ;Dkfbg 

ck]Iffs[t k|efjsf/L x'g g;s]sf] kfOPsf] 5 .  

lzIfsn] k/Dk/fut 9fFrfnfO{ k|fyldstf lbP/ 

;}4flGts lzIf0f cTolws u/fPsf] kfOof] . 

o;df cEof;fTds sfo{df gd'gf 9fFrf tof/ 

ug{ ufx|f] nfu]/ k/LIffd'vL cWoog ul/Psf] 5 . 

cl3Nnf sIff jf tx / kl5Nnf sIff jf 

txx¿df klg ;dfj]z ug{;s]df clws k|efjsf/L x'g] b]lvG5 . pSt ljifosf] sfof{Gjog kIf 

k\[0f{ ¿kdf k|fof]lus x'g g;s]sf], Jofjxfl/s ¿kdf o;sf] k|efj Go"g k/]sf]n] sfof{Gjog cem 

j}1flgs / clgjfo{ ¿kdf nfu" ug'{kg]{ ljBfyL{sf] k|ltlqmofsf] cfwf/df lgisif{ lgsflnPsf] 5 

. kf7\of+z sfof{Gjogdf Ps¿ktf Nofpgsf nflu cfjZostf cg';f/sf cEof;fTds 

sfo{qmdx¿ ;~rfngdf ;DalGwt kIfsf] ljz]if Wofgfsif{0f x'g cfjZos b]lvPsf] 5 . 

d'Vo zAbfjnL M Jofjxfl/s n]vg, eflifs ;Dkfbg, k|zf;lgs n]vg, sfg'gL n]vg .
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cWoogsf] k[i7e"ld 

k|:t't cWoog :gfts tx rf}yf] jif{sf] Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] 

sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / k|efjsfl/tf;Fu ;DalGwt /x]sf] 5 . o; cfn]vdf :gfts 

tx jflif{s k|0ffnLdf ;~rflnt pSt ljifosf] kf7\os|d lqe'jg ljZjljBfno kf7\os|d ljsf; 

s]Gb|åf/f ;~rflnt Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] Jofjxfl/s k|of]u 

/ k|efjsfl/tfsf ;DaGwdf ljBfyL{sf] wf/0ff s]–s:tf /x]sf 5g\ egL cWoog ul/Psf] 5 .  

b}lgs pkef]Uo j:t' vl/b ubf{ /flvg] clen]vb]lv lnP/ hUuf, hldg, hfoh]yf, lhG;Lsf] 

qmoljqmodf  tof/ kfl/g] sfuhL k|lqmofnfO{ g} Jofjxfl/s n]vg dflgG5 -vlgof, @)&^ k[=@^_ 

. k|:t't kf7\of+z lzIffzf:qdf rf/jif]{ la=P8= sfo{qmd cGtu{t g]kfnL ljifodf ljlzi6Ls/0f 

ug{ rfxg] ljBfyL{x¿sf] nflu tof/ kfl/Psf] xf] . o; ljifonfO{ P]lR5s ¿kdf g]kf=lz=$$^ / 

clgofo{ ljifosf ¿kdf g]kf= lz=$$( klxnf] k6s z}lIfs ;q @)&^ af6 nfu" ul/Psf] xf] . 

pSt kf7\of+zdf ;}¢flGts / k|of]ufTds -*)±@)_ u/L !)) k\[0ff{ª\ssf] ljifodf hDdf kf7306L 

-!%)_ /x]sf] kf7306L ̂  / pQL0ff{ª\s @%±!)Ö#% /flvPsf] 5 . lglb{i6 ljifosf kf7\o ljifoaf6 

ljBfyL{n] Jofjxfl/s n]vg tyf ;Dkfbgsf ljljw kIfdf eflifs ;Lk cfh{g ug{ ;Ifd x'g] 

ck]Iff ul/Psf] 5 . cWoogsf s|ddf kf7\of+z;Fu ;DalGwt cGo ck|sflzt zf]wkq -clwsf/L, 

@)&&_, -s'+j/, @)&&_, k|sflzt cg';Gwfg n]v -e§, ;g\=@)@)_, vgfn, ;g\ @)@!_ df cWoog 

cg';Gwfg ePsf] kfOof] . :gfts tx rf}yf] jif{df nfu" ul/Psf] of] ljifo ;}4flGts / Jofjxfl/s 

b'j} b[li6n] pkof]uL 5 . xfn;Dd o; ljifo / zLif{sdf cg';Gwfg gePsf] x'gfn] Jofjxfl/s 

n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / k|efjsfl/tf kQf nufpg 

;dsfnLg  ;Gbe{df vf]h tyf ljZn]if0fsf] ljifo ag]sf] 5 .  

;d:of syg   

s'g} klg z}lIfs txdf /flvPsf kf7\of+z pkof]uL / ;fGble{s x'g' cfjZos 5 . :gfts 

tx rf}yf] jif{df !)) k[\0ff{ªssf] clgjfo{ kf7\of+zsf ¿kdf /flvPsf] lglb{i6 ljifo ;}4flGts / 

Jofjxfl/s b'j} b[li6n] pkof]uL  5 . o; ljifosf cGo n]v /rgf k|sflzt eP klg oxL 

zLif{sdf cg';Gwfg ePsf] kfOb}Fg . o;y{ Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf 

ul/g] Jofjxfl/s k|of]u / k|efjsfl/tf klxrfg ug{' o; n]vsf] d'Vo ;d:of /x]sf] 5 . 

 cWoogsf] p2]Zo  

s= Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / k|efjsfl/tf 

klxrfg ug{' . 

v= lzIf0f l;sfOk|lt ljBfyL{sf] cg'ej kQf nufpg' .  

cWoog ljlw / k|ls|of  

k|:t't cfn]v tof/Lsf s|ddf d[\ntM u'0ffTds cg';Gwfg 9fFrfsf] cg'k|of]u ul/Psf] 5 

.  k|:t't cWoogdf p2]Zod\[ns gd'gf 5gf]6 ljlwsf] k|of]u ul/Psf] 5 . o;sf nflu :gftsf]Q/ 

tx k|yd ;qdf cWoog/t rf/hgf ljBfyL{ tyf :gfts tx rf}yf] jif{sf] lglb{i6 kf7\of+z k'/f 

u/]sf b'O{hgf ljBfyL{ u/L hDdf tLgj6f SofDk;af6 5 hgf ljBfyL{nfO{  uxg cGtjf{tf{df 

;xefuL u/fOPsf] 5 . lglb{i6 cWoogdf ;xefuLaf6 cfPsf tYonfO{ h:tfsf] t:t} ;dfj]z 
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u/L JofVof ljZn]if0f ul/Psf] 5 . k|:t't cfn]vdf d\[ntM k|fylds ;|f]taf6 ;fdu|L ;ª\sng 

ul/g'sf ;fy} cfudgfTds  ljlwsf] k|of]u ul/Psf] 5 . 

JofVof tyf ljZn]if0f 

o; cWoogdf Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] Jofjxfl/s 

k|of]u / k|efjsfl/tf ljZn]if0f ul/Psf] 5 . 

Jofjxfl/s k|of]u  

…Jofjxfl/sÚ zAbsf] cy{– Jojxf/df rNg] jf rn]sf] cyf{t\ Jofjxf/ hfGg] jf Jojxf/df 

l;kfn' eGg] x'G5 -clwsf/L, uf}td / 9'ª\u]n,@)&%,k[=$_. …k|of]uÚ zAbn]– s'g} j:t' jf ljifonfO{ 

Jojxf/df nufpg] sfo{Ù pkof]u eGg] a'emfpF5 . gLlt, lgod, l;4fGt cflbsf] :yfkgf u/L sfo{ 

¿kdf Nofpg] k|lqmofÙ k/LIf0f eGg] cy{ a'emfpFb5 . o;y{ Jofjxfl/s k|of]u eGgfn] s'g} j:t' 

jf ljifonfO{ Jojxf/df nufpg] sfo{÷k|lqmof eg]/ eGg ;lsG5 . Jofjxfl/s n]vg ljifosf] 

lzIf0fkZrft\ ljBfyL{n] o;sf] k|of]u Jofjxfl/s hLjgdf s]–slt ug{ ;kmn eP o;sf] vf]hL 

o; cWoogdf ul/Psf] 5 .  

k|efjsfl/tf M …k|efjsfl/tfÚ zAbsf] cy{ cfkm\gf] :jefj jf lqmofsnfksf] 5fk csf{df 

tTsfn kfg{ ;Sg] u'0f jf zlStÙ k|efjwld{tf -g]kfnL j[xt\ zAbsf]z, @)$)_ x'G5 . Jofjxfl/s 

n]vg tyf ;Dkfbg ljifosf] lzIf0f :gfts txdf ug{' / u/fOg'sf ;an / b'a{n kIfsf] vf]hL 

ul/Psf] 5 . o;y{ Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] k|of]u jf:tljs ¿kdf k/]sf] 5 ls 

5}g < ljBfyL{n] o;nfO{ ;}4flGts / k|fof]lus ¿kdf slt ;sf/fTds ¿kdf lng ;kmn eP < 

;fy} o; ljifosf] lzIf0f k|efjsfl/tfsf] n]vfhf]vf u/L JofVof ljZn]if0f ul/Psf]  5 . 

cleJolSt n]vg  

af]n]/ jf n]v]/ cfkm\gf ljrf/ jf cg'ej c¿ ;dIf k|:t't ug{' cleJolSt xf] -vlgof 

/ clwsf/L,@)&^_. o;df lnlvt / df}lvs b'O{ dfWod ;DnUg /x]sf] x'G5 . lglb{i6 ;d:ofdf 

s]lGb|t eP/ ul/Psf] cg';Gwfgdf uxg cGtjf{tf{df ;xefuLx¿n] cleJolSt ;Lksf] sIffdf 

k|of]u / k|efjsfl/tfsf] af/]df rf;f] JoSt u/]sf 5g\ . o; ljifodf cWo]tfn] …cleJolSt 

;LknfO{ lzIfsn] sIffdf s;/L u/fpg' eof] <Ú egL ;f]w]sf] k|Zgdf ;xefuLsf] pQ/ lyof]–  

a'emfpbF} k9fpFb}, k|fl1s n]vg, l;h{gfTds n]vg, ;flxTo n]vgsf]  PsfO 

k/LIff h:tf] u/fpg' eof] . k|of]ufTds ug}{ kg]{ /x]5 lg Dofd Û Jofjxfl/s 

gu/L gx'g] ljBfyL{n] Psrf]6L u/]/ a'em\b}gg\, To:tf]nfO{ gf]6 g} n]vfO lbg'eof] 

. d]d ;fyLh:t} ldng;f/ x'g'x'GYof], hxfF hltk6s ;f]w]klg x'G5 elglbg] 

pxfFn] o;/L g} ug{'k5{ eg]]/ 9fFrfsf ¿kdf tof/ ug{ nufpg' eof] . 

ljBfyL{nfO{ cleJolSt ;Lk ;lhnf] nfUg], cEof; klg k|z:t u/]sf]n] k/LIffdf klg ;lhnf] 

ePsf] atfPsf 5g\ . o;y{M cleJolSt ;Lksf] ;}¢flGts 1fgsf ;fy} sIffsf]7fdf ul/g] 

Jofjxfl/s k|of]u k|efjsf/L ePsf] tYo k|fKt ePsf] 5 . 

cg'R5]b n]vg 

o; ljifosf] cg';Gwfgdf ;xefuLn] cWo]tf;Fu cg'R5]b;Fu ;DalGwt s'/fx¿ v'n]/ 

atfPsf 5g\ . æjfSoeGbf dflyNnf] ljrf/ jf k|;ª\uk\[0f{ cleJolSt g} cg'R5]b xf] . o;df 

ljifoj:t'sf] l;nl;n]jf/ / k|jfxdo lj:tf/ /xG5 -l3ld/], @)&(, k[!(_.Æ o; ljifosf] lzIf0f 

ug{] qmddf ;}4flGts hfgsf/Lkl5 ljleGg ljifo If]q;Fu ;DalGwt cg'R5]bsf] gd'gf 9fFrf tof/ 
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ug{ nufPsf] ;xefuLn] atfPsf 5g\ . cg';Gwfgstf{n] ;xefuL;Fu …cg'R5]b n]vgnfO{ sIffdf 

s;/L k|of]u u/fpg' eof] / slt k6s n]Vg nufpg' eof] <Ú egL ;f]w]sf] k|Zgsf] hjfkmdf 

;xefuLn] o;/L eg]sf 5g\ M  

zLif{s g} lbg' ePsf] lyof] …kxf8L hLjgÚ, cflb, dWo / cGTosf] ;ª\u7g ldnfP/ 

s;/L n]Vg] eg]/ lbg'ePsf] lyof] . xfdL b'O{hgfn] n]v]/ NofPsf]] k|:t't klg u¥of+} . 

jfSox¿ ldnfpFbf ;'?df s] n]Vg], dWodf s;/L ljifoj:t'nfO{ lj:tf/ ug]{ / cGTodf 

s;/L jfSo 6+'Uofpg] eGg] s'/f Dofdn] df}lvs ¿kdf eGg'eof] / ljBfyL{nfO{ n]Vg 

nufpg' x'GYof] .  

…tkfO+{x¿n] u[xsfo{ s;/L ug{'eof] <Ú eGg] k|Zgdf ;xefuLsf] hjfkm o:tf] 

/Xof] æcgnfOg k9] klg lzIfsn] u[xsfo{ lbg' x'GYof] . xfdLn] To;nfO{ cgnfO{g 

sIffdf k|:t'lt ug]{ / lzIfsnfO{ k7fpg] u/]sf lyof}+ . ljifo lzIfsn] To;nfO{  x]/]/ 

cfjZos k[i7kf]if0f lbg' x'GYof] .Æ s'/fsfgLsf qmddf …cg'R5]b n]vg ;Lkaf/] zLif{s 

s;/L 5gf]6 ug'{ eof] <Ú egL k|Zg ubf{ Ps ;xefuLsf] hjfkm o:tf] lyof]M æj:t'k/s, 

cfTdk/s, cfnª\sfl/s, tfls{s, ljZn]if0ffTds, efjgfTds, cfVofgfTds ;a}sf] cfkm}F}+ 

vf]h]/ n]Vg'kg{] lyof] . lZfIfsn] n]Vg l;sfPkl5 gd'gfsf] ¿kdf Pp6f–Pp6f ;a}n] 

ug{'kg]{ t/ Psn] csf]{sf] zLif{s ldnfpg kfOGgYof] .Æ  

clg s] lr7\7f ug'{ x'GYof] <Ú eGg] k|Zgdf ;xefuL …uÚn] o;/L atfP, ægfO{ d}n] s] n]v]F, 

s'g ;|f]taf6 NofPF, s'g a'ssf] n]v]F of ;dfhdf uP/ d}n] b]v]/ NofPF ls h:tf] cfFksf] af/]df 

n]Vg' k/]df cfFksf w]/} k|sf/ x'G5g\, d}n] …dfNbÚ cfFksf] af/]df jf csf{] cfFksf] af/]df n]v]F ls 

c¿nfO{ yfxf x'Fb}gYof] .Æ  o;} ;Gbe{df ;xefuL …rÚ egfO o:tf] 5, æ;/ t xfd|f]df cfpg], 

e6\ofpg] u}hfg] . a'em]g eg]klg gl;sfpg] cN5L vfnsf] x'g'x'GYof] .Æ cg';Gwfg qmddf 

;xefuLn] eg]sf tYosf cfwf/df oxfF ;xefuL ePsf …sÚ, …vÚ,…uÚ / …3Ú n] o; cg'R5]b n]vg 

;Lksf] sIffsf]7fdf ;dfg lsl;dsf] k|of]]u /x]sf] atfPsf 5g\ eg] …ªÚ/ …rÚ n] k[\0f{ ¿kdf 

;}4flGts eP klg cEof; cfkm}F+}n] u/]sf] atfPsf 5g\ . ;xefuL …sÚ,…vÚ,…uÚ,…3Ún] l;h{gfTds 

tl/sfn] hl6n  gePsf ljifodf cfk}+m w]/} cEof; u/]sfn] k|efjsf/L ePsf] atfP . t/ …ªÚ / 

…rÚn] sIffdf k|of]ufTds ¿kdf cEof; sd u/fOPsf] atfP . oL ;a}sf] lgisif{ :j¿k sltko 

lzIfsn] lzIf0fLo cfr/0f ;'wf/ ug{'kg]{ b]lvPsf] 5 .  

Jofjxfl/s n]vg   

dflg;sf b}glGbg Jofjxf/df cfjZos kg]{ sfuhftx¿sf] n]vg snf jf ;Lk g} 

Jofjxfl/s n]vg  cGtu{t kb{5 -clwsf/L, uf}td / 9'ª\u]n, @)&%, k[=$_.  lglb{i6 cWoogdf 

;xefuLn] lgs} pT;flxt eP/ cf–cfkm\gf tYox¿ JoSt u/]sf 5g\ . …:gfts txdf Jofjxfl/s 

n]vg k9\g kfpbf s:tf] nfUof] <Ú eg]/ ul/Psf] k|Zgdf ;xefuLn] …cToGt v'zL nfu]sf] / 

ljlzi6 ;Lksf] ljsf; ePsf]Ú atfPsf 5g\ . o; ljifosf] k|efjaf/] k|Zg ubf{ ;xefuLdWo] 

Psn] eg], æof] zLif{s Jofjxfl/s ePsf] x'gfn] k|efjsf/L 5 . xfdLn] gd'gf 9fFrf agfpFbf 

cfkm\g} 3/ Jojxf/;Fu ;DalGwt eP/ Pp6f zLif{ssf] slDtdf b'O{j6f agfof}+ . lzIfsnfO{ 

b]vfpg, cWoogkqdf  ;dfj]z ug{ . cfkm}F+}n] rflxF cEof;sf]  nflu 9fFrf a'em\g agfof}+ .Æ o; 

cGtjf{tf{df ;xefuL Psn] Jofjxfl/s ¿kdf cfkm}F+} vf]h]/, n]v]/ ug]{ ePsf]n] Tolt a]nfsf] 

l;sfOsf]  k|efj xfn;Dd /x]sfn] lr7L, b}lgsL, lgj]bg, lj1fkg cflb s;/L n]Vg], s;/L 5fKg] 

/ lj1fkg s;/L 6fF:g] eg]/ /dfOnf] tl/sfn] l;s]sf] atfP . ;a} h;f]n] cfkm"x¿nfO{ Jofjxfl/s 

n]vg;DaGwL ljlzi6 1fg xfl;n ePsf] atfPsf 5g\ .  
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…lr7Lsf] 9fFrf lzIfsn] XjfO6 af]8{df agfpg nufpg' ePg <Ú eg]/ k|Zg ubf{ ;a}n] 

sfkLsf] kfgfdf g} agfPsf] atfPsf 5g\ . …OG6/g]6sf] hdfgfdf lr7Lsf] ljleGg 9fFrf tof/ 

ug'{kbf{ lbSs nfu]g <Ú eGg] k|Zgdf ;xefuLdWo] Psn] …sltko Jofjxfl/s sfo{sf nflu 

Jofjxfl/s ¿kdf lr7L g} n]Vg'kg]{ ePsf]n] /dfOnf] nfUof] . pgsf cg';f/ lzIfsn] ;[\rgfsf] 

gd'gf 9fFrf tof/ ug]{ a]nfdf cfkm\g} sn]hsf] labfsf ;[\rgf h:t}M s[i0f hGdfi6dL, ;/:jtL 

k"hfsf] af/]df gd'gf 9fFrf agfpg cx|fpg] u/]sfn] ;xh eof] .  
o; ljifodf ;dfj]z ePsf pkzLif{sx¿sf]  lzIf0fkZrft\ lr7L, lgj]bg, gful/stf, 

;+:yf btf{, ;\[rgf ;Dk|]if0fsf] af/]df hfgsf/L ePsf], k|z:t cEof; u/]sf], lj1fkg b]Vbf klg 

rf;f];Fu} dxTTj a9]sf] atfPsf 5g\ . …;\[rgf sltj6f agfpg' eof] <Ú eg]/ k|Zg ubf{ 

;xefuLdWo]  Pshgfn] eg], æ;[\rgf t e}/x]sf] ldlnxfNof] !÷@j6f dfq agfPsf] xf] . o;sf 

nflu w]/} cEof; ug{' k/]g .Æ…af6f]df lx8\bf jf 6]lnlehgdf lj1fkg b]Vbf s:tf] nfUYof] <Ú eGg] 

k|Zgdf ;xefuLdWo] Psn] o;/L eg]sf 5g\M 

c¿ a]nf lj1fkgsf] vf;} jf:tf x'Fb}gYof] t/ l;Sg] qmddf ef]ln lj1fkgsf] gd'gf 

agfpg' 5 eg] cfh} Wofg lbP/ x]g]{, ;'Gg] / lj1fkgsf gd'gf sf6]/ /fVg] ul/GYof] 

. lj1fkg x]g{ s} nflu slt j]nf c¿ sfo{qmd ;lsG5 / lj1fkg cfpF5 egL s'/]/ 

;d]t a:g] uy]{F .  
;xefuL …uÚ sfcg';f/ ælj1fkgdf jf:tljs s'/f n's]sf] x'Gf] /x]5 . s'g} sfo{qmd 

;~rfng ubf{ sfNklgs ¿kdf klg sfo{qmd ;~rfng ug{ ;lsG5 t/ lj1fkgn] jf:tljstf 

dfq k|:t't ug]{ ub{5 . oL lj1fkg lsg /fv]sf] xf]nf eGg] wf/0ff kl/jt{g x'gfsf] ;fy} lj1fkgsf] 

dxTTj klg a'lemPsf]  5 .Æ …d~h'/Lgfdf n]Vg slt k|flS6; ug'{eof] <Ú egL k|Zg ubf{ ;xefuLn] 

eg], æ;'?df ;}4flGts k9]sf] / sfkLdf lzIfsn] gf]6 g} n]vfO lbg] u/]sf], To;kl5 ;DalGwt 

kIfsf] ;Ssn 9fFrf b]vfP/ o;/L g} gd'gf agfpg' eGg' ePsf] lyof] .Æ o;/L x]bf{ ;xefuL 

dWo]sf …sÚ,…vÚ,…uÚ,…3Ú sf] nueu sIffsf]7fdf ul/g] lzIf0f k|of]u ldNbf]h'Nbf] g} kfOPsf] 5 . 

o; pkzLif{ssf] sIff lzIf0fsf qmddf lg0f{o k'l:tsf, dfOGo'6sf] 9fFrf l;sfPsf] atfPsf 5g\ 

. o; cGtjf{tf{df ;xefuLdWo] …ªÚ / …rÚ n] lzIfssf] cN5Lkgsf sf/0f sIffdf k|Zf:t cEof; 

gu/fPsf], ;}4flGts a9L k9fPsf] eGg] tYo k|fKt ePsf] 5 . …ljifo;[\rLdf lgb]{zg ePcg';f/ 

JolStut sfo{ / ;fd[\lxs sfo{ slt eP <Ú egL k|Zg ubf{ ;xefuL dWo] …rÚ n] o;/L eg]sf 

5g\, æToxL c;fOgd]G6 agfpYof}+ . lzIfsn] /fd|/L gf]6 agfO lbg' x'GYof], ;fd[\lxs sfo{ ePgg\ 

.Æ …ekf{O agfpg lzIfsn] s;/L l;sfpg' eof] <Ú eGg] k|Zgsf] hjfkmdf ;xefuLdWo] Psn] 

eg]– 
lzIfsn] ;Ssn ef}r/ NofP/ b]vfpg' ePsf] lyof] . To;nfO{ ;a}n] kfn}–kfnf] x]/]/ 

/l;bsf] gd'gf sfkLdf g} agfPsf lyof}+ . JolStut ljj/0f agfpFbf cfkm\g} af/]df 

/ c¿sf] af/]df gd'gf 9fFrf agfPsf] xf] . Jofjxfl/s n]vg Jojxf/df k|of]u u/]/ 

cEof; u/]sf] x'gfn] o;;DaGwL w]/} 1fg ePsf] lyof] .  

     Jofjxfl/s n]vg ;Lk;Fu s]lGb|t /x]/ ul/Psf] cWoogdf ;xefuLn] JoSt u/]sf] tYodf ;xefuL 

…sÚ,…vÚ,…uÚ,…3Ú af6 ldNbf]h'Nbf] tYo k|fKt ePsf] 5 . lzIf0f l;sfOsf qmddf sIffsf]7fdf ul/g] 

Jofjxfl/s k|of]u / o;sf] k|efj cToGt w]/}  kfOof] . lzIfsn] ljifo;[\rLn] lgb]{zg  u/]]cg';f/ 

w]/} ;sf/fTds tl/sfn] cEof; u/fPsf] / ljifoj:t'sf] k|efj klg ;sf/fTds k/]sf] tYo k|fKt 

ePsf] 5 . ;xefuL …ªÚ / …rÚ sf] ljifo lzIfsn] ;}4flGts 1fg dfq lbnfPsf lyP . gd'gf 

b]vfP/ o;/L g} u/ eg]sf lyP . lzIfs cfkm}F}+n] k|of]ufTds ¿kdf sIffsf]7fdf 9fFrf tof/ ug{ 

gl;sfPsf] / To;k|lt rf;f] g} gb]vfPsf] tYo k|fKt ePsf]  5 .  



 

 

// 141 // 
Jofjxfl/s n]vg tyf ;Dkfbg ljifosf]=== 

The Journal of DMC // Vol. IV, Issue 1 

(A Peer-Reviewed Open Access Research 

Journal) 

Vol. IV Issue 

k|zf;lgs n]vg  

k|zf;g ;~rfngfy{ cfjZos sfuhftx¿sf] n]vg sfo{nfO{  k|zf;lgs n]vg eg]/ 

a'lemG5-clwsf/L , uf}td / 9'ª\u]n, @)&%, k[=$^_. cg';Gwfgsf qmddf ;xefuLaf6 ;sf/fTds 

/ gsf/fTds b'j} lsl;dsf tYo k|fKt ePsf 5g\ . o; cWoogdf ;xefuL ePsf ljBfyL{ …sÚ 

/ …vÚn] sIff lzIf0fsf qmddf k|of]ufTds sfo{ g} a9L ePsf], sIff ef}lts ¿kdf ;~rfng 

gePsf] t/ lzIfsn] OG6/g]6sf] k|of]u u/]/ h'd ldl6ª\af6 sIffdf ljifoj:t'sf] ;}¢flGts 

hfgsf/LkZrft\ cEof; ug{ nufPsf] atfPsf 5g\ . u[xsfo{sf ¿kdf ljleGg pkzLif{sx¿sf] 

gd'gf 9fFrf tof/ ug{ nufpg] / sIffdf klg k|:t't ug{ ;a}nfO{ kfn}kfnf] nufPsf] atfPsf 

5g\ .  

;xefuLnfO{ …k|zf;lgs n]vgsf ljleGg k|sf/;Fu sltsf] kl/lrt x'g'eof] <Ú eg]/ 

k|Zg ubf{ ;a}sf] dt ;dfg g} /x]sf] kfOof] . pgLx¿sf] egfO lyof], ækl/lrt eof}+. lgo'lStkq, 

kl/kq, ljjfx btf{, hGd btf{, d[To' btf{ ;a}sf] af/]df ;}4flGts hfgsf/L eof] .Æ o;df ePsf 

;a} pkzLif{ssf] slDtdf @÷# j6f gd'gf 9fFrf lzIfsn] NofOlbg'  ePsf]] / ;Ssn 9fFrf x]/]/ 

agfPsf] pgLx¿n] atfP . lzIfsn] ljjfx btf{, gful/stfsf]  j+zh / cª\uLs[tsf] ;Ssn 

kmf/d NofP/ b]vfPkl5  x]/]/ cEof; u/]sf] ;xefuLn] atfP . æd[To' btf{ agfpFbf cfkm\g} 3/ 

kl/jf/df kl5Nnf]kN6 ljt]sf JolQm, d}n] d]/} xh'/cfdfsf] gfddf d[To'btf{ agfpg] cEof; u/]sf] 

lyPF .Æ hGdbtf{, ljjfx btf{ / d[To' btf{sf ;xefuLdWo] b'O{hgfn] 3/df ePsf ;Ssn 9fFrf 

h:tfsf] t:t} ;f/]sf] atfP . …ljjfx btf{sf] gd'gf 9fFrf sltj6f agfpg' eof] <Ú eg]/ ;f]w]sf] 

k|Zgsf] hjfkmdf Ps ;xefuLsf] pQ/ o:tf] /x\of] M 

cEof; ubf{ d}n] cfkm}Fn] w]/} u/] klg Pp6f dfq gd'gf agfP/ cWoog kqdf 

;dfj]z u/]sL lyPF . lzIfsn] oltcf]6f agfpg' k5{ eGg'ePg t/ gd'gf 9fFrf 

agfpFbf 3/ Jojxf/, :yfgLo 36gf jf 3/s} JolStnfO{ /fv]/ agfpg' 

k|efjsf/L x'G5 eGg' ePsf] lyof] . 

;fy} lzIfsn] Ps–Ps j6f cWoogkqdf ;dfj]z ug]{ t/ Pssf] zLif{s csf]{;Fu ldNg 

gx'g] u/L km/s–km/s ljifoj:t'sf] gd'gf 9fFrf tof/ u/]sf] atfP . …oxfF ePsf pkzLif{s 

;a}sf] gd'gf 9fFrf agfpg' eof] <Ú egL k|Zg u/]sf]df ;xefuLn] ;a} gd'gf agfpg] sf]lz; 

u/]sf] / Pp6f zLif{ssf] @÷# j6f gd'gf 9fFrf agfPsf] atfP . 

To;}u/L sfg'gL n]vg / k|zf;lgs n]vg e'mlSsg] vfnsf] eP/ cK7\of/f] nfu]sf] ;a} 

;xefuLn] atfP . …k|zf;lgs n]vgsf ljleGg lnvtsf] gd'gf agfpg ;Sg' x'G5 <Ú eGg] k|Zgdf 

;xefuL …ªÚ n] o;/L atfP, æ;lsFb}g Dofd . lstfasf] gd'gf x]/]/ klg u¥of}+, 3f]s]/ k9\of+} . 

crfgs k9]sf] / Tof]eGbf cufl8 ;/sf/L gf]s/L klg gePsfn] h;/L klg k/LIffdf kf; ug{'k5{ 

eg]/ /6]/ k9]sf] xf] .Æ Jofjxfl/s n]vgdf olt w]/} ljifoj:t' kb{5g\  eg]/ yfxf gePsf] / 

k|of]udf gcfPsf] eP/ oL Jofjxfl/s sfo{ lal;{;lsP 5 . o; cWoogdf ;xefuL …sÚ,…vÚ,…uÚ,…3Ú 

sf] egfOcg';f/ lglb{i6 zLif{s pkzLif{ssf] lzIf0fsf qmddf sIffsf]7fdf ul/g] k|of]u nueu 

Ps} lsl;dsf kfOPsf] 5 .  

;}¢flGts 1fg / a'emfOkl5 k|of]ufTds ¿kdf sIffdf dfq geP/ cfkm}Fn] k|z:t cEof; 

u/]sf], lzIfsn] klg ;sf/fTds ;xof]u u/]sf] eGg] tYo k|fKt ePsf] 5 . t/ …ªÚ / …rÚ sf] 

sIffsf]7fdf cEof; sd ePsf sf/0f ljBfyL{n] k/LIffdf pQ{L{0f x'gsf nflu 3f]sGt] lzIffnfO{ 

g} lg/Gt/tf lbPsf] wf/0ff JoSt u/]sf 5g\ . k|of]ufTds sfo{ cfjZostfeGbf sd ePsf] / 

oL ljifoj:t'sf] k|efj klg ;xefuLsf cg';f/ km/s–km/s k/]sf] tYo k|fKt ePsf] 5 .  
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sfg'gL n]vg  

sfg'gL n]vg ;Lksf] sIffsf]7fdf ul/g] k|of]u / k|efjsfl/tf kQf nufpg ul/Psf] 

cWoog cg';Gwfgdf lglb{i6 pkzLif{ssf af/]df ;xefuLn] ;}4flGts / k|of]ufTds a/fa/ 

lzIf0f u/fPsf] atfPsf 5g\ . …sfg'gL n]vg ljleGg pkzLif{ssf] sIff lzIf0fsf qmddf lzIfsn] 

l;4fGtnfO{ sltsf] dxTTj lbg'eof] <Ú eg]/ k|Zg ubf{ ;xefuL …vÚn] o;/L atfP, æb'j} ;dfg 

eof] . xfd|f] lzIfs cEof; klg ub}{ /dfOnf] tl/sfn] k9fpg' x'GYof] . xfdL td;'s, b[li6aGws 

n]Vg ;Sg] eof}+, ljlzi6 1fg xfl;n eof] .Æ …lnvtsf gd'gf sltj6f agfpg' eof] <Ú eGg] 

lh1f;fdf ;xefuL …sÚsf] hafkm o:tf] /x\of]–ælnvtsf] gd'gf agfof+} . pbfx/0fsf nflu 

;ld{nfn] cfh g]qnfO{ olt k};f lbPsf] 5 ef]ln o;sf] td;'ssf] gd'gf 9fFrf agfP/ Nofpg' 

eGg'x'GYof] . xfdLn] agfP/ sIffdf k|:t't uYof}{+ . ;fyL–;fyLdf klg gd'gf agfpg nufpg' 

x'GYof] .Æ;xefuLsf cg';f/ Jofjxfl/s n]vgdf Jojxf/df nfu" x'g] n]vg ;Lksf ljifoj:t' 

dfq 5g\ . 5f]8kq / ldnfkqsf] 9fFrf tof/ ubf{ lzIfsn] ;fyL–;fyLdf s]6fs]6f / s]6Ls]6Ldf 

jf:tljs gfd kl/jt{g u/]/ gd'gf 9fFrf tof/ ug{ nufPsf] / o;af6 gd'gf 9fFrf tof/ ug]{ 

k|lqmof a'em]sf] pgLx¿n] atfPsf 5g\ .  

k|zf;lgs n]vgeGbf sfg'gL n]vgsf ljifoj:t' hl6n ePsf] ;xefuLn] atfP . sfg'gL 

n]vgsf] efiff z}nL km/s x'g] ePsf]n] o;df k|of]u ePsf kfl/eflifs zAbx¿nfO{ cfkm}Fn] 

cWoog u/]sf] pgLx¿n] atfP . lzIfsn]] sIff lzIf0fsf qmddf sfg'gL efiffsf pbfx/0f lbg] 

u/]sf] ;xefuLdWo] …uÚ n] JoSt u/]sf 5g\ M  

sfg'gL n]vg hl6n vfnsf x'G5g\ . ;fgf]–;fgf] s'/f klg ldnfP/ n]Vg'kg]{ 

sfg'gL efiffsf] k|of]u af/] lzIfsn] Pp6f /f]rs pbfx/0f ;'gfpg' ePsf] lyof] 

. of] 7fpFdf, of] ldltdf, olt ah], o:tf] o:tf] 36gf eof] eg]/ sfg'gL efiffdf 

cfFk em/]sf] s'/f ;'Gbf xfF;f] nfUbf] ;'lgGYof] . s;}n] ¿v xNnfP/ xf] ls, xfjf 

rn]/ xf] ls, cfFk sxfF em¥of], em/]/ e'FOdf s;/L a:of] eg]/ To;/L Tof];Dd 

n]Vg' k5{ eGg'x'GYof] .  

…td;'s s:tf / sltj6f agfpg' eof] <Ú eGg] k|Zgdf ;xefuL …sÚ/ …vÚsf] hjfkm 

o:tf] /x\of], ætd;'s @÷# j6f hlt agfof}+ . skfnL td;'s agfpg ;lhnf] nfU5 . ;fdfGo 

b'O{÷tLg nfvsf] sf/f]af/ ubf{, C0f lnFbf, 3/af6 sf/f]af/ ubf{ skfnL td;'s agfpg ;lsg] 

/x]5 . o; ljifoj:t'sf] lzIf0fkZrft\ sfg'gL n]vgsf af/]df w]/} 1fg ePsf] 5 .Æ ;xefuL 

…uÚ/ …3Úsf] sIffsf]7fsf] lzIf0f / cEof; ;dfg g} b]lvPsf] 5 . pgLx¿n] klg td;''ssf gd'gf 

9fFrf @÷# j6f Tolta]nf agfPsf] t/ k|of]udf gcfP/ clxn] la;{+b} uPsf] atfP .  

gd'gf 9fFrfsf] ;Gbe{df b[li6aGws, c+za08f, askq, 3/axfn nufot ;a} 

pkzLif{ssf] gd'gf tof/ u/]sf] ;xefuLn] atfPsf 5g\ . a}gfa§fsf] gd'gf 9fFrf tof/ ubf{ 

3/df ev{/} hUuf lsGbfsf] ;Ssn g} /fv]/ gd'gf tof/ kf/]sf] atfP . ælzIfsn] sIffsf]7fdf 

lzIf0fsf qmddf cEof; gu/fP klg cfkm}Fn] k|z:t u/]sfn] k/LIffdf klg ;lhnf] ePsf] lyof] 

. sfg'gL n]vgdf kfl/eflifs zAbsf]  k|of]u x'g], gd'gf klg nfdf–nfdf x'g] ePsf]n]  hl6n 

ePsf] ts{ ;xefuLsf] 5 . 

sfg'gL n]vgsf k|sf/x¿sf] af/]df ;}4flGts 1fg k|z:t ePsf] ;xefuLdWo] Psn] 

atfPsf 5g\ . …td;'ssf] gd'gf sltj6f agfpg' eof]Ú eGg] k|Zgdf ;xefuL …ªÚ / …rÚ sf] dt 

km/s b]lvPsf] 5 . pgLx¿n] …cfkm"nfO{ /fd|f] nfu]/ w]/} agfPsf], gx]/L n]Vg cfpg] u/L cEof; 

u/]sf] t/  Jofjxfl/s  ¿kdf lzIfsn] gd'gf 9fFrf agfpg gnufPsf]Ú atfP . ;xefuLsf 

cg';f/– sfg'gL n]vg c¿eGbf ufx|f] nfu] klg k/LIffdf pQL{0f x'gsf nflu /6]/ kl9of] . 
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gd'gfx¿ s'g} klg g5'6fO agfOPsf] lyof] . lzIfsn] k[i7kf]if0f rfFlx lbg] ug'{ePsf] atfPsf   

5g\ .  

sfg'gL n]vgsf] pkzLif{ssf] cWoogsf qmddf ;xefuLaf6 km/s–km/s tYo k|fKt 

ePsf 5g\ . ;xefuLdWo] Pssf cg';f/ xfd|f] lzIf0fLo z}nL ;'?b]lv cGTo;Dd Pp6} :t/df 

hfg] u/]sf] 5 . o; PsfOdf hl6n ljifoj:t' ;dfj]z ul/Psf] 5 eg]/ kf7\oqmdn] ;do a9L 

lbP klg lzIf0fLo z}nL eg] kl/jt{g gx'Fbf vf;} k|efjsf/L x'g ;s]sf] 5}g . o; ;Gbe{df 

rf/jif{] :gfts / tLgjif]{ :gfts cWoog ug]{ ljBfyL{sf  wf/0ff ;dfg 5}gg\ . rf/jif]{ :gfts 

cWoog ug]{n] :j/f]huf/ x'gsf nflu o;n] k|Zf:t dfu{lgb]{z u/]sf] wf/0ff JoSt u/]sf 5g\ . 

o;sf] cEof; k|z:t u/]sfn] bIf, ;Ifd ePsf], sIffdf cufl8 hfg] k|:t'lt ug]{, ;fyL;Fu 

;d[\xdf 5nkmn ug]{ Ifdtfsf] ljsf; ePsf] atfP eg] Ps ;xefuLn] eg] cfkm\gf] wf/0ff o;/L 

/fv]sf 5g\, 

ufpF 3/df k9] n]v]sf JolSt sd x'g] ePsfn] Jofjxfl/s  n]vg;DaGwL sfd 

k/]df s;n] s] n]lvlbof] yfxf x'bF}gYof] . t/ rf/jif]{ :gftsn] ljBfyL{nfO{ 

Jofjxfl/s ¿kdf ljleGg lnvtx¿ tyf cGo sfuhftx¿ tof/ ug{ ;Sg] 

agfof] . To;}n] sfg'gL n]vg ;Lksf] cWoog cToGt} kmfObfhgs ePsf] 5 . 

To;}u/L o; cWoog cg';Gwfgdf ;xefuL …ªÚ/ …rÚn] eg] …sfg'gL n]vg kf7\oqmdsf] 

p2]Zo cg'¿k gePsf], lzIf0f l;sfO sfo{snfkdf lgb]{zg ePcg';f/ k|of]ufTds ¿kdf ljifo 

lzIfsn] sIffdf ;d[\xut jf JolStut sfo{ gu/fPsf], ;}4flGts ¿kdf dfq lzIf0f u/fPsf], 

lzIfssf] u}/lhDd]jf/ :jfefjsf sf/0f ljifoj:t' a'em\g ufx|f] ePsf]Ú atfP . k|:t't cWoogsf 

qmddf sfg'gL n]vg ;Lksf] sIff lzIf0fdf k|of]u / k|efjsfl/tf klg lzIfs cg';f/ km/s 

ePsf] tYo k|fKt ePsf] 5 .  

a}ª\s tyf ljQLo sf/f]af/;DaGwL n]vg  

a}ª\s tyf ljQLo sf/f]af/;DaGwL n]vg ;Lksf] af/]df lnPsf] cGtjf{tf{df ;xefuLn] 

cf–cfkm\gf] wf/0ff JoSt u/]sf 5g\ . …a}ª\s tyf ljQLo sf/f]af/;DaGwL n]vg ;Lksf] sIff 

lzIf0fsf qmddf a}ª\s ef}r/ sltj6f agfpg' eof] <Ú egL k|Zg ubf{ ;xefuLdWo] Psn] o;/L 

JoSt u/]sf 5g\ M 

lbgsf lbg Ps–Psj6f agfpg nufpg' ePsf] lyof] . lzIfsn] k|of]ufTds 

sfo{ ;d\[xdf g} u/fpg' ePsf] lyof] . cfkm"n] tof/ u/]sf ;fdu|L lzIfsnfO{ 

Dof;]Gh/df ;d[\xdf k7fpg] u/]sf lyof}+ . To;nfO{ x]/]/ lzIfsn] ;'wf/ ug{sf 

nflu cfjZos k[i7kf]if0f lbg] ug'{ePsf] lyof] . gd'gf 9fFrf agfpg @÷# j6f 

lstfa x]/]/ cEof; u/]sf lyof}+ . 

To; a]nf sf]le8 !( sf sf/0f ns8fpg ePsf]n] OG6/g]6 k|of]u u/L gd'gf vf]h]sf] 

;xefuL …sÚ / …vÚn] atfP . …a}ª\s ef}r/sf] gd'gf 9fFrf agfpg hfGg'x'G5 <Ú eGg] k|Zgdf 

;xefuLdWo] Pssf]  wf/0ff o;k|sf/ 5 M sltj6f eGbf klg glalu|pGh]n nueu %÷^ j6f 

hlt agfof+} . ;xefuLn] cEof; w]/} ug'{k/]sf] / lzIfsn] a}ª\s ef}r/sf] ;Ssn 9fFrf NofP/ 

b]vfpg' ePsf] atfPsf 5g\ . …;]o/ vl/b kmf/d agfpg l;Sg' eof] <Ú eg]/ k|Zg ubf{ ;xefuL 

…3Ún] o;/L eg]sf 5g\, æ;]o/sf] af/]df ;}4flGts ¿kdf ;fdfGo hfgsf/L eof] t/ k5fl8 

jf:tjdf w]/} ulxl/P/ a'em\g'kg]{ s'/f 5g\ .Æ ljifoj:t' PsfOcg';f/ hlt k5fl8 uof] plt hl6n 

x'g] u/]sf] t/ plNnlvt ;fdfGo ljifoj:t'nfO{ ;do a9L vlr{g] u/]sfn] hl6n ljifoj:t'nfO{ 

;do sd x'g] u/]sf] ;xefuLsf] wf/0ff 5 .  
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cg';Gwfgstf{n] …of] ljifo k9\bf dfq xf] ls kl5;Ddsf nflu k|efjsf/L eof] <Ú eg]/ 

k|Zg ubf{ Ps ;xefuLn] o;/L atfP, æ;dfhdf kl/cfPsf] avtdf ug{ ;lsg] /x]5 . clnslt 

cEof; / d]x]gt ug{] xf] eg] o; ljifo;Fu ;DalGwt ljljw sfuhft tof/ ug{, sfd ug{ ;lsg] 

/x]5 .Æ lzIffzf:q ;ª\sfo, cem g]kfnL ljifodf ljlzi6Ls/0f ug{ rfxg]sf nflu clt g} 

cfjZos /x]sf] ;xefuLn] atfPsf 5g\ . d]x]gt u/]df :j/f]huf/ x'g o;n] ;xof]u ug]{ 

pgLx¿sf] wf/0ff 5 . pgLx¿sf] egfO 5, æof] ljifoj:t'sf] cWoog u/]sf] ljBfyL{n] k9\bf dfq 

9fFrf agfpg ;Sg] eP/ ePg To;sf] ;b'kof]u ug{ la;{g' ePg . xfdLn] klg Jofjxfl/s 

n]vg;Fu ;DalGwt cfjZos sfuhftx¿ Afgfpg ;Sg] /x]5f+} eGg] nfu]sf] 5 .Æ  
o; pkzLif{s cGtu{t ul/Psf] s'/fsfgLsf qmddf ;xefuL …rÚ n] a}ª\s tyf ljQLo sf/f]af/ 

ufx|f] nfu]sf] atfP . …a}ª\sdf uP/ ;Ssn a}ª\s ef}r/ NofP/ cEof; ubf{ x'Fb}gYof] <Ú eg]/ 

k|Zg ubf{ ;xefuLn] …lzIfsn] :Sofg ug{ gx'g] eGg'sf ;fy} sIffdf sd cEof; u/fPsf] sf/0f 

a}ª\slkR5]sf km/s–km/s 9fFrfsf] gd'gf agfpg' cK7\of/f] nfu]sf]Ú atfP . o;df /x]sf] pkzLif{s 

…lwtf]aGws, lwtf]k'mSsfsf] gd'gf 9fFrf s;/L ug'{eof] <Ú eg]/ k|Zg ubf{ ;xefuL …3Ún] o;/L 

atfPsf 5g\ . æo;sf] gd'gf klg lstfasf] x]/]/  agfof}+ . sIff lzIf0f ;}4flGts / Jofjxfl/s 

b'j} eP klg xfd|f] sn]hdf k|of]ufTds  cem} klg 5}g .Æ oxfF ;xefuLn] atfP cg';f/ rf/jif]{ 

:gfts k9]sf ljBfyL{nfO{ Pd=P8df ;lhnf] ePsf]n], ;du|df o; pkzLif{scGtu{t  sIff 

lzIf0fsf] k|efj 7Ls} k/]sf] tYo k|fKt ePsf] 5 .  

efiff ;Dkfbg  

Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] efiff ;Dkfbg zLif{s;Fu ;DalGwt /x]/ ul/Psf] 

s'/fsfgLdf  ;xefuLn] lgs} c;xh tl/sfn] hjfkm lbPsf 5g\ . o; cGtjf{tf{sf ;xefuL 

;'?df lgs} pT;flxt lyP . s'/fsfgLsf qmddf efiff ;Dkfbg;Dd cfOk'Ubf ljifoj:t'sf] 

hl6ntfn] ;xefuL cNdlnPsf] k|:6} a'lemGYof] . o;} qmddf …efiff ;Dkfbgsf] cfjZostf /x]5 

ls /x]g5 <Ú egL ;f]lwPsf] k|Zgsf] hjfkmdf ;xefuL …sÚ/ …vÚ n] o;/L eg]sf 5g\ –  

efiff ;Dkfbgsf] cTofGt} cfjZostf 5 . klxn]b]lv g} efiffnfO{ z'4 n]Vg / 

k9\g hfGg'kg]{ /x]5 . s'g} klg efiffdf n]v, /rgf, s[lt, pkGof; cflb n]Vbf 

;a}nfO{ ;Dkfbgsf] vfFrf] k5{ . efiffsf] dfgs ¿k klxn]b]lv g} lgwf{/0f ug'{kg]{ 

/x]5 . Jofs/0fdf z'4fz'l4 cfpF5 lg t . xfdLn] ljBfnob]lv Jofs/0f k9\b} 

cfPsf 5f}+ . xfdL g]kfnL efifL ePsfn] efiff ;Dkfbgdf dfgs ¿k lbP/ 

nfg'kg]{ /x]5 . 

…Effiff ;Dkfbg hl6n eof] x}g <Ú eGg] k|Zgdf ;xefuLn] PsfOcg';f/ cufl8sf] rfFlx 

b}lgs hLjgdf k|of]u e}/xg] ljifoj:t' ePsf]n] ;lhnf] ePsf] / PsfOcg';f/ hlt k5fl8 uof] 

plt g} ljifoj:t' hl6n nfUb} uPsf] atfP . csf{ Ps ;xefuLsf cg';f/ sIffsf] k7gkf7g 

ef}lts pkl:ylt d} eP klg kl5Nnf kf7x¿ ljBfyL{n] cfkm}Fn] k9]/ kf; u/]sf x'g\ . pgn] eg] 

æTolt sIff gePsf]n] efiff ;Dkfbgsf] vf;} hfgsf/L ePg . Tolta]nf k9]sf]  hxfF k9\of] ToxL 

5f8\of] h:tf] eof] . ca x]bf{ cfpnf t/ w]/} lal;{;lsof] .Æ  

…efiff ;Dkfbgsf] s;/L cEof; ug'{eof]<Ú egL ;f]lwPsf] k|Zgdf csf{ ;xefuL …3Ú n] 

o;/L cfkm\gf] wf/0ff JoSt u/]sf 5g\, æof] efiff ;Dkfbgdf rfFlx nfdf–nfdf pbfx/0f lbP/ 

To;nfO{ 5f]6f] kfg]{ s]–s] ug]{ rfFlx xfdLnfO{ u/fpg' eof] . sljsf] af/]df afof]8f6f n]Vbf Tof] 

lbP/ cg'R5]bdf n]Vg] h:tf sfd   eP .Æ Effiff ;Dkfbgsf] sIff lzIf0fkZrft\ ;xefuLn] s'g} 

s'/f n]Vb} hfFbf 5'6]df s;/L n]Vg] eGg]af/] 1fg ePsf] atfPsf 5g\ . …g]kfnL efiff ;Dkfbgsf 

nflu cg'R5]b lbP/ nufOPsf] lyof] <Ú eGg] k|Zgdf ;xefuL …uÚn] o;/L atfPsf 5g\, æTof] t 
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ug{ nufpg'  eof] lg . ldnfpg g} ;lsPg -nfdf] xfF;f]_ s;/L sfF65fF6 ug]{ . /fVg'kg]{ s''/f r}+ 

/flvlbg], g/fVg'kg]{ x6fpg' kg]{ s'/f r} /flvlbg] . ca Tof] ;Dkfbg ubf{ Tof] ldnfpg ;Sg' k/f] 

lg ÛÆ ;xefuLsf wf/0ff a'em\bf efiff ;Dkfbgsf] sIffdf k|of]u Tolt w]/} gePsf] kfOPsf] 5 . 

o;sf] k|efj klg sd dfq k/]sf] 5 . ljifoj:t' cGtu{t s]–s] k5{ eg]/ ;xefuLx¿ e'mlSsg] 

u/]sf] atfPsf 5g\ . 

kf08'lnlk ;Dkfbg 

Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] k|of]u / k|efjsfl/tf kQf 

nufpg ul/Psf] cWoog cg';Gwfgdf ;xefuLn] lgs} c;xh eP/ k|ltlqmof JoSt u/]sf 5g\ 

.  o;df ;dfj]z ul/Psf  c¿ ljifoj:t' eGbf kf08'lnlk ;Dkfbg hl6n nfu]sf]  atfPsf 

5g\ . ;xefuLnfO{ …lzIfsn] kf08'lnlksf] gd'gf b]vfpg' eof] < sltj6f ;Dkfbg ug{ nufpg' 

eof] <Ú egL k|Zg ubf{ …lzIfsn] gd'gf b]vfPsf] / @÷$j6f gd'gf ;Dkfbg ug{ ;d]t nufPsf]Ú 

s]xL ;xefuLn] atfPsf 5g\ .  

o; zLif{sdf /x]sf] …5kfO z'l4 s:tf] nfUof]<Ú egL u/]sf] k|Zgsf] hjfkmdf ;xefuLdWo] 

…sÚ/ …vÚn] ;dfg k|ltlqmof lbPsf 5g\ . 5kfO z'l4df lrXgsf] k|of]u hl6n nfu]sf]], kf08'lnlksf] 

;}4flGts 1fg lnPsf] t/ kf08'lnlk ;Dkfbg ug{ clxn] klg gcfpg] ;xefuLdWo]  Psn] atfP 

. kf08'lnlksf]af/]df ;'g]sf] ePklg lgoldt sIffdf pkl:yt eP/ cWoog ug]{ ljBfyL{n] klg 

o;sf]af/]df Tolt w]/} a'em\g g;s]sf] ;xefuL …ªÚn] atfP .  

…lzIfsn] kf08'lnlksf] gd'gf b]vfpg' eof] <Ú egL ;f]w]sf] k|Zgsf] hjfkmdf csf{ 

;xefuLn] o;/L atfP, ækf08'lnlkdf s] 5 / yfx} ePg, clGtdsf] eP/ ;a} lal;{;lsof] 

.Æo;}u/L kf08'lnlknfO{ …k|of]ufTds ¿kdf s;/L u/fpg' eof] <Ú eg]/ k|Zg ubf{ ;xefuLdWo] 

…uÚ n] o;/L eg]sf 5g\, ækf08'lnlksf] cEof; ubf{ Pp6f cg'R5]bnfO{ lauf/]/ z'4 ug{ nufpg' 

ePsf] lyof] . ;fx|} ufx|f] nfu]sf] lyof] . Tof] ldnfpg' kg]{ tn dfly, kbof]u, kbljof]u, kbljof]u 

lrXg /fVg] ldnfpg] .Æ Kff08'lnlk ;Dkfbgsf] sIffsf]7fdf ul/g] k|of]u / k|efjsfl/tfsf] 

cWoogsf nflu ul/Psf] cGtjf{tf{df ;xefuLn] o; ljifoj:t';DaGwL  vf;} k|efj gk/]sf] 

atfPsf 5g\ .  

 kf7\oqmdn] klg ljifo;[\rLsf] cGTodf /fv]sf] x'gfn] ljifoj:t' To;} klg hl6n x'g], 

cufl8sf ljifoj:t' ;lhnf] t/ ;do k|z:t lbg], sIffdf klg kf7\oqmdn] tf]s]sf] ;do;Ldf 

sd x'Fb} hfg] ePsf]n] kf7\oqmdsf] p2]Zon] ck]Iff u/]cg';f/sf] k|efj kg{ g;s]sf] eGg] 

ljBfyL{sf] k|ltlqmof k|fKt ePsf] 5 . 

o; ljifosf] lzIf0f l;sfO lqmofsnfk cGtu{t ;xefuLnfO{ …oxfF k|:t't ePsf oL 

5nkmn, kf7kq, tflnsf s;/L k|:t't eP ;a} lgb]{zg cg';f/ ug'{eof] <Ú egL ;f]w]sf] k|Zgdf 

;xefuL …sÚ/ …vÚn] …sIff ;~rfng ef}lts pkl:yltdf gePsf], OG6/g]6sf] k|of]u u/L h'd 

ldl6ª\af6 sIff ;~rfng ePsf], ljBfyL{n] kfn}kfnf] k|:t'lt u/]sf], ljBfyL{ s]lGb|t eP/ JofVof, 

ljZn]if0f, 5nkmn ;a} ul/Psf]Ú atfP . plNnlvt ;a} lqmofsnfkx¿ klg To;}u/L ;dfg 

lsl;dn] ePsf] csf{ Ps ;xefuLn] JoSt u/] . pgsfcg';f/ lzIfsn] ljifoj:t''cg';f/sf] lr¶f 

tof/ ug]{ clg Tof] lr¶fdf h;nfO{ h] k/]sf] 5 p;n] To;}sf]af/]df n]Vg'kg]{ lgod agfOPsf] 

lyof] . To;/L v]n v]n] h;/L /dfOnf] tl/sfn] sIff lzIf0f u/fOPsf] pgn] atfP . Ps 

;xefuLsfcg';f/ lzIf0f l;sfO lqmofsnfk lgb]{zgcg';f/ sd ePsf] lyof] . ljifo lzIfsn] 

ljBfyL{nfO{  k[i7kf]if0f lbg] t/ ljBfyL{x¿;Fu 3'nldn gx'g] ePsfn] o; ljifosf] lzIf0f l;sfO 

lqmofsnfk k|foM JolStut ¿kdf dfq eP .  
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cWoogkq tof/Lsf] qmddf uxg cGtjf{tf{df ;xefuLn] JoSt u/]sf tYosf cfwf/df 

o; ljifosf] lzIf0f l;sfO lqmofsnfk kf7\oqmdn] lgb]{zg u/]cg';f/ cToGt sd ePsf] 

kfOPsf] 5 . b'O{ tLghgf ljBfyL{n] dfq o;df s]xL dfqfdf ;Gtf]if hgfPsfn] ;du|df lzIf0f 

k|efjsfl/tf dWod lsl;dsf] ePsf] tYo k|fKt ePsf] 5 . cWoogkq  tof/Lsf qmddf 

cGtjf{tf{df ;xefuLn] o; ljifosf] d[\Nofª\sg k|lqmofk|lt o;/L u'gf;f]  JoSt u/]sf 5g\–  

k|of]ufTds lzIf0fsf] d]xgtcg';f/sf] gDa/ sd eof] . @) cª\ssf nflu 

;}4flGtsnfO{ eGbf a9L Wofg lbof+} . o;df %)±%)Ö!)) cª\s u/fPsf] eP 

ljBfyL{nfO{ ef/ sd x'GYof] . n]Vg w]/} n]Vg'kg]{ t/ gDa/ sd cfpg] . @) 

gDa/sf] nflu ;fdu|L vf]Hg'k¥of], n]Vg'k¥of] @) gDa/sf] nflu ;do 5}g . *) 

cª\ssf] nflu gu/L ePsf] 5}g . gd'gfx¿  vf]Hg} k¥of] . %) gDa/sf] 1fg 

lnFbf k9fpb} ubf{ cEof; u/fpFb} nfg'x'G5 . oxL s'/f k9fpg] / u/fpg] xf] . 

*) cª\ssf] tLg 306f n]Vg'k¥of] . @) cª\ssf] jif{el/ nfUof] . 

o; ljifosf] cWoog–cWofkgsf qmddf k|of]ufTds / ;}4flGtsdWo] k|of]ufTds g} a9L 

u/fpg' kg]{ k|s[ltsf] 5 . sfd jif{el/ ul//xg' kg]{, sfuhftx¿ k|z:t ;Ssncg';f/ gd'gf 

9fFrf tof/ ug{'kg]{ ePsf]n] o;sf] d[\Nofª\sg k|lqmofdf k|of]ufTdsdf cª\s sd ePsf] ;a} 

;xefuLn] u'gf;f]  u/]sf 5g\ . d\[Nofª\sg;Fu ;DalGwt cGo cWoogkq -vgfn,;g\ @)@! k[=k[= 

@$( –@^! _n] klg o; s'/fnfO{ k|:6 kf/]sf] kfOPsf] 5 . o; ljifosf] sIff lzIf0fkZrft\ 

z}lIfs ;qsf] cGtdf ljBfyL{n] afXo k/LIf0fsf lglDt  PsfO b'O{b]lv cf7;Ddsf] ;a} 

pkzLif{ssf] kl/ro / ltgsf] gd'gf 9fFrf tof/ u/L sIff lzIfssf] lgb]{zgcg';f/ tof/ ug]{ 

5g\ egL pNn]v ul/Psf] eP tfklg oxfF ;xefuLnfO{ …cWoogkqsf] 9fFrf n]Vg lzIfsn] s;/L 

l;sfpg' eof] <Ú eg]/ k|Zg u/]sf]df ;xefuLdWo] Psn] …lstfasf] 9fFrf x]/]/ ToxLcg';f/ tof/ 

ug{ l;sfPsf] t/ clxn] lal;{Psf]Ú atfP . ælzIfsn] ToxL x]/]/ ;fdu|L vf]h, n]v eGg'x'GYof],Æ 

pgn] eg] .  

Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIffsf]7fdf ul/g] Jofjxfl/s k|of]u / 

k|efjsfl/tf kQf nufpg ul/Psf] cg';Gwfgdf ;xefuLn] ldl>t wf/0ff JoSt u/]sf 5g\ . o; 

kf7\of+zdf ;dfj]z ePsf ljifoj:t' :t/ ;'xfpFbf / ;fGble{s /x]sf eP klg o;sf] lzIf0f 

k|of]ufTds ¿kdf g} a9L u/fOg' kg]{ wf/0ff k|fKt ePsf 5g\ . cWoogsf qmddf sIffsf]7fsf] 

lzIf0f kf7\oqmdsf] lgb]{zgcg';f/ geP/ SofDk; / ljifo lzIfscg';f/ km/s ePsf] tYo 

k|fKt ePsf 5g\ . kf7\oqmdn] ;}4flGts hfgsf/LkZrft\ sIffsf]7fdf k|z:t k|of]ufTds ¿kdf 

cEof; u/fpg' kg]{ / cfjZostfg';f/ k[i7kf]if0f lbP/ o; ljifosf] ljlzi6 ;Lk, bIftf clej[l4 

u/fpg] lgb]{zg u/]sf] kfOG5 . sltko lzIfsn] sIffsf]7fdf o; ljifosf] lzIf0f ;}4flGts 

¿kdf  u/fPsf], cEof; u/fpg s'g} rf;f] gb]vfPsf], gf]6 n]vfpg], ljBfyL{n] ljifoj:t' a'em]sf] 

5 ls 5}g dtna gu/]sf] kfPsf]n] sltko lzIfsn] o;sf] k7gkf7gdf JolSTfut cfr/0f 

;'wf/ ug{'kg]{ b]lvPsf] 5 . cg'';Gwfgsf qmddf o; ljifosf] ;du| lzIf0f k|lqmof g} 3f]sGt] 

lzIffnfO{ a9fjf lbg] k|s[ltsf] x'g k'u]sf] b]lvPsf]5 .  

 k|:t't cfn]v tof/Lsf qmddf ;xefuL ;a}n] sIff lzIf0fsf qmddf ;dfg vfnsf 

lqmofsnfk  ePsf] wf/0ff JoSt u/] eg] s]xLn] dfq km/s wf/0ff JoSt u/]sf 5g\ . ;xefuLn] 

lglb{i6 ljifosf] sIffdf k|of]u k|z:t u/fPsf] / cfkm}Fn] klg cEof; k|z:t u/]sf] x'gfn] k|efj 

cToflws k/]sf] atfPsf 5g\ . hl6n vfnsf ljifoj:t'sf]af/]df ;do gk'u]sf]n] k|of]ufTds 

¿kdf o; ljifosf] sfd lg/Gt/ ug{ gkfPsf], lglb{i6 ljifo :gfts tx rf}yf] jif{df dfq 

ePsf]n] o;sf] cWoog cem dflyNnf tx jf sIffdf eP a9L k|efjsf/L x'g] b]lvPsf] 5 . o; 

ljifosf] cWofkgsf nflu lzIfsx¿df klg ljifoj:t'sf] 1fg, ljlzi6 ;Lksf] bIftf oy]i6 x'g' 
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kg]{ h:tf s'/fsf] cfjZostf ePsf] kfOof] . lzIfsn] klg kf7\oqmdn] lgb]{zg u/]cg';f/ 

lzIf0fLo z}nLdf cfkm"nfO{ 9fn]/ ljifoj:t' cg';f/  lzIf0f l;sfO lqmofsnfk ug'{kg]{ b]lvPsf] 

5 . OG6/g]6dfkm{t\ ePsf] k7gkf7geGbf  ef}lts pkl:yltdf ul/Psf] sIff lzIf0f sd 

k|efjsf/L ePsf] kfOPsf] 5 .  

lzIf0f l;sfOk|lt ljBfyL{x¿sf] cg'ej;“u ;DalGwt b[li6sf]0f 

cg'ej zAbn] kfFrf} OlGb|on] rfn kfPsf] 1fg, ef]ufO, r]tfO, cflb lqmof jf k|lqmof 

eGg] cy{af]w u/fpF5 . s'g} klg sfo{sf] pkef]uaf6 k|fKt af}l4s nfe, ljrf/ / lzNkdf cfpg] 

kl/kSjtfÙ bIftfÙ rft'o{ xf] egL cy{ k|bfg u/]sf] kfOG5 . k|:t't cfn]v tof/Lsf qmddf lglb{i6 

kf7\of+zsf] lzIf0f l;sfO;Fu ;DalGwt ljBfyL{sf cg'ej s]–s:tf /x]sf 5g\ egL vf]hL ul/Psf] 

5 . o; ljifosf] lzIf0f l;sfOkZrft\ ljBfyL{n] ;}4flGts / Jofjxfl/s b'j} kIfsf ljljw 

k|s[ltsf n]vg ;Lksf] ljsf; u/fpg'sf ;fy} Ifdtf clej[l4df ePsf] af}l4s nfenfO{ s]–slt 

;sf/fTds / gsf/fTds tl/sfn] k|fKt u/]sf 5g\ To;sf] cWoog u/L tYo ;ª\sng ul/Psf] 

5 . o; ljifosf] lzIf0f l;sfOk|lt ljBfyL{sf] cg'ej kQf nufpg] qmddf sf7df8f+} pkTosfsf 

SofDk;x¿af6 k|ToIf ;Dks{df cfPsf ̂  hgf ljBfyL{x¿nfO{ uxg cGtjf{tf{df ;xefuL ul/Psf] 

lyof] .  

cWoogkq n]vgsf qmddf ;xefuLaf6 k|fKt lglb{i6 ljifo lzIf0fsf qmddf ePsf 

ld7f cg'ejnfO{ h:tfsf] t:t} lnlkj4 ul/Psf] 5 . lgwf{l/t p2]Zo k'/f ug{sf nflu tYosf] 

vf]hLsf qmddf ;xefuLnfO{ cfkm\gf] cg'ej atfOlbg ul/Psf] cfu|xdf ;xefuLdWo] Pssf] 

egfO{ o:tf] /Xof], æd]xgt ug]{sf nflu of] ljifo cj;/ /x]5 . nf]s;]jf k9\g ;Sg]n] Jofjxfl/s 

n]vg k9\g' kg]{ /x]5 . s'g} vf]6 nufpg] 7fFp g} 5}g,  xfdLnfO{ Psbd} /fd|f] k9fpg' eof] .Æ 

o; ljifosf] cWoogkZrft\ hf] s;}n] klg ;fdfGo v/bf/sf] hflu/ vfg ;Sg] Ps ;xefuLn] 

atfP . …of] ljifo k9]kl5sf] cg'ej s:tf]  eof] <Ú egL u/]sf] k|Zgdf ;xefuLdWo] …sÚ n] o;/L 

atfP–  

rf/jif{ eof] oxfF k9]sf] . 3/ 6f9f / 3/sf] ;d:ofn] ubf{ d klxnf t sn]h 

Tolt cfpFlbg lyPF t/ of] kmf]y{ Oo/df rfFlx 3/d} a;]/ k9\g ldNg] ePsf] 

sf/0f Psbd pknlAw ePsf] 5 . cgnfOgn] ubf{ xfdLnfO{ dfq x}g slt  w]/} 

;fyL ef}lts ¿kdf cfpg g;Sg]nfO{ klg Psbd pknlAw ePsf] 5 . o;sf] 

;Fu;Fu} Jofjxfl/s ljifoj:t' ePsf]n] Psbd pknlAw klg ePsf] 5 . 
o; ljifosf] lzIf0f l;sfOk|ltsf] cg'ej lng] qmddf ;xefuL …3Ún] o;/L atfP, æw]/} 

Jofjxfl/s 1fg xfl;n eof] . k|of]ufTds cEof; w]/} ug'{kg]{ . k/LIffdf hfg'eGbf klxn] $÷% 

kfgf gx]/L cfkm}Fn] n]Vg'kg]{, clg dfq k/LIffdf n]Vg ;lsG5 . ca cfkm}F klg n]Vg ;lsG5 h:tf] 

cg'ej eof] .Æ o; ljifodf /flvPsf ljleGg pkzLif{ssf]af/]df gd'gf 9fFrf tof/ ug]{ qmddf 

cWo]tfn] a}ª\s ef}r/sfaf/]df s'/f ubf{ ;xefuLn] o;sf] lzIf0f;Fu ;DalGwt cg''ej o;/L 

JoSt u/]sf 5g\– 

k/LIffdf klg Ph's];g k9\g] / Dofg]hd]G6 k9\g];Fu} k/]sf] a]nfdf pgLx¿n] 

Ph's];g k9\g]nfO{ x]kfxf k|j[lQn] x]bf{ /x]5g\ . ltdLx¿nfO{ klg ef}r/ eg{ 

cfpF5 / eGy] . clg lzIfsn] Ph's];g eg]sf] Jofjxfl/s lzIff xf] . Ph's];g 

k9]sf yf]/}–yf]/} ;a} s'/fdf ;Ifd x'G5g\ t/ ltdLx¿ a}ª\lsª If]qdf dfq} ;Ifd 

x'G5f} . Ph's];g k9]sfh:tf] kf]Vt xF'b}gf+} . To;}n] To;/L gx]k eg]/ ;Demfpg' 

x'GYof] . k/LIffdf xfdL Dofg]hd]G6;Fu} x'GYof}+ . pgLx¿n] l;sfO klg lbGy] . 
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s'/fsfgLdf ;xefuLx¿n] lgs} pT;flxt tl/sfn] cfkm\gf wf/0ff JoSt u/]sf 5g\ . o;} 

;Gbe{df ;xefuL Pssf] egfO o:tf] /x]sf] 5 M Jofjxfl/s n]vg ljifodf Jojxf/df cfOkg]{ 

;Dk\[0f{ s'/fx¿ dfq ;dfj]z ePsf] 5 . o;df cg'R5]b n]vgb]lv lnP/ j:t'k/s, lgaGwfTds 

s'/fx¿ ;d]l6Psf] 5 . o; ljifosf] lzIf0fkZrft\ ;xefuLn] tLgjif]{ :gfts k9]sf ljb]z uP 

eg] rf/jif]{ :gfts k9\g] g]kfndf g} Jofjxfl/s ;Lksf] 1fg eP/ ;Ifd ePsf] ;fy} w]/} 

Jofjxfl/s 1fg xfl;n ePsf] cg'ej JoSt u/]sf 5g\ . rf/jif]{ :gfts k9\g] efUodfgL ePsf], 

ljljw ljifosf] 1fg / ;Dkfbg snfsf] k|efjn] cfkm\gf] efiffdf ;'wf/ ePsf] wf/0ff JoSt u/]sf 

5g\ . :gfts txdf o; ljifonfO{ /flvg' Psbd} ;sf/fTds ePsf] t/ hltklg k|of]ufTds 

ljifo 5g\ :gfts bf];|f] jif{b]lv Pp6f–Pp6f /flvlbPsf] ePdf cem kl/kSjtf xfl;n x'g] /x]5 

eGg] cg''ej JoSt u/]sf 5g\ . o;} l;nl;nfdf xfn} :gftsf]Q/ txdf cWoog/t Ps ;xefuLn] 

JoSt u/]sf ljrf/ o:tf] 5– 

kl/cfPsf] avtdf ul/b}+ 5 . clncln d]xgt ugf{n] :j/f]huf/ x'g ;lsg] 

dx;'; ePsf] 5 . sIff lzIf0fdf qmddf lzIfsn] ljifoj:t'sf] JofVof ubf{ 

lnlvt ¿kdf pbfx/0f lbg' / df}lvs ¿kdf pbfx/0f lbg''n];d]t w]/} km/s 

kfg]{ /x]5 . xfn} ;DkGg jflif{s k/LIffdf;d]t Aofrn/d} k9]sf] ;Dem]/ n]Vf]sf] 

lyP . 

o; cWoogsf qmddf k|ToIf ;Dks{df cfPsf s]xL ;xefuLn] lzIfsn] cfjZostfeGbf a9L 

ulx/fOdf uP/ cWofkg u/fPsfn] a'em\g g;s]sf] ts{;d]t u/]sf 5g\ . …o;af/] eGg'kg]{ s'/fx¿ 

s]xL 5g\ eg]/ k|Zg u/]sf]df ;xefuLdWo] Psn] lgs} v'zL eP/ o:tf] cg'ej JoSt u/]–   

oltsf] ljifoj:t' 7Ls} 5 . gofF ljifoj:t' NofOlbOsf]df Psbd v'zL 5f}+ . 

1fg xfl;n ug{ kfPsf]df uj{ nfu]sf] 5 . o;n] xfdLnfO{ Jofjxfl/s kl/kSjtf 

k|bfg u/]sf] 5 . lzIfs k];fsf nflu ;Lksf] ljsf; ePsf] 5 . Jofjxfl/s 

n]vgdf xfdLn] ga'em]sf c¿ klg ljifoj:t' 5g\ eg] yk xf];\ t/ o;df 

;dfj]z ePsf ljifj:t' g36fOof];\ . o; ljifosf] cWoogn] zf/Ll/s dfgl;s 

¿kdf gf}nf] lsl;dsf] kl/jt{g NofPsf] 5 .  

To;}u/L csf{ Ps ;xefuLsfcg';f/ o; ljifon] 3/ Jojxf/sf sl7gfOb]lv lnP/ sfg'gL n]vg, 

k|zf;lgs n]vg;DaGwL ;[\rgfsf] hfgsf/L lngsf nflu dxTTjk[\0f{ e[\ldsf v]n]sf] 5 . pgn] 

eg], 

Jofjxfl/s n]vg tyf ;Dkfbg kf7\of+zdf ;dfj]z ul/Psf ljifoj:t' k9\g]sf 

nflu /fd|f] cj;/ xf] eg] gk9\g]nfO{ ufx|f] ljifo xf] . g]kfnL d"n ljifo lnP/ 

:gfts txsf] cf}krfl/s cWoog ;s] klg Jofjxfl/s s'/fsf] hfgsf/L / 

;Lksf] ljsf; gx'g] /x]5 . t/ of] kf7\oj:t' hf] sf]xLnfO{ klg k|of]udf cfpg] 

vfnsf] 5 . o; ljifosf]] lzIf0f k|of]ufTds ¿kdf cToGt sd ePsf] t/ 

;}4flGts 1fg eg] k|of{Kt eof] . Tolta]nf ljlzi6 1fg xfl;n ePklg nuftf/ 

cEof; gx'Fbf, lglb{i6 ljifosf] sIff lzIf0fsf] nfdf] cGt/fnsf] sf/0fn] ubf{ 

xfn la;{g yflnPsf] 5 .  

olt x'Fbf x'Fb} klg gd'gf x]/]df o;;DaGwL sfd ug{ s'g} sl7gfO{ gePsf] csf{ ;xefuLn] 

atfP . askq / as;kqdf k|foM ;w}F e'mlSsg] u/]sf] ;xefuLsf] cg'ej 5 . o; ljifosf] 

cWoogn] Pd=P8=cWoogsf nflu cfwf/ tof/ u/]sf] pgsf] cg'ej 5 . …o; ljifok|ltsf] 

wf/0ff s] 5 <Ú eg]/ k|Zg ubf{ ;xefuL …rÚsf] u'gf;f] o:tf] /Xof]–  

of] t ca Jofjxfl/s n]vg tyf ;Dkfbg ljifo e};s]kl5 o;nfO{ Jofjxfl/s 

¿kdf g} k9fpg', l;sfpg' / cEof; klg ToxLcg';f/ u/fpg' k¥of] . d\[Nofª\sg 
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klg ToxLcg';f/ ug{'k¥of] . otf Jofjxfl/s n]vg eg]sf] 5 xfd|f] ;/n] h:tf] 

gf]6 n]vfP/ ljBfyL{n] gd'gf n]Vg t hfGg] ePgg\ lg . td;'s eg]sf] s] xf] 

eGg dfq hfGg] eof] gd'gf n]Vg t hfGg] ePg t Û ;}4flGtsdf dfq geP/ 

Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] k7g–kf7g k|of]ufTds lx;fan] 

u/fpg' k¥of] . d[\Nofª\sg klg To;}cg';f/ u/fpg'' k¥of] . 

     cWoogkq tof/Lsf s|ddf o; ljifo;Fu ;DalGwt ljBfyL{sf] cg'ej ;ª\sng ug]{ qmddf 

;xefuL Psn] cfkm\gf] cg'ej o;/L JoSt u/] M 

cfkm}Fn] agfPsf] eP/ ug]{nfO{ clncln ofb x'Fbf]/x]5 . ul/Pg eg] t ofb g} 

gx'g] /x]5 . klxn] klxn] Pp6f a}ª\s ef}r/ eg{ klg ;'/Iff uf8{nfO{ ;f]Wg] 

ul/Psf] lyof] ca t o; ljifosf] lzIf0fn] l;sfof] . efiff ;Dkfbgsf af/]df 

vf;} 1fg lyPg . kf08'lnlk ;Dkfbgdf tL ;a} s'/fsf] tfbfTDo ldnfpg / 

;Dkfbg ug{ kfpFbf /dfOnf] dx;'; eof] .  

tLgjif]{ lj=P8= k9]/ Pd=P8= k'u]sf ;fyLx¿n] o:tf]–o:tf] xF'bf] /x]5 eg]/ eGbf xfdL rf/jif]{ 

lj=P8= k9\g]n] Jofjxfl/s n]vg tyf ;Dkfbg, x]Ny h:tf ljifo k9\g kfPsf]n] Pd=P8= 

cWoogsf] cfwf/ alnof] ePsf] cg'ej ePsf] atfP . ;d[\xdf sfd ug]{, Ps–csf{df w]/} 3'nldn 

x'g] Ifdtfsf] ljsf; ePsf] klg pgLx¿n] atfP . …Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] 

sIff lzIf0f;Fusf s]xL /dfOnf cg'ej eGg'xf];\Ú eGg] cfu|xdf ;xefuL …3Ún] o;/L cfkm\gf] 

cg'ej ;'gfP M 

gd'gf x]b}{ uof}+ . ;'?df t ca slt w]/} gd'gf eGg] x'g] lg t . -xfF:b}_ gd'g} 

gd'gf /x]5 . gla;{g] If0f dnfO{ r} o:tf] eof] Sof, Dofdn] Tof] …ekf{O bfb}Ú /} 

5 lg t ToxfF Tof] r} ca g;'g]sf] zAb Sof-xfF:b}_ Tof] NofP/ klg b]vfOlbg' 

eof], cfkm}F}+ n]v]/ klg b]vfOlbg' eof] clg xfF:of}+ s] /} 5 …bfb}Ú eg]/ r} Sof t/ 

Tof] t ToxfF n]Vg}kg]{ zAb /x]5 lg To:tf] eof], /fd|} eof] Dofd xfd|f] r}+ .  

Jofjxfl/s n]vg tyf ;Dkfbg ljifosf] sIff lzIf0fdf ePsf cg'ej atfpg] qmddf 

Ps ;xefuLn] oxfF sfg'gL n]vg cWoog u/]kl5 ufFpdf ;f}tf–;f}tfsf aLrdf c+zsf nflu 

ePsf] emu8fsf] af/]df cWoog ul//x]sf] / k9]sf] JolStn] Gofo lbg' k5{ eGg] cg'ej JoSt 

u/]sf 5g\ . lzIf0fsf qmddf gd'gf b]vfP/ ljBfyL{ ;a}nfO{ cln a9L k|of]ufTds ¿kdf u/fPsf] 

ePdf Ps b'O{ hgf dfq geP/ ;a} ljBfyL{ :ki6 x'g] pgsf] wf/0ff /x]sf] kfOof] . tLgjif]{ 

lj=P8= k9]sf Pd=P8=df k'u]/ klg rf/jif]{ lj=P8= k9\g]nfO{ kmf]g u/]/ ;fyL–;fyLdf ;f]Wg], 

xfd|f]eGbf ltd|f] k9fO /fd|f] / Jofjxfl/s /x]5 eg]/ ;d[\x agfP/ k9fOsf]af/]df s'/fsfgL, 

5nkmn ug]{ u/]sf sf/0f Jofjxfl/s n]vg tyf ;Dkfbgh:tf ljifo k9\g kfPsf]df of] eGbf 

7[\nf] la;{g g;lsg] If0f gePsf] klg pgn] ;'gfP . o;nfO{ nuftf/ Pd=P8=df klg /fv]/ 

lj:t[t ¿kdf cg''ejL lzIfsx¿åf/f a[xQ tl/sfn] k|of]ufTds ¿kdf ;fFlRrs} lkmN8df g} uP/ 

k9\g] k9fpg] Joj:yf ug{ ;lsPsf] eP cem k|efjsf/L x'g] /x]5 eGg]  a'emfOnfO{ ;xefuL 

Psn] cfkm\gf] cg'ej o;/L ;'gfP, 

o; kf7\of+zdf ;dfj]z ljifoj:t' cToGt} hLjgf]kof]uL 5g\ . hGdb]lv 

d[To';Ddsf ljifoj:t' oxfF /flvPsf] 5, . lg/Gt/ lzIff rln/xFbf Ps jif{ 

k9]sf]n] t sxfF k'U5 t Û o;nfO{ hlt;Sbf] cfkm}Fn] k|of]u a9fpg'k5{ . 

ljZjljBfnox¿n] o;eGbf dflyNnf sIffdf klg Jofjxfl/s n]vg tyf 

;Dkfbg ljifo /flvlbPdf of] cem k|efjsf/L x'g] /x]5 . 

Jofjxfl/s n]vg tyf ;Dkfbg kf7\of+zsf] lzIf0f l;sfOk|lt ljBfyL{sf] cg'ej kQf 

nufpg ul/Psf] cWoogdf ;xefuLn] cfkm\gf cg'ej JoSt u/]sf 5g\ . o;sf] cWoogkZrft\ 
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;xefuLn] d]x]gt ug]{sf nflu of] cj;/ ePsf], Jofjxfl/s n]vg ;Lk cGtu{tsf ljljw zLif{s 

pkzLif{sx¿sf] dxTTj a'em\gsf ;fy} o; kf7\of+zdf ;dfj]z ljifoj:t'k|ltsf] a'emfOsf] wf/0ff 

kl/jt{g ePsf] / o; ljifosf] cWoogn] Pd=P8= cWoogdf ;lhnf] ePsf] wf/0ff JoQm u/]sf 

5g\ . sIffsf]7fsf] lzIf0fsf qmddf l;lsPsf 1fg la;{+b} uPsf] tyf h;n] af/Daf/ cEof; / 

k|of]u u/] pgLx¿sf nflu of] ;jf{lws k|efjsf/L ePsf] ;xefuLsf] cg'ej 5 . 

lgisif{  

o; ljifon] lzIffzf:q ;ª\sfocGtu{t :gfts txsf] d[\ne[\t p2]Zo k[\/f ug{ dxTTjk\[0f{{ 

e\[ldsf v]n]sf] b]lvG5 . k|of]ufTds sfo{ cfjZostfeGbf sd ePsf], lzIf0f l;sfO sfof{snfk 

JolStut dfq ePsf], k|fof]lus kIf ;Gtf]ifhgs gePsf] kfOPsf] 5 . sltko ljifoj:t' hl6n 

ePsf]n] o;sf] k|efj Go"g dfq k/]sf] kfOPsf] 5 .  o; ljifosf] k|of]unfO{ jf:tljs ¿kdf 

;DalGwt If]qdf g} uP/ ug]{ u/L /flvlbPsf] ePdf cem k|efjsf/L x'g] b]lvPsf] 5 . dflyNnf] 

tx jf sIffdf gePsf] x'gfn] oL ;fdfGo Jofjxfl/s s'/f afx]s hl6n vfnsf ljifoj:t' la;{+b} 

uPsf] kfOPsf] 5 . olt x'Fbf x'Fb} klg :gftsf]Q/df o;n] cWoogsf nflu d2t u/]sf] / s]xL 

g s]xL Jofjxfl/s kl/kSjtf lbnfPsf] kfOof] . efiff ;Dkfbg tyf kf08'lnlk ;Dkfbg ck]Iffs[t 

k|efjsf/L x'g g;s]sf] kfOPsf] 5 . lzIfsn] k/Dk/fut 9fFrfnfO{ k|fyldstf lbP/ ;}4flGts 

cWofkg clws u/fOPsf] kfOof] . o;df cEof;fTds sfo{df gd'gf 9fFrf tof/ ug{ ufx|f] nfu]/ 

k/LIffd'vL cWoog u/]sf] kfOPsf] 5 . cl3Nnf sIff jf tx / kl5Nnf sIff jf txx¿df klg 

;dfj]z ug{;s]df dfq clws k|efjsf/L x'g] kfOof] . lglb{i6 kf7\of+zdf lgb]{zg ePsf 

sfo{snfkx¿ ;do ;fk]If, k|of{Kt eP/ klg Jofjxfl/s kIf eg] lkmtnf] /x]sf] ljBfyL{n] JoSt 

u/]sf k|ltlqmofsf cfwf/df b]lvPsf] 5 .o; cWoogdf dfq geP/ cGo zf]wkqn] klg of] 

tYonfO{ k|:6 kf/]sf] 5 -clwsf/L, @)&& k[=*_ . o; cWoog;Fu ;DalGwt cGo zf]wkq -s+'j/, 

@)&& k[= (_ df klg o; cWoog;Fu ldNg] tYo k|fKt ePsf] 5 .  

 kf7\of+z sfof{Gjogdf Ps¿ktf Nofpgsf nflu cfjZostf cg';f/sf cEof;fTds 

sfo{qmdx¿ ;~rfngdf ;DalGwt kIfsf] ljz]if Wofgfsif{0f x'g cfjZos /x]sf] b]lvPsf]  5 

.lq=lj=åf/f tof/ kfl/Psf] o; kf7\oqmdn]  /fv]sf] ck]Iff k[\0f{ ¿kdf k[\/f x'g g;s]sf] tYo k|fKt 

ePsf] 5 . b}lgs 3/ Jojxf/sf s'/f hGdb]lv d[To';Ddsf ljifoj:t' o; kf7\oqmddf c6fPsf 

5g\ . olt x'Fbf x'Fb}klg sIffsf]7fdf jif{lbg lzIf0f l;sfO u/]sf] e/df kf7\oqmdn] lgb]{zg 

u/]cg';f/ ljBfyL{dfgj hLjgsf Jofjxfl/s sfo{;Dkfbgsf  k|of]hgk/s n]vg ;Lk cfh{g 

ug{ ;Ifd gx'g] tYo k|fKt ePsf] 5 .  

 

;Gbe{;fdu|L ;[\rL 

clwsf/L, u0f]z/fh, uf}td, jf;'b]j / 9'ª\u]n jf;'b]j -@)&%_=Jofjxfl/s n]vg tyf 

;Dkfbg=sf7df8f}+ M e'F8Lk'/f0f k|sfzg . 

clwsf/L, uf]df -@)&&_=:gfts txsf] lzIf0f cEof; kf7\of+zsf] ljZn]if0f= 

-:gftsf]Q/ zf]wkq_, g]kfnL lzIf0f ljefu, ;fgf]l7dL SofDk;, ;fgf]l7dL eStk'/ . 

s'Fj/, sljtf -@)&&_=:gfts txsf] g]kfnL kf7\of+zsf] ljZn]if0f= -:gftsf]Q/ zf]wkq_= g]kfnL 

lzIf0f ljefu= ;fgf]l7dL SofDk; ;fgf]l7dL eStk'/ . 
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vlgof, a'4/fh / clwsf/L /fds'df/ -@)&^_=Jofjxfl/s n]vg tyf ;Dkfbg= sf7df8f}+ M h'lk6/ 

lk|lG6ª xfp; . 

vgfn, /fh]Gb| -;g\ @)@!_=cfGtl/s d\[Nofª\sgdf k/LIf0fsf k|d'v u'0fk|lt ;/f]sf/jfnfsf] 

b[lisf]0f https://pdfhost.io/v/LzfDi5Fst_Journal_All_PDF 

g]kfnL a[xt\ zAbsf]z -@)$) cf7f}+ ;+:s/0f_= sf7df8f}+ M g]kfn k|1f–k|lti7fg . 

kf}8]n, dfwjk|;fb -@)^(_= efiff kf7\oqmd, kf7\ok''':ts tyf lzIf0f k4lt= sf7df8f}+ M ljBfyL{ 

k':ts e08f/ . 

e08f/L, kf/;dl0f-@)&$_=k|fl1s n]vg tyf ;Dkfbg= sf7df8f}+ M ljBfyL{ k':ts e08f/ . 

e08f/L, kf/;dl0f, uf}td b]jLk|;fb, cf]emf /fdgfy -@)^(_=:gfts g]kfnL sf7df8f}F M lkgfsn 

klAns];g . 

e§, dx]zk|;fb-@)@)_.rf/ jif]{ aL= P8\= txsf] g]kfnL kf7\of+zk|lt ljBfyL{sf wf/0ff 

https://www.nepjol.info/index.php/cdj/article/view/33244 

nD;fn, /fdrGb| / cGo -ld=g=_=efiff kf7\oqmd tyf lzIf0f k4lt, sf7df8f}F M e'F8Lk'/f0f k|sfzg 

afuahf/ . 

nD;fn, /fdrGb|, clwsf/L u0f]z/fh, uf}td jf;'b]j -@)&#_=g]kfnL efiff kf7\oqmd efiff 

kf7\ok':ts tyf lzIf0f k4lt= sf7df8f}F M eF'8Lk'/f0f k|sfzg . 

zdf{ P08 zdf{ -@)^#_=kf7\oqmd / d[\Nofª\sg=  sf7df8f}F M Pd= s]= klAnz;{ P08 l8i6LAo'6;{ 

. 

n]vs kl/ro 

eujtL clwsf/L , Soflk6n sn]h P08 l/;r{  ;]G6/ sf]6]Zj/ sf7df8f}F df g]kfnL  lzIff  

ljifodf  cWofkg/t x'g'x'G5 .  lj=;= @)*@ ;fnb]lv lzIf0f sfo{df ;DnUg  pxfFsf 

cg';g|wfgd"ns n]v , ljleGg  /fli6«o  :t/sf   kqklqsfdf  /rgf tyf s[lt ;dLIff 

k|sflzt ePsf 5g\ . xfn ljBfjfl/lw cg';Gwfg/t clwsf/L g]kfnL efifflzIf0f / cg';Gwfgsf 

If]qdf g]kfnL lzIf0f / ;flxTo  ljifodf snd rnfpg' x'G5 . ;flxTo / lzIf0f  cGt/{ut  

cf}krfl/s  lzIffsf] lrq0f ug]{ g]kfnL ;flxlTos  s[ltsf]  cWoog  g} d'Vo cWoogLo If]q 

x'g\ . 
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n]v;f/ 

;xsfof{Tds l;sfO ljBfyL{ s]lGb|t sfo{snfk 

xf] . o;n] ljBfyL{sf] ;ls|o l;sfOdf hf]8 lbG5 

. ;fy} of] ;fyLx¿sf] ;xof]u / ;xsfo{sf 

cfwf/df l;Sg ;lsG5 eGg] dfGotfdf cfwfl/t 

5 . k|:t't cWoog g]kfnL efiff sIffsf]7fdf 

;xsfof{Tds l;sfOsf r'gf}tLx¿ klxrfg ug{] 

p2]Zon] tof/ kfl/Psf] 5 . of] cWoog u'0ffTds 

cg';GwfgcGtu{t km]gf]d]gf]nf]hL 9fFrfdf 

cfwfl/t /x]/ tof/ ul/Psf] 5 . ;'v{]t lhNnfsf] 

jL/]Gb|gu/ gu/kflnsfnfO{ zf]wIf]qsf ¿kdf 

lnO{ p2]Zod"ns gd'gf 5gf]6 ljlwaf6 kfFr hgf 

g]kfnL efiff lzIfsx¿nfO{ 5gf]6 ul/Psf] 5 . 

tYofª\s ;ª\sngsf nflu uxg cGtjf{tf{ ljlw 

ckgfOPsf] 5 . k|fKt tYofª\sx¿nfO{ ;f/ 

ljZn]if0f k4ltaf6 ljZn]if0f u/L glthf 

lgsflnPsf] 5 . sIffsf]7fdf k/Dk/fut lzIf0f 

ljlw, ljBfyL{ ;ª\Vof / pgLx¿sf] a;fO, ljBfyL{ 

;xeflutf / ;ls|otf, ;do / ;fdu|Lsf] 

c;xhtf Pjd\ lzIfssf] k];fut ljsf; / 

dgf]j[lQnfO{ d'Vo r'gf}tLsf ¿kdf lnOPsf] 5 . o:tf r'gf}tLx¿nfO{ Go"gLs/0f u/L g]kfnL 

efiff lzIf0fdf ;xsfof{Tds l;sfOnfO{ pkof]u ug{ ;lsG5 . g]kfnL efiff lzIf0fnfO{ ljBfyL{ 

s]lGb|t / pknlAwd"ns agfpg ;xsfof{Tds l;sfO pkof]uL x'G5 . To;sf nflu ;xsfof{Tds 

l;sfOsf r'gf}tLx¿nfO{ Go"gLs/0f ug{ cfjZos 5 . 
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

ljifo k|j]z 

  l;sf?df eflifs l;ksf] ljsf; u/fpg' g} efiff lzIf0f xf] . efiff lzIf0fdf eflifs af]w 

/ cleJolStsf l;knfO{ s]Gb|df /fv]/ lzIf0f ul/G5 . g]kfnL efiff lzIf0fdf klg ;'gfO, af]nfO, 

k9fO, n]vfO l;ksf] ljsf;nfO{ k|fyldstf lbg'kg{] x'G5 . ljBfyL{sf eflifs l;knfO{ k|fyldstf 

lbg' eg]sf] efiff lzIf0fnfO{ ljBfyL{ s]lGb|t agfpg' xf] . ljBfyL{ s]lGb|t sIffsf]7fdf ljBfyL{x¿n] 

efiffsf l;kx¿sf] cEof; / ljsf; ug{] cj;/ kfpF5g\ . ;xsfof{Tds sfo{snfk klg ljBfyL{ 

s]lGb|t sfo{snfk xf] . ;dfg p2]Zo xfl;n ug{sf nflu hf]8L jf ;fgf ;d"xdf ;~rfng ul/g] 

sfo{snfknfO{ ;xsfof{Tds sfo{snfk elgG5 . ;d"x jf hf]8Ldf cfj4 eO ;ls|otfk"j{s l;Sg] 

l;sfOsf ¿kdf ;xsfof{Tds l;sfOnfO{ lnOPsf] 5 . l:dy / Dofsu|]u/n] -;g\ !((#_ n] b'O{ 

jf ;f]eGbf a9L JolQmx¿n] ;dfg nIo k|flKt, s'g} sfo{ k"0f{tf jf s'g} ;d:of ;dfwfg ug{sf 

nflu ;Fu;Fu} ldn]/ sfo{ u5{g\ eg] To:tf] l;sfO k|lqmofnfO{ ;xsfof{Tds l;sfOsf ¿kdf 

lrgfPsf 5g\ -k[=@_ . o;df ljBfyL{x¿ ;ls|o ;xefuL eO{ ;fyL ;d"xaf6 l;S5g\ . pgLx¿n] 

Pscsf{;Fu cGt/ls|of u/L cfkm\gf] cfkm\gf] ;fdflhs l;kx¿ ljsf; ul//x]sf x'G5 . nfn / 

nfn -;g\ @)!@_ n] ;xsfof{Tds l;sfOnfO{ ;d:of ;dfwfg ug{, sfo{ k"/f ug{, gofF s'/f 

l;h{gf ug{sf nflu ;d"xdf ;Fu;Fu} ldn]/ sfd ul/g] z}lIfs b[li6sf]0fsf ¿kdf kl/eflift u/]sf 

5g\  . ;d"xsf] ;d:of ;dfwfg jf ;femf p2]Zo k"/f ug{sf nflu cfkm" lhDd]jf/ / k|lta4 

/xG5g\ . jt{dfg ;dodf ;xsfof{Tds l;sfO k|rngdf cfPsf] z}Ifl0fs pkfud xf] . g]kfnL 

efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfkx¿ sd} dfqfdf pkof]u ePsf] kfOG5.  

 g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOnfO{ k|efj kfg{] tTTjx¿sf] vf]hL ug{sf nflu 

of] cWoog ul/Psf] 5 . ;xsfof{Tds l;sfOn] efiff lzIf0fnfO{ cGt/ls|ofTds / ljBfyL{ s]lGb|t 

agfpg] ePsfn] g]kfnL efiff lzIf0fdf o;sf] k|of]u ug'{ cfjZos /x]sf 5 . ;xsfof{Tds 

l;sfOsf k|efjsx¿nfO{ klxrfg u/L To;nfO{ Go"gLs/0f u/L g]kfnL efiff lzIf0fdf 

;xsfof{Tds l;sfO pkof]u ug{ of] cg';Gwfg pkof]uL x'g] 5 . ljZjkl/j]zdf /fd|f] 5fk 

kfl//x]sf] ;xsfof{Tds l;sfO;DaGwL cGo ljifodf ljleGg vf]h Pjd\ cg';Gwfg ePsf] b]lvG5 

. g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfO;Fu ;Dalwt cWoogx¿ kof{Kt x'g ;s]sf 5}gg\ . 

g]kfnsf] ;Gbe{df ;xsfof{Tds l;sfOnfO{ k|efj kfg{] kIfx¿sf] vf]hL ul/Psf] 5}g . k|:t't 

cWoogdf g]kfnL efiff lzIf0fdf ;xsfof{Tds sfo{snfkx¿sf] k|of]u ubf{ s] s:tf ljifon] 

k|efj kf5{g\ eGg] ljifonfO{ s]Gb| agfO of] cWoog ul/Psf] 5 .  

;d:of syg / p2]Zo 

 ljBfyL{x¿df eflifs sf}zn ljsf; u/fpg] p2]Zon] efiff lzIf0f ul/G5 . ljBfyL{x¿df 

pSt sf}znsf] ljsf;sf nflu lzIfsn] ljBfyL{ s]lGb|t sfo{snfkx¿ ;~rfng ug'{kg{] x'G5 . 

g]kfnL efiff lzIf0f k/Dk/fut 5 eGg] ljifodf ljleGg ljrf/x¿ k|fKt ePsf 5g\ . 9sfn -

;g\ @)@$_ n] cem} klg l;sf? s]lGb|t ljlw tyf lqmofsnfkx¿eGbf lzIfs s]lGb|t ljlw tyf 

lqmofsnfkx¿ g} a9L dfqfdf k|of]udf /x]sf] atfPsf 5g\ -k[= !$(_ . ;xsfof{Tds l;sfO 

ljBfyL{ s]lGb|t /0fgLlt xf] . o;n] k/Dk/fut lzIfs s]lGb|t ljlwnfO{ ljBfyL{ s]lGb|t 9fFrfdf 

Nofpg ;xof]u u5{ -l:yd / u|]uf]/, ;g\ !((#_ . o; cWoogdf o:tf] /0fgLlt g]kfnL efiff 

lzIf0fdf pkof]u x'g g;Sg'sf sf/0fx¿sf] vf]hL ul/Psf] 5 . g]kfnL efiff lzIf0fdf 

;xsfof{Tds l;sfOsf /0fgLltx¿ k|of]u ubf{ s] s:tf r'gf}tLx¿n] k|efj kfl//x]sf 5g\ eGg] 
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

s'/fnfO{ ;d:ofsf ¿kdf lnOPsf] 5 . g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOnfO{ k|efj 

kfg{] tTTjx¿sf] vf]hL ug{] p2]Zon] k|:t't cWoog ul/Psf] 5 .  

cWoog ljlw 

 k|:t't cWoog g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfO /0fgLltx¿sf] pkof]u ubf{ 

To;nfO{ k|efj kfg{] kIfx¿;Fu ;DalGwt 5 . o; cWoogdf u'0ffTds cg';Gwfgsf] 

km]gf]d]gf]nf]hL 9fFrfnfO{ cjnDag ul/Psf] 5 . 6«f;L -;g\ @)!#_ n] clwsf+z u'0ffTds cg';Gwfg 

cfkm}df ;fk]If x'g] / o;df cg';Gwftf / ;xefuLsf lar Ps Ps u/]/ cGt/ls|of ul/g] -k[= 

^_ hgfPsf 5g\ . km]gf]d]gf]nf]hLn] s'g} ljifo jf 36gfsf af/]df JolStsf hLjGt cg'ejx¿sf] 

JofVof ub{5 -s|];j]n, ;g\ @)!#, k[= &^_ . o;df s'g} ljifo jf km]gf]d]gf]gdf JolStn] xfl;n 

u/]sf cg'ejsf cfwf/df oyfy{sf] vf]hL ul/Psf] x'G5 . k|:t't cWoogdf ;'v{]t lhNnfsf 

jL/]Gb|gu/ gukflnsfsf dfWolds tx sIff gf} / bzdf cWofkg u/fpg] % hgf g]kfnL efiff 

lzIfsx¿nfO{ p2]Zod"ns gd'gf 5gf]6 k4ltaf6 rog u/L uxg cGtjf{tf{ lnOPsf] 5 . 

cGtjf{tf{nfO{ /]s8{ u/L lnlkdf ptfl/Psf] 5 . pSt tYofª\s;Fu kl/lrt x'g], sf]l8ª ug{], lyd 

agfpg], lydnfO{ kl/efifLs/0f ug{] / n]vg ug{] r/0fx¿sf] pkof]u u/L tYofª\s ljZn]if0f 

ul/Psf] 5 . 

k"j{sfo{sf] ;dLIff 

 ;xsfof{Tds l;sfO ;DaGwdf ljleGg cWoog, cg';Gwfg ePsf] kfOG5 . g]kfndf klg 

s]xL cWoogx¿ ePsf 5g\ . :jb]z tyf ljb]zdf ePsf ;DalGwt cWoogx¿nfO{ oxfF ;f/ut 

¿kdf ;dLIff ul/Psf] 5 . 

;xsfof{Tds l;sfO 

 ;xsfof{Tds l;sfO ljBfyL{ s]lGb|t l;sfO /0fgLlt xf] . of] ;d"x tyf hf]8Ldf cfwfl/t 

eP/ ;~rfng ul/G5 . b'O{ jf ;f]eGbf a9L JolStx¿sf lardf cGt/ls|of, ;xof]u cfbfgk|bfg 

ub{} ;d"xsf] nIo Pjd\ ;d:of ;dfwfg ug{] tl/sfsf ¿kdf o;nfO{ lnOG5 . ;g\ !(^) sf] 

bzsdf a]nfotsf] nG8g ljZjljBfnosf :jf:Yo If]qsf ljBfyL{x¿nfO{ gofF s'/f kQf 

nufpgsf nflu ;j{k|yd pkof]u ul/Psf] lyof] . ;f]xL sfo{af6 ljsl;t ePsf] ;xsfof{Tds 

l;sfO clxn] Jofks ¿kdf km}ln/x]sf] 5 . nfn / nfn -;g\ @)!@_ n] ;d:of lg/fs/0f, p2]Zo 

k|flKt / l;h{gsf nflu ;d"xdf cfj4 eP/ ;~rfng ul/g] z}lIfs pkfudsf ¿kdf lrgfPsf 

5g\ . To;} u/L ;xsfof{Tds l;sfO l;sfOdf l;sf?x¿n] ;d:of ;fwfg ug{sf nflu ;;fgf 

;d"xdf cfj4 x'G5g\ / cfkm\gf pSt ;d:of ;dfwfgsf nflu cfkm\gf] of]ubfg lbG5g\ -sf]x]g, 

;g\ !(($_ . o;df l;sf? ;d"xdf ;xefuL x'G5 / cfkm} l;Sg] jftfj/0f lgdf{0f ul//x]sf] x'G5 

. nfn -;g\ @)!#_ n] ;sf/fTds cGt/lge{/tf, cGt/ls|of, pQ/bfloTj, ;fdflhs l;k / 

;d"xsf] cfTdd"Nofª\sgnfO{ ;xsfof{Tds l;sfOsf tTTjsf ¿kdf lrgfpFb} ;Fu} ;f]Rg] / ;Fu} 

sfd ug{} z}Ifl0fs k4lt ePsf] hgfPsf 5g\ -k[= *!%–*!^_ . sf]na]s / cGo -;g\ @)))_ n] 

;xsfof{Tds l;sfOnfO{ hf]8L tyf ;d"xdf cfwfl/t eO{ sIffsf]7fdf lzIf0f ul/g] tl/sfsf 

¿kdf lrgfPsf 5g\ . o;/L x]bf{ ;xsfof{Tds l;sfO ljBfyL{ s]lGb|t /0fgLlt xf] . o;df lzIfs 

ljBfyL{ jf ljBfyL{ ljBfyL{lar cGt/ls|of, ;+jfb 5nkmn x'Fb} l;sf?n] ;ls|o eP/ l;Sg] ub{5g\ 

. 
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;xsfof{Tds l;sfO / o;sf] cfjZostf 

 ;xsfof{Tds l;sfO efiff lzIf0fsf] cfjZostf xf] . g]kfnL efiff lzIf0fnfO{ k/Dk/fut 

k4ltaf6 ljBfyL{ s]lGb|t agfpgsf nflu ;xsfof{Tds l;sfOsf] pkof]u ug{ cfjZos 5 . 

o;n] ljBfyL{sf] ;ls|otf / ;xeflutf Pjd\ l;k ljsf;df hf]8 lbg] ePsfn] g]kfnL efiff 

lzIf0fdf pkof]uL b]lvG5 . /]jyL -@)!%_ n] ;xsfof{Tds l;sfOsf /0fgLltx¿sf] k|of]un] 

ljleGg k|s[ltsf ljBfyL{x¿sf] l;sfO Ifdtf j[l4 x'g] / ljz]if cfjZostf ePsf ljBfyL{x¿sf] 

l;sfO Ifdtf ljsf;sf nflu pkof]uL x'g] atfPsf 5g\ . pgn] ljBfyL{sf] l;sfO ;Ifdtf 

clej[l4sf nflu ;xsfof{Tds l;sfOdf hf]8 lbPsf 5g\ . e08f/L -@)@!_ n] ;xsfof{Tds 

l;sfOn] ljBfyL{sf] pknlAwdf ;'wf/ Nofpg] ePsfn] o;sf] k|of]u ug{ ;'emfPsf 5g\ . pgn] 

ljBfyL{x¿nfO{ cfnf]rgfTds / l;h{gfTds agfpg ;xsfof{Tds l;sfO pkof]uL x'g] wf/0ff 

k|:t't u/]sf 5g\ . To;} u/L yfkf -;g\ @)@@_ n] ljBfyLx¿df ;~rf/ l;ksf ;fy} /rgfTds, 

;fdflhs / j}olSts l;k ljsf;df pkof]uL x'g] ljrf/ lgsfn]sf 5g\ . oL ljrf/x¿nfO{ x]bf{ 

ljBfyL{sf] l;sfOdf ;'wf/ Nofpg / ljBfyL{df ;fdflhs, cfnf]rgfTds, /rgfTds Pjd\ 

j}olSts l;k ljsf; u/fpgsf nflu ;xsfof{Tds l;sfO cfjZos /x]sf] 5 . 

;xsfof{Tds l;sfOsf] jftfj/0f / cj:yf 

 ;xsfof{Tds l;sfO lzIf0f l;sfOsf] cfw'lgs cjwf/0ff xf] . o;sf] k|of]u;Fu ;DalGwt 

cWoog cg';Gwfg ePsf 5g\ . 8fFuL -;g\ @)@!_ n] ul0ft ljifo lzIfsx¿ ;xsfof{Tds 

l;sfOsf /0fgLltx¿sf] k|of]udf ;sf/fTds wf/0ff /fv] klg To;sf] Jofjxfl/s sfof{Gjog kIf 

sdhf]/ /x]sf] b]vfPsf 5g\ . ul0ft ljifodf cfwfl/t /x]/ ul/Psf] o; cWoogn] ;xsfof{Tds 

l;sfOsf] k|of]u Go"g ePsf] b]vfPsf] 5 . ;xsfof{Tds l;sfO ;~rfng ;DaGwdf cof{n -;g\ 

@)@@_ n] ;xsfof{Tds l;sfOsf sfo{snfkx¿sf] k|of]u ubf{ lzIfsn] ljBfyL{;Fu d}qL ;DaGw 

sfod /fVg'kg{] / l;sfOdf ;dfg cj;/ k|bfg ug{] jftfj/0f ldnfpg'kg{] wf/0ff /fv]sf 5g\ . 

To;} u/L /]UdL -;g\ @)!!_ o;nfO{ sIffsf]7fsf] pkof]uL sfo{snfksf ¿kdf /x]sf] atfPsf 

5g\ . nfn / 3f]8\;L -;g\ @)!@_ n] l;sfOsf] jftfj/0f lgdf{0f ug{, ljBfyL{x¿df ;xof]ufTds 

jftfj/0f lgdf{0f ug{ ;xsfof{Tds l;sfO pkof]uL x'g] atfPsf 5g\ . oL ;Gbe{ / ljrf/x¿n] 

;xsfof{Tds l;sfO pkof]uL ePsf] / To;sf] sfof{Gjogsf] cfjZostfnfO{ b;f{Psf 5g\ . 

;xsfof{Tds l;sfOsf r'gf}tL 

 g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfkx¿sf] pkof]u ug'{ r'gf}tLk"0f{ 

sfo{ dflgPsf] 5 . o;sf ;DaGwgdf ljleGg cWoog tyf cg';Gwfgx¿n] ;xsfof{Tds 

l;sfOsf r'gf}tLx¿ k|:t't u/]sf 5g\ . hfG;]g / j'Aa]N; -@)!*_ n] ljBfyL{x¿df ;xsfof{Tds 

l;ksf] cefj, :jtGq sfd ug{] k|j[lQ, ;Ifdtf / ldqtfsf] efjgfnfO{ ;xsfof{Tds l;sfOsf 

cj/f]wsf ¿kdf lnPsf 5g\ . To;} u/L xn -;g\ @)!$_ n] ;xsfof{Tds l;sfOdf ;d"xsf] 

cfsf/ / ;IfdtfnfO{ d'Vo sf/ssf ¿kdf lrgfPsf 5g\ . e08f/L -;g\ @)@@_ n] ;do, sIff 

Joj:yfkg, tflnd, ;xsfof{Tds ;+:s[ltsf] cefjnfO{ ;d:ofsf ¿kdf pNn]v u/]sf 5g\ . 

/fjn -;g\ @)@@_ n] cfkm\gf] cWoogdf lzIfssf] k/Dk/fut k4ltsf] pkof]u ug{] k|j[lQ, 

s]6fs]6Lsf] ;fdflhs e"ldsf / k];fut ljsf;n] ;xsfof{Tds l;sfOdf k|efj kfg{] atfPsf 

5g\ . cof{n -@)@@_ n] k/Dk/fut lzIf0f ljlwsf] k|of]u, sIffsf]7fsf] ljljwtf, ljBfyL{ ;ª\Vof 

/ a;fOn] ;xsfof{Tds l;sfOnfO{ k|efj kfg{] ljrf/ lbPsf 5g\ . /~hgL -;g\ @)!*_ n] klg 

w]/} ljBfyL{ ;ª\Vof, sIffsf]7f, pTk|]/0ff, k/LIff s]lGb|t ljlw / tflndnfO{ r'gf}tLsf ¿kdf 
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l:jsf/ u/]sf 5g\ . oL cWoogx¿nfO{ x]bf{ ;xsfof{Tds l;sfOdf ljleGg tTTjx¿n] k|efj 

kfg]{ u/]sf kfOPsf] 5 .  

JofVof ljZn]if0f 

 jt{dfg ;Gbe{df g]kfnL efiff lzIf0fd ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfng 

ug'{ r'gf}tLk"0f{ 5 . lzIfssf cg'ej / sIff cjnf]sgaf6 k|fKt ;"rgfsf cfwf/df o;sf 

sfo{snfkx¿ ;~rfngsf r'gf}tLx¿nfO{ ljBfyL{ ;xeflutf / ;ls|otf;DaGwL r'gf}tL, ljBfyL{ 

;ª\Vof / a;fO;Fu ;DalGwt r'gf}tL / ;do / ;fdu|L ;DaGwL r'gf}tLx¿nfO{ k|:t't ul/Psf] 

5 . 

1fg / l;ksf] cefj 

 ;xsfof{Tds l;sfO jt{dfgdf k|rlnt l;sfOsf] tl/sf xf] . g]kfnL efiff lzIf0fdf 

o;sf] Go"g k|of]u b]lvG5 . o;sf sfo{snfkx¿ k|of]u x'g g;Sg'df o;sf r'gf}tLx¿ lhDd]jf/ 

b]lvPsf 5g\ . o;;DaGwL 1fg / l;ksf] cefjsf sf/0f o;sf] k|of]u x'g g;s]sf] lzIfsx¿n] 

atfPsf 5g\ .  

lzIfs …sÚ ;xsfof{Tds l;sfO l;sfOsf] /0fgLlt xf] eGg] ljifodf xfdL k"0f{ ¿kdf hfgsf/ 

5}gf}F . 

lzIfs …vÚ ;xsfof{Tds l;sfOsf af/]df hfgsf/L lbg] ;fdu|Lsf] cefj 5 . g]kfnL efiffdf 

k9\g ;Sg] ;fdu|Lsf] cefj 5 . 

lzIfs …uÚ ;xsfof{Tds l;sfOsf s]xL /0fgLltx¿sf] gfd yfxf eP klg o;sf] k|of]u 

l;ksf af/]df hfgsf/L 5}g . 

lzIfs …3Ú xfdLn] cWoog u/]sf k':tsdf g]kfnL efiff lzIf0fnfO{ cfw'lgs Pjd\ gjLgtd\ 

agfpg] tl/sfsf af/]df cWoog ug{] cj;/ sd} kfOG5 . 

 g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf] k|j]z r'gf}tLk"0f{ b]lvPsf] 5 . lzIfsx¿df 

o;;DaGwL 1fgsf] cefj 5 . o;sf tl/sfx¿sf] k|of]u l;ksf] cefj 5 . cfkm\gf] z}lIfs 

of]Uotf k|flKtsf] cWoogsf s||ddf o:tf /0fgLltx¿ ;dfj]z x'g ;s]sf 5}gg\ . tflnd 

kf7\os|ddf :yfg kfpg ;s]sf] b]lvb}g . g]kfnL efiffdf cWoogLo ;fdu|Lsf] cefj /x]sf] 

b]lvG5 . lzIfsx¿df ;xsfof{Tds l;sfO;DaGwL 1fg / l;ksf] cefj g} k|d'v r'gf}tL xf] . 

ljBfyL{sf] ;xeflutf / ;ls|otf 

 ;xsfof{Tds l;sfOsf sfo{nsnfkx¿ ;~rfng ubf{ l;sf?sf] ;ls|otf dxŒjk"0f{ x'G5 

. ;xsfof{Tds l;sfOdf Pp6f dfq ljBfyL{ lglis|o ePdf ;du| ;d"xs} l;sfO sdhf]/ x'g] 

u5{ . lzIfsx¿n] g]kfnL efiff lzIf0fsf s|ddf ;xsfof{Tds l;sfOsf sfo{snfkx¿sf] k|of]u 

ubf{ ljBfyL{sf] ;ls|otf;Fu ;DalGwt r'gf}tLx¿ cf}FNofPsf 5g\ . o:tf sfo{snfkx¿df 

ljBfyL{sf] ;ls|o ;xeflutf cfjZos kg{] t/ ;a} ljBfyL{nfO{ ;dfg ¿kdf ;ls|o agfpg] sfo{ 

r'gf}tLk"0f{ /x]sf] atfPsf 5g\ . l;sfO Ifdtf /fd|f] ePsf ljBfyL{sf] ;ls|otf w]/} x'g], sdhf]/ 

ljBfyL{x¿sf] Go"g ;ls|otf x'g] u/]sf] kfOPsf] 5 . 

sIff cjnf]sgsf ;Gbe{df s] kfOPsf] 5 eg] 7'nf ;d"xdf ljBfyL{x¿ 5nkmnd} ;xefuL geP/ 

lglis|o ePsf] / ;fgf ;d"xdf klg s]xL ljBfyL{x¿ lglis|o /xg] u/]sf] kfOPsf] 5 . lzIfs 

…sÚsf] sIff cjnf]sgsf s|ddf rf/ ;d"x ljefhg ePsf] lyof] . klxnf] ;d"xdf # a]Grsf 
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

ljBfyL{ oyf:yfgdf a;]sf lyP . pgLx¿nfO{ klxnf] ;d"x dflgof] t/ 5nkmn eg] a]Grsf 

ljBfyL{x¿ lar dfq ePsf] kfOof] .  

cjnf]sgaf6 lzIfsn] ;d"xdf sfd ug{ lbPsf] t/ s]xL ljBfyL{x¿n] ;fdfGo 1fgsf] 

cWoog ul//x]sf] kfOPsf] 5 . o;n] ;d"xsfo{ ;~rfng ubf{ ;a} ljBfyL{nfO{ ljifoj:t'df 

s]lGb|t u/fpg klg r'gf}tLk"0f{ /x]sf] kfOof] . lzIfsn] sIff sfo{ JolStut ¿kdf ug{ lbOPsf] 

/ ljBfyL{x¿n] cfkm\gf ;fyLx¿;Fu ;f]Wg vf]h]sf] t/ cfˆgf] cfjfh lzIfs ;'G5g\ ls eg]/ 

8/fP/ ;fgf] cfjfhdf ;f]w]sf k'l:tsfdf l6kf]6 ul/Psf] 5 . ljBfyL{n] ;fyLaf6 l;Sg] rfxgf 

/fv]sf] / To;nfO{ sIffsf]7fsf] jftfj/0fn] g} k|efljt agfPsf] kfOof] .  

 o;;Fu ;DalGwt ljrf/x¿ lzIfsn] o;/L JoSt u/]sf 5g\ M  

lzIfs …sÚ k/Dk/fut lzIf0fsf] dfgl;stf gx6]sfn] l;sfOsf nflu ljBfyL{ kl/rfng g} 

r'gf}tLk"0f{ x'G5 . 

lzIfs …vÚ l;sfOdf /fd|f pknlAw ePsf ljBfyLx¿ sIffsfo{df a9L ;ls|o x'G5g\ . 

pgLx¿sf] ;ls|otf / cGo ljBfyL{sf] ;ls|otf ;dfg b]lvb}g . 

lzIfs …uÚ sdhf]/ l;sfO pknlAw ePsf ljBfyL{x¿ g} sIffsf z}Ifl0fs ultljlwdf sd 

;xefuL x'G5g\ . sIffdf pgLx¿nfO{ ;ls|o ;xefuL agfpg] pkfox¿ sd} 

k|of]u ul/G5 . 

 nfh dfGg], 7Ug] / c6]/L afnaflnsx¿ klg sIffdf x'g] u5{g\ . pgLx¿ sfo{df 

;xefuL g} x'Fb}gg\ . ltgLx¿ lzIfs / cleefjssf] lgoGq0fdf gx'g] x'gfn] klg 

sfo{snfkx¿ k|efljt x'g] u/]sf] kfOG5 . 

lzIfs …3Ú ;xsfof{Tds l;sfO ;~rfng ubf{ lgwf{l/t sfo{ ;DkGg ug{ l;kfn' ljBfyL{s} 

;ls|otf a9L x'g] ePsfn] pgLx¿nfO{ /f]Sg ;lsb}g . c?nfO{ ;xefuL u/fpg 

;lsb}g . 

lzIfs …ªÚ ;d"xsf] ;DalGwt ljifodf cfkm";Fu 1fg gePsf] dx;'; ubf{ ljBfyL{x¿ lglis|o 

x'g] u/]sf 5g\ . 

lzIfs …rÚ ;d"xdf lhDd]jf/L afF8kmfF8 k|efjsf/L gx'Fbf klg ljBfyL{ ;ls|otf / ;xeflutf 

;dfg x'g ;s]sf] 5}g . sIffdf o:tf sfo{snfk slxn]sfFxL dfq x'g] ePsfn] 

ljBfyL{x¿ l;sfOdf ;ls|o ;xeflutfsf] cj;/ x'g ;s]sf] 5}g . 

 dflysf ljrf/af6 ;xsfof{Tds l;sfOsf sfo{snfk ;~rfng ubf{ ljBfyL{sf] ;ls|otf 

/ ;xeflutf r'gf}tLk"0f{ /x]sf b]lvG5 . ljBfyL{x¿n] l;sfOdf ;dfg cj;/ gkfpg], sIffdf 

;ls|o l;sfOsf] cj:yf gx'g], sfo{ ;DkGg ug{ c¿df cfl>t x'g] k|j[ltn] ;xsfof{Tds l;sfOsf 

sfo{snfkdf ljBfyL{x¿sf] ;dfg ;ls|otf / ;xeflutf x'g g;Sg] b]lvPsf] 5 . ljBfyL{x¿sf] 

;ls|otf ;xeflutf ;DaGwdf lzIfsx¿n] pNn]Vo rf;f] g/fv]sf] kfOG5 . sIffsf]7fdf 

ljBfyL{nfO{ l;sfOdf ;xefuL u/fpg] / pgLx¿sf] ;ls|otf a9fpg] sfo{snfkx¿ Go"g x'g] 

u/]sf] kfOPsf] 5 . jt{dfg sIffsf ;Gbe{df ljBfyL{nfO{ ;dfg ;ls|otf / ;xeflutf agfpg 

r'gf}tLk"0f{ /x]sf] 5 . 

ljBfyL{ ;ª\Vof / a;fO 

 jt{dfg ;dodf ;a} sIffsf]7fx¿df 8]:s a]Grdf cfwfl/t a;fO /x]sf] 5 . ;a} 

ljBfyL{x¿ cufl8 kms{]/ a;]sf 5g\ . cfˆgf] a]Grafx]s cGo ljBfyL{;Fu s'/fsfgL ug{ ;lsg] 

cj:yf b]lvb}g . sIffsf]7fel/ a]Gr /x]sf 5g\ . sIffdf %) eGbf a9L ljBfyL{sf] pkl:ylt 

b]lvG5 . a]Grx¿ ;fg{ / rgfpg gldNg] u/L /flvPsf] 5 . o:tf] vfnsf] a;fOnfO{ s]xL 
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

lzIfsx¿n] k/Dk/fut a;fO eg]sf 5g\ . o:tf k|s[ltsf] a;fO Joj:yfkg ljBfyL{ ;ª\Vof 

;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfngsf r'gf}tLsf ¿kdf /x]sf] ;a} lzIfsx¿n] wf/0ff 

/fv]sf 5g\ .  

lzIfs …sÚ ljBfnodf ljBfyL{sf] ;ª\Vofcg';f/ kmlg{r/sf] cefj 5 . ef}lts ;+/rgfx¿ 

;d"x sfo{sf nflu pko'St 5}gg\ . ljBfyL{sf] a;fO klg ;xh 5}g । 
lzIfs …vÚ ljBfyL{sf] a;fO Joj:yfkg g} ;d"x sfo{sf nflu pko'St lsl;dsf] 5}g . 

ljBfyL{sf] a:g] 8]:s / a]Grx¿n] klg ;d"x sfo{nfO{ ;xof]u ub}{gg\ . 

lzIfs …uÚ sIffsf]7fx¿ k/Dk/fut 5g\ . ;fg{ / rnfpg g;lsg] 8]:s a]Gr 5g\ . 

ljBfyL{sf] a;fO ;d"x sfo{sf nflu c;xh 5g\ . 

lzIfs …3Ú xfd|f h:tf ;fd'bflos ljBfnodf Pp6f sIffdf g} *) hgf eGbf w]/} ljBfyL{ 

x'G5g\ / sIffsf]7fsf] cfsf/ ljBfyL{sf] ;ª\Vofcg';f/ g'x'g ;d:ofsf ¿kdf 

/x]sf] 5 .  

lzIfs …ªÚ sIff ( / !) df ^) hgfsf] xf/fxf/Ldf ljBfyL{ x'g] ePsfn] ;do w]/} nfUg] / 

ljifoj:t' ;Sg ufx|f] x'g] u/]sf] 5 . ;xsfof{Tds l;sfOsf nflu sIffsf]7f 

;fgf] ePsfn] klg ufx|f] ePsf] 5 . 

lzIfs …rÚ ;xsfof{Tds l;sfOsf sfo{snfkx¿ k|of]u ubf{ Pp6f ;d"xsf sfo{n] csf{] 

;d"xsf] sfo{nfO{ klg k|efljt ug{] u/]sf] atfPsf 5g\ .  

 dflysf egfO / sIff cjnf]sgaf6 jt{dfg cj:yfdf /x]sf sIffsf]7fsf kmlg{r/ / 

ljBfyL{ ;ª\Vof ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfngsf nflu pko'St 5}gg\ eGg] 

a'lemG5 . l;sfOnfO{ k|efjsf/L agfpgsf nflu sIffsf]7fsf] a;fO Joj:yfkg cfjZos x'G5 

. w]/} ljBfyL{ ;ª\Vof ePsf sIffdf ;xsfof{Tds l;sfOsf sfo{snfk ;~rfng ug{ sl7gfO{ 

/x]sf] b]lvG5 . ljBfyL{n] Ps csf{;Fu cGt/ls|of ug{sf nflu cfdg];fdg] a:g] cj:yf b]lvb}g 

. cufl8sf ljBfyL{nfO{ k5fl8 kmsf{P/ ;d"xdf sfd ug{ sIffdf pknAw 8]:s / a]Gr pko'St 

5}gg\ . jt{dfg df}h'bf ef}lts k"jf{wf/n] ljBfyL{sf] ;xsfof{Tds l;sfOsf sfo{snfk 

;~rfngdf k|f]T;fxg ug{ ;s]sf] 5}g . 

;fdu|L / ;dosf] c;xhtf 

 ;xsfof{Tds l;sfOsf sfo{snfkx¿df 5nkmn, cGt/ls|of / ;d"xut k|:t'lt /xG5g\ 

. lzIfsn] ljifoj:t'sf] j0f{g ug{ nfUg] ;doeGbf 5nkmn, cGt/ls|of, k|:t'lt cflbdf ;do 

a9L nfU5 . efiff lzIf0fdf eflifs l;kx¿sf] cEof; u/fpg'kg{] ePsfn] t emg} ;do a9L 

cfjZos k5{ . ;xefuL ;a} lzIfsx¿n] cfkm"n] $% ldg]6sf] sIff k9fPsf] / $% ldg]6sf] 

;do ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfng ug{ kof{Kt g/x]sf] wf/0ff JoSt u/]sf 

5g\ . lzIfsx¿sf wf/0ffnfO{ o;/L k|:t't ul/Psf] 5 M 

. lzIfs …uÚ sf] sIff cjnf]sgsf s|ddf lzIfsn] ;bgut ¿kdf ;d"x ljefhg u/]/ lzIf0f 

ul//xFbf ljBfyL{x¿sf] k|:t'lt af]8{df n]v]/ ug'{kg{] x'Fbf bf];|f] ;d"xsf] k|:t'ltdf sIff ;lsPsf] 

306L alh;]s]sf] lyof] . ;d"x sfo{sf nflu cfjZos kg{] ;fdu|Lsf] Joj:yfkg gx'Fbf ;do a9L 

a9L nfu]sf] sIff cjnf]sgaf6 b]lvof] .  
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

lzIfs …sÚ sIffdf ;d"xdf ;~rfng u/]sf sfo{x¿sf] k|:t'ltn] w]/} ;do lnG5 . Ps lbgdf 

;lsg] ljifoj:t'nfO{ klg b'O{ tLg lbg nfUg] u5{ . 

lzIfs …vÚ sIffsf]7fdf cWofkg u/fpg] ;dofjlw sd 5 . kf7\os|dn] lgwf{/0f u/]sf] 

jflif{s sfo{306fcg';f/ k9fpg] cj:yf /xFb}g . 

lzIfs …uÚ ;xeflutfd"ns sfo{snfk ;~rfngsf nflu ;do kof{Kt x'Fb}g . 

lzIfs …3Ú ækf7\os|dn] 5'6\ofPsf] ;do Joj:yfkg ug{ g;lsPsf] cj:yfdf $% ldg]6sf] 

306Ldf $) ldg]6sf] ;dodf o:tf ljlw k|ljlwsf] k|of]u ug{ sl7g 5 . 

lzIfs …ªÚ $% ldg]sf] ;don] sIffsf ;a} ljBfyL{sf] ;ls|otf / ;xeflutfnfO{ ;d]6\g 

;lsb}g . 

lzIfs …rÚ $% ldg]6sf] ;dodf lzIf0fsf] of]hgfcg';f/ ;xsfof{Tds l;sfOsf 

sfo{snfkx¿ k|of]u ug{ ;lsg] cj:yf 5}g . sfd u/fpFbf u/fpFb} csf{] 306L 

alh;s]sf] x'G5 

 oL ljrf/x¿n] kf7\os|dn] lgwf{/0f u/]cg';f/sf] ;do pknAw gePsf] hgfpF5g\ . 

dfWolds lzIff kf7\os|n] g]kfnL ljifodf ;fKtflxs kfFr / jflif{s !^) sfo{306f 5'6\ofPsf] 5 

. ljBfnon] xKtfdf #) b]lv &% ldg]6sf] ;do 36fPsf] b]lvG5 . ;xsfof{Tds l;sfOsf 

ljBfyL{sf] ;ls|o ;xeflutf /xg], u/]/ l;Sg], ;fyL;Fusf] cGt/ls|ofaf6 l;Sg], 5nkmnaf6 

l;Sg] ePsfn] o; ;Da4 sfo{snfk ;~rfng ug{ cfjZos 5 . o:tf sfo{snfkdf ljBfyL{ 

;xefuL u/fpFbf $% ldg]6sf] ;dofjlw sd ePsf] b]lvG5 . pSt ;dodf cGo s'/fn] klg 

;do vr{]sf] kfOG5 . lzIfs sIffdf k|j]zkl5 ljBfyL{x¿ s]xL ;do;Dd leq cfO/xg] u/]sf] 

kfOG5 . Pp6f sIff ;s]/ csf{] sIffdf hfFbf sIffsf]]7f cfjthfjtsf] ;do klg lzIf0f 

;doleq kg{] u/]sf] 5 . sIffdf ljBfyL{sf leGg ultljlwnfO{ zfGt kfg{ jf ljifos]lGb|t agfpg 

klg s]xL ;do nfUg] u/]sf] 5 . ;fy} ;d"xdf cfwfl/t sfo{snfkdf ljBfyL{x¿ afgL gkgf{n] 

w]/} lgb{]zgx¿ lbg'kg{] b]lvPsf] 5 . oL s'/fn] klg lgwf{l/t ;donfO{ k|efljt agfPsf 5g\ . 

sltko cj:yfdf lzIfssf ultljlw / ;fdu|Lsf] pknAwtf gx'Fbf klg ;do Joltt eO/x]sf] 

b]lvG5 .  

 ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfng ubf{ ;fdu|Lsf] pknAwtf gx'g] ePsfn] 

klg ufx|f] x'g] u/]sf ljrf/ JoSt u/]sf 5g\ . To;sf] ;fy} gofF gofF l;sfO k4ltsf af/]df 

cWoog ug{] ;|f]t ;fdu|L gx'g', lzIfssf] lg/Gt/ k];fut ljsf; / ljBfnodf ;xsfof{Tds 

l;sfOsf sfo{snfkx¿ ;~rfng ug{] kl/kf6L gx'g'nfO{ klg lzIfsx¿n] r'gf}tLsf ¿kdf 

lnPsf 5g\ . o;/L x]bf{ lzIfsx¿n] sIffsf]7fsf] a;fO Joj:yf, ;do / ljBfyL{sf] ;ls|otfnfO{ 

;xsfof{Tds l;sfOsf sfo{snfkx¿sf] k|d'v r'gf}tLsf ¿kdf b]lvPsf 5g\ . 

lzIfs dgf]j[lQ / k];fut ljsf;sf] cfjZostf 

 lg/Gt/ k];fut ljsf; ljsf; lgtfGt cfjZos ljifo xf] . kl/jlt{t ljZjdf cfO/x]sf 

lzIf0f;DaGwL dfGotfsf] af/]df hfgsf/L lng / To;sf] k|of]udf lzIfs cu|;/ /xg'k5{ . 

k];fut ljsf; ;r]t lzIfsx¿ g} c;n lzIfssf ¿kdf /xG5g\ . ;xsfof{Tds l;sfO 

;~rfng ug{sf nflu lzIfs k];fut ljsf;df ;Ifd x'g'kg{] b]lvG5 . lzIfssf] k];fut ljsf;n] 

;xsfof{Tds l;sfO ;~rfngdf k|efj kfg{] u/]sf] b]lvG5 . g]kfnL efiff lzIf0fdf ;xsfof{Tds 

l;sfOsf sfo{snfkx¿ k|of]u ubf{ k];fut ljsf; r'gf}tLsf ¿kdf b]lvPsf] 5 . lzIfs …sÚ n] 

;xsfof{Tds l;sfO gofF ePsf] x'gfn] k];fut ¿kdf lg/Gt/ nfu]sf] lzIfsnfO{ dfq o;sf] 

af/]df hfgsf/L x'g] wf/0ff /fv]sf 5g\ . 
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g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfksf r'gf}tL 

lzIfs …sÚ xfdLnfO{ h] ;lhnf] nfU5, ToxL k|of]u u5f{}F . gofF gofF s'/fsf] vf]hL ug{] / 

To;sf] k|of]u ug{] kl/kf6L a:g ;s]sf] 5}g . 

lzIfs …vÚ lzIfs tflnddf gjLg /0fgLltn] kof{Kt :yfg kfpg'kg{] b]lvG5 . 

lzIfs …uÚ jt{dfg ;dodf 1fg tyf l;ksf nflu ;|f]t ;fwg kof{Kt ePsf] / To;sf 

nflu lzIfssf] rfxgf dxTTjk"0f{ x'G5 . 

lzIfs …3Ú gofF gofF s'/f l;Sgsf nflu lzIfs k];fut ljsf;df nfUg'kg{] x'G5 .  

lzIfs …ªÚ s'zn lzIfssf] cefjdf ;xsfof{Tds l;sfOsf sfo{snfk ;~rfng ug{ sl7g 

x'G5 . 

lzIfs …rÚ lzIfs hflu/] dgf]j[lQaf6 cufl8 a9\of] eg] pm k];fut ljsf;df ;xefuL gx'g] 

wf/0ff /fv]sf 5g\ . 

 dflysf ljrf/nfO{ ljZn]if0f ubf{ lzIfssf] dgf]j[lQn] k];fut ljsf;df c;/ k'¥ofPsf] 

5 . lzIfsx¿ cfkm\gf] k];fut ljsf;df lg/Gt/ nflu/xg] cj:yf sd} b]lvPsf] 5 . l;sfOsf 

pknAw ;|f]t / ;fwgx¿sf] ;xL klxrfg / k|of]u ug{ ;s]sf 5}gg\ . lzIfsx¿df ePsf] 

k/Dk/fut lzIf0f dgf]j[lQdf k"0f{tM kl/jt{g cfpg ;s]sf] 5}g . sIffsf]7f k|j]z / kf7 JofVof 

/ ljZn]if0fnfO{ d'Vo sfo{ dfGg] ul/Psf] 5 . sIffdf gofFkg NofpFbf b]vf kg{ ;Sg] ;Defljt 

r'gf}tLx¿ lzIfsn] ;fdgf ug{] rfxgf /fv]sf] kfOFb}g . 

lzIfsx¿nfO{ k];fut ljsf;df nfUg k|]l/t ug{] kIfx¿sf] cefj /x]sf] b]lvG5 . k];fut 

ljsf;sf] x'Fbf g gx'Fbfsf] leGgtf af]w ug{ ;s]sf] b]lvb}g . k];fut ljsf;nfO{ k|fyldstf sd} 

lbPsf] b]lvG5 . ;xsfof{Tds l;sfO lzIf0fdf cfPsf] gjLgtd\ l;sfO pkfud xf] . o;nfO{ 

g]kfnL efiff kf7\os|d, kf7\ok':ts / lzIfsx¿n] kof{Kt :yfg lbg ;s]sf] b]lvb}Fg . lzIfs 

cfkm\gf] k];fut ljsf;df lg/Gt/ nfu]sf] v08df o:tf sfo{snfksf] af/]df hfgsf/L x'g] / 

sIffdf k|of]u ug{ k|]/0ff ldN5 . g]kfnL efiff lzIfsx¿sf] k];fut ljsf;sf] lg/Gt/tf / 

ljBfyL{sf] l;sfOnfO{ ;jf{]kl/ :yfg lbg] sfo{nfO{ pRr k|fyldstf lbg'kg{] b]lvG5 . 

 g]kfnL efiff lzIf0fdf JofVofg, k|jrg, 5nkmn / k|Zgf]Q/ ljlws} a9L k|of]u x'g] 

u/]sf] kfOPsf] 5 . o;n] g]kfnL efiff lzIf0fnfO{ k/Dk/fut ¿kd} /x]sf] ;ª\s]t u/]sf] 5 . 

ljBfnodf sfo{/t lzIfsx¿sf cGo ljljw lhDd]jf/Lx¿n] klg k];fut ljsf;df nfUg c;/ 

u/]sf] b]lvG5 . lzIfsx¿sf] pRr sfo{ef/n] lzIfsx¿nfO{ ;xsfof{Tds l;sfOsf af/]df l;Sg] 

/ pkof]u ug{ c;xh agfpg] u5{ . lzIfsx¿df of]hgf / k"j{ tof/Lsf] cefj b]lvG5 . 

ljBfnodf c?af6 l;Sg] / c?nfO{ l;sfpg] k|j[lQ sd} kfOG5 . ljBfnon] lzIfssf nflu 

l;Sg] ynf] aGg ;s]sf] 5}g . lzIfsx¿df ;xhLs/0f l;ksf] cefj kfOG5 . oL ljljw 

sf/0fx¿n] klg ;xsfof{Tds l;sfOsf sfo{snfk g]kfnL efiff lzIf0fdf ;~rfng ug{ 

r'gf}tLk"0f{ b]lvPsf] 5 . 

;xsfof{Tds l;sfOnfO{ k|efjsf/L agfpg] tl/sfx¿ 

 ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfng ubf{ ljleGg r'gf}tLx¿ b]lvP klg 

g]kfnL efiff lzIf0fsf ;Gbe{df o;sf] cfjZostf / pkof]lutf w]/} /x]g] ljifodf lzIfssf 

wf/0ffx¿ k|:t't ePsf 5g\ . lzIfsx¿n] klg ;xsfof{Tds l;sfOsf sfo{snfkx¿sf] k|of]u 

efiff lzIf0f pkof]uL x'g] wf/0ff /fv]sf] kfOof] . g]kfnL efiff lzIf0fsf s|ddf ;xsfof{Tds 

l;sfOsf sfo{snfkx¿sf] k|of]unfO{ k|efjsf/L agfpg] ;DaGwdf clwsf+z lzIfsx¿n] a;fO 

Joj:yfkgnfO{ dxŒjk"0f{ dfg]sf 5g\ . To;} u/L ;do / ljBfyL{ ;ª\Vof klg Joj:yfkg ug'{kg{] 

ljrf/ cleJoSt u/]sf] kfOG5 . o;} ;Gbe{df lzIfs …uÚ eG5g\, 
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;wF} Pp6} vfnsf] a;fO Joj:yfkg ePsf sIffsf]7fn] ljBfyL{sf] dgl:yltdf 

;sf/fTds k|efj gkfg{] ePsfn] o;sf] Joj:yfkg ug{ h?/L x'G5 . kmlg{r/x¿ ;fg{ 

;lsg] vfnsf x'g'k5{ . sIffdf ljBfyL{ ;ª\Vof @% jf #) hgf;Dd x'g'k5{ . kf7\os|dn] 

lgwf{/0f u/]sf] ;do k9fp ldNg] u/L Joj:yfkg ug'{k5{ .Æ  

 lzIfs …uÚ sf] o; egfO;Fu cGo lzIfssf ljrf/x¿ klg ldNbf h'Nbf b]lvG5\g\ .  

lzIfs …sÚ / …hÚn] lzIfssf] sfo{ef/ w]/} ePsf] / lzIfs ljBfy{L{ cg'kftdf lzIfs b/aGbLsf] 

Joj:yf x'g'kg{] wf/0ff /fv]sf 5g\ .  

 lzIfs …sÚ n] ljBfnodf ePsf ;|f]t / ;fwgsf] clwstd k|of]u ub{} ljBfnosf] xn, 

rf}/ cflbsf] k|of]u ug{'kg{] / of]hgf lgdf{0f ug'{kg{] ljifodf hf]8 lbPsf 5g\ . lzIfs …uÚ / …rÚ 

n] tTsfnsf nflu ;a} sf]7fsf kmlg{r/ Joj:yfkg ug{ g;lsg] xf] eg] klg ljBfnodf ljBfyL{sf] 

o'', Pn, uf]nf] cfsf/fdf a:g ;lsg] vfnsf] ;fdu|Lsf] pknAwtf;xltsf] Pp6f sIf jf xnsf] 

cfjZostf /x]sf] b]vfPsf 5g\ . lzIfs …vÚ n] ;xsfof{Tds l;sfOsfsf sfo{snfkx¿ 

;~rfngdf lzIfssf] e"ldsf dxŒjk"0f{ x'g] wf/0ff /fv]sf 5g\ . clwsf+z lzIfsx¿n] ljBfyL{sf] 

a;fO, ;do, ;fdu|Lsf] Joj:yfkgnfO{ a9L hf]8 lbPsf 5g\ . 

 ;xsfof{Tds l;sfOsf sfo{snfkx¿ k|of]u ubf{ ljBfyL{ ;d"xdf sfd ug'{kg{] x'G5 . 

;d"xdf sfd ubf{ ljBfyL{x¿ Pscfk;df d'vfd'v u/L x]g{ / af]Ng ;Sg] x'g'k5{ . To;sf nflu 

sIffsf]7fsf] Joj:yfkg dxŒjk"0f{ dflgG5 . o' cfsf/, Pn, cfsf/ uf]nfsf/df a:g ;lsg] 

vfnsf kmlg{r/sf] Jo:j:yf cfjZos x'G5g\ . ;fy} w]/} ljBfyL{x¿ ePsf] sIffsf]7fdf o:tf 

sfo{ ;~rfng ug{ sl7g x'g] ePsfn] sIffsf]7fdf ljBfyL{ ;ª\Vof sd x'g'kg{] b]lvG5 . 

kf7\os|dn] lgwf{/0f u/]cg';f/sf ;do / cfjZos ;fdu|L ljBfnodf pknAw x'g'kg{] b]lvG5 . 

lzIf0f Pp6f snf klg ePsf] x'gfn] lzIfs lg/Gt/ cfˆgf] k];fut ljsf; nfUg'k5{ . o:tf 

sfo{ ug{ ;s]df sIffsf ;xsfof{Tds l;sfOsf sfo{snfkx¿sf k|of]u a9fpg ;lsg] / o;n] 

l;sfOnfO{ k|efjsf/L agfpF5 . 

 jt{dfg ;Gbe{df g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfng 

ug'{ cfjZostfsf] ljifo ag]sf] 5 . lzIfssf cg'ej / sIff cjnf]sgaf6 k|fKt ;"rgfsf 

cfwf/df o;sf sfo{snfkx¿ ;~rfngsf r'gf}tLx¿nfO{ k/Dk/fut ljlwsf] k|of]un] lgDTofPsf 

r'gf}tL, ljBfyL{ ;xeflutf / ;ls|otf;DaGwL r'gf}tL, ljBfyL{ ;ª\Vof / a;fO;Fu ;DalGwt 

r'gf}tL, ;do / ;fdu|L;DaGwL tyf lzIfs k];fut ljsf; / dgf]j[lQut r'gf}tLx¿nfO{ k|:t't 

ul/Psf] 5 . 

glhtf / 5nkmn 

 g]kfnL efiffsf sIffx¿df k/Dk/fut l;sfO z}nLsf] k|efj kl//x]sf] 5 . sIffsf]7fsf] 

Joj:yfkgdf klg gjLgtf cfpg ;s]sf] 5}g . lzIfsx¿df gofF ljlw vf]h u/L lzIf0f ug{] 

kl/kf6L Go"g 5 . ;xsfof{Tds l;sfOsf sfo{snfk ;~rfngsf nflu o;;DaGwL 1fg l;ksf] 

cefj, sIffsf]7f / a;fO, ;do Joj:yfkg / ljBfyL{sf] ;ls|otf, lzIfs dgf]j[lQ / k];fut 

ljsf; d'Vo r'gf}tLsf ¿kdf /x]sf 5g\ . ;xsfof{Tds l;sfOsf ;Gbe{df e08f/L -;g\ @)@@_ 

n] k];fut tflnd / ;xsfof{Tds ;+:s[lt gx'g', ;do JoJo:yfkg gx'g', sIff Joj:yfkg / 

k|zf;lgs ;xof]u gx'g'nfO{ r'gf}tLsf ¿kdf pNn]v u/]sf 5g\ -k[= (–!)_ . g]kfnL efiff 

lzIf0fdf ljBfyL{ ljBfyL{larsf] 5nkmn, cGt/ls|of, ;xof]u / ;xsfo{sf sfo{snfkx¿sf] 

afx'No b]lvFv}g . ljBfyL{x¿n] klg sIffdf lzIfssf] k/Dk/fut e"ldsfnfO{ ;xh ¿kdf l:jsfb} 

cfPsf] b]lvG5 . e08f/L -;g\ @)@!_ cª\u|]hL efiff lzIf0f ;xsfof{Tds sfo{snfksf r'gf}tLx¿ 
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/x]sf] s'/f atfpFb} pgL eG5g\, æg]kfnsf] lzIf0f k/Dk/fdf cª\u|]hL efiff lzIfsnfO{ 1fgsf] 

;|f]t dfGg] ePsfn] o:tf] cj:yfdf ljBfyL{xnfO{ l;sfOdf ;xefuL u/fO 5nkmn / cGt/ls|ofdf 

;xefuL agfpg r'gf}tLk"0f{ dflgG5 -k[= @)#_ . /fjn -;g\ @)@@_ n] lzIfsx¿n] JofVofg 

ljlwnfO{ ;lhnf] dfGg], s]6f s]6Lsf] ;fdflhs e"ldsf leGg x'g], k/Dk/fut lzIf0f ljlwn] 

;xsfof{Tds l;sfOnfO{ r'gf}tLk"0f{ agfPsf] atfPsf 5g\ -k[= $(_ . To;} u/L k/Dk/fut lzIf0f 

ljlw, lzIfs s]lGb|t tl/sf, sIffsf]7fsf] ljljwtf / le8ef8o'St sIffsf]7f ePsf] cj:yfdf 

lzIf0f l;sfOsf k|ls|of r'gf}tLk"0f{ ag]sf 5g\ -cof{n, ;g\ @)@@, k[= #_ . ljBfyL{ ;ª\Vof, 7'nf] 

u|fdL0f If]q, k"jf{wf/, pTk|]/0ffsf] sdL, k/LIff s]lGb|t ljlw, lzIfs tflnd g} ;xsfof{Tds 

l;sfOsf r'gf}tLsf ¿kdf ljZn]if0f u/]sf 5g\ -lzj/GhgL, ;g\ @)!*, k[= !($_ . ;xof]ufTds 

jftfj/0fsf] dxŒjsf ;Gbe{df yfkf -@)@@_ n] ;xof]uL jftfj/0f gx'Fbf efiff l;sfO r'gf}tLk"0f{ 

x'g] -k[= %*_ atfPsf 5g\ . ljBfyL{x¿df ;xsfof{Tds l;ksf] cefj, :jtGq sfd ug{] k|j[lQ, 

;Ifdtfsf] cj:yf / ;d"xdf b]lvg] åGå cflb ;xsfof{Tds l;sfOsf cj/f]wx¿ x'g\  / of]  

lzIf0fdf cfjZos sfo{ xf] . -hG;]g / j'Aa]N;, ;g\ @)!*, k[= !!*_ . ul0ft ljifo lzIf0fdf 

;xsfof{Tds l;sfOdf (% k|ltzt lzIfsx¿n] ;dosf] cefj /xg] u/]sf] atfPsf 5g\ -8fFuL, 

;g\ @)@!, k[= @*_ . g]kfnL efiff lzIf0fdf ;xsfof{Tds l;sfOsf sfo{snfkx¿ ;~rfngsf 

r'gf}tLx¿ / cGo ljifo If]qsf r'gf}tLx¿lar ;dfgtf kfOG5 . 1fg l;ksf] cefj, sIffdf w]/} 

ljBfyL{ ;ª\Vof, /f]df cfwfl/t a;fO / $% ldg]6sf] ;do, lzIfs dgf]j[lQ / k];fut ljsf;nfO{ 

r'gf}tLsf b]lvPsf 5g\ . ;fy} ljBfyL{sf] ;ls|otf sdL, ;fdu|Lsf] cefj, k/Dk/fut ljlwsf] 

k|efjsf sf/0f ;xsfof{Tds l;sfOsf sfo{snfkx¿ r'gf}tLk"0f{ ag]sf 5g\ . oL k|df0f / g]kfnL 

efiff lzIfssf ljrf/x¿sf] 5nkmnaf6 jt{dfg cj:yfdf g]kfnL efiff l;sfOdf ;xsfof{Tds 

sfo{snfkx¿sf] k|of]u r'gf}tLk"0f{ /x]sf] b]vfpF5 . r'gf}tLx¿sf] ;dfwfgsf nflu ;j{k|yd lzIfs 

cu|;/ eO{ o:tf r'gf}tLx¿nfO{ x6fpg ;s]df dfq ;xsfof{Tds l;sfO k|efjsf/L x'g] b]lvG5 

. 

lgisif{ 

 g]kfnL efiff lzIf0fnfO{ k|efjsf/L agfpgsf nflu ljBfyL{ s]lGb|t sfo{snfkx¿sf] 

pkof]u ug'{ cfjZos 5 . lzIf0fnfO{ ljBfyL{ s]lGb|t / pknlAwd"ns agfpg] Pp6f pkfo 

;xsfof{Tds sfo{snfkx¿sf] pkof]u ug'{ klg xf] . ;xsfof{Tds l;sfOsf sfo{snfkx¿ 

pkof]u ubf{ lzIfsn] o;sf r'gf}tLx¿;Fu kl/lrt x'g cfjZos 5 . sIffdf ;xsfof{Tds 

l;sfOsf sfo{snfkx¿ k|of]u ug{sf nflu o;;DaGwL 1fg l;ksf] cfjZostf b]lvG5 . 

;xsfof{Tds sfo{snfk hf]8L jf ;d"xdf cfwfl/t sfo{snfk ePsf] x'gfn] ljBfyL{sf] ;ls|otf 

/ ;xeflutfsf] cfjZostf b]lvG5 . w]/} ljBfyL{ ;ª\Vof x'g' / k/Dk/fut a;fOnfO{ k|d'v 

r'gf}tLsf ¿kdf lnOPsf] 5 . xfd|f] ;fdflhs Pjd\ ;f+:s[lts kl/j]zn] ljBfyL{sf] l;sfOdf 

;ls|o ;xeflutfdf k|efj kf/]sf] b]lvG5 . ljBfnodf lzIf0fsf nflu lgwf{/0f ul/Psf] ;do / 

;fdu|Lsf] pknAwtfnfO{ klg r'gf}tLsf ¿kdf l:jsfl/Psf] 5 . lzIfssf] k];fut ljsf; / 

dgf]j[lQn] klg ;xsfof{Tds l;sfOsf sfo{snfk ;~rfng k|efj kfg{] b]lvPsf] 5 . g]kfnL 

efiff lzIf0f cGo ljifo lzIf0fdf ;xsfof{Tds sfo{snfksf] pkof]udf b]lvPsf ;d:ofx¿lar 

;dfgtf b]lvG5 . o:tf r'gf}tLx¿nfO{ Go"gLs/0f u/L ;xsfof{Tds sfo{nfkx¿ pkof]u ug{ 

;lsG5 . o;/L efiff lzIf0fnfO{ k|efjsf/L / pknlAwd"ns agfpg ;lsG5 . 
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n]vs kl/ro 

e'k]Gb| la=;L= >L cd/Hof]lt dfWolds ljBfno ;'v{]tdf @)&! ;fnb]lv dfWolds txsf] g]kfnL ljifo lzIfs 

kbdf sfo{/t 5g\ . lqe'jg ljZjljBfno lzIffzf:q ;ª\sfo sLlt{k'/af6 g]kfnL lzIff ljifodf Pd=P8= pQL0f{ 

u/L xfn g]kfn v'nf ljZjljBfno ;fdflhszf:q tyf lzIff ;ª\sfoaf6 bz{gfrfo{ txdf zf]w/t 5g\ . 
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lzIf0f cEof;df z}lIfs ;fdu|L k|of]u / cEof;  

 

dLgk|;fb clwsf/L 

 

n]v;f/ 

lzIffzf:q ;ª\sfosf] uxgf eg]s} lzIf0f 

cEof; xf] . :gfts tyf :gftsf]Q/ txsf] 

clGtd jif{df lzIf0f cEof;df ljBfyL{x¿ 

clgjfo{ ljifosf ¿kdf of] sfo{df ;+nUg x'g' 

kb{5 . 5fqlzIfsx¿n] ;}4flGts ¿kdf k|fKt 

u/]sf] 1fgnfO{ Jojxf/df ptfg{ nufpg] tyf 

pgLx¿nfO{ lzIf0f / o;;Fu ;DalGwt 

sfo{x¿df ;+nUg u/fO{ lzIf0f;DaGwL bIftf 

clej[l4 u/fpg] ;Gbe{df cEof; lzIf0fsf] pRr 

e"ldsf /xG5 . o;}qmddf lzIf0f cEof;df 

;+nUg 5fqlzIfsx¿sf] afXo k/LIf0f ubf{ 

pgLx¿n] k|of]u u/]sf lzIf0f ;fdu|Lsf] ;d]t 

d"Nofª\sg ug'{kg]{ x'G5 . d"Nofª\sgsf] ;dodf 

eP u/]sf / b]lvPsf s]xL kIfn] of] n]vsf] 

;d:ofsf] sfd u/]sf] 5 . n]vsf nflu sIff 

cjnf]sg / 5fqlzIfs;Fusf] s'/fsfgLn] yk 

pTk|]l/t u/]sf] 5 . n]v lgdf{0fdf u'0ffTds 

cWoog 9fFrfnfO{ cjnDag ul/Psf] 5 .  

;fd'bflos / cflª\us u/L kfFr SofDk;sf 

;Defjgfo'Qm gd'gf 5gf]6df k/]sf hDdf @% 5fqlzIfssf] sIff cjnf]sg / ;fdu|L 

cjnf]sgsf ;fy} pgLx¿;Fu k|ToIf s'/fsfgL ;d]t ul/Psf] 5 . k|fylds tyf l4tLo ;|f]tsf 

tYofª\ssf] k|of]u ul/Psf] of] n]vdf 5fqlzIfssf] ;fdu|L lgdf{0f / k|of]usf] cj:yfnfO{ phfu/ 

u/L g]kfnL efifflzIf0fdf lzIf0f ;fdu|Lsf] dxTjsf af/]df ;d]t JofVof ul/Psf] 5 . of] n]]vsf] 

p2]Zo :gfts tx rf}yf] jif{df clgjfo{ ljifosf ¿kdf /x]sf] cWofkg cEof;df ;+nUg 5fq 

lzIfsx¿sf] lzIf0f ;fdu|Lsf] lgdf{0f / k|of]usf] l:yltsf] phfu/ ug'{ /x]sf] 5  . 5fqlzIfsn] 

;fdu|Lsf] lgdf{0f / k|of]udf s]xL yk cWoog / k|of]u cEof;df hf]8 lbg' kg]{{ o;sf] lgisif{ 

/x]sf] 5 .  

 zAbs'~hL M cjnf]sg, 5fqlzIfs, efifflzIf0f, lzIf0f cEof;, z}lIfs ;fdu|L .
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 lzIf0f cEof;n] lzIffzf:qsf ljifox¿df cWoog ug]{ ljBfyL{x¿n] k"j{lgwf{l/t 

kf7\oqmdsf] cfjZostf k"lt{ ug{sf nflu tf]lsPsf] ;doel/ v6fOPsf] ;xof]uL ljBfnodf uO{ 

ul/g] k|of]ufTds / cEof;fTds cWofkg sfo{nfO{ hgfpF5 -9sfn, @)^*_ . lzIffzf:q ;ª\sfo 

cGtu{t xfn ;~rfngdf /x]sf] rf/ jif]{ :gfts txsf] rf}yf] jif{df lzIf0f cEof; sfo{qmd 

clgjfo{ kf7\of+zsf ¿kdf /x]sf] 5 . cEof; lzIf0fsf nflu 5fqlzIfs ag]/ ljBfyL{x¿ ljleGg 

ljBfnodf hfg] ub{5g\ . o;sf nflu cEof;sf] cfjZos cj;/ k|bfg u/L k|To]s 

5fqlzIfsnfO{ bIf agfpg' lzIf0f cEof; kf7\of+zsf] d"ne"t p2]Zo xf] -lzIf0f cEof; kf7\of+z 

lgb]{lzsf, @)&*_ . o;n] k|To]s 5fq lzIfsnfO{ sIffdf l;s]sf] lzIf0f;Fu ;DalGwt ;}4flGts 

1fgnfO{ Jojxf/df ptfg{ d2t ub{5 . jf:tjdf ;kmn lzIfs aGg / k|efjsf/L lzIf0f ug{ 

JolQmdf cfjZos ljifoj:t'sf] 1fgsf] ;fy} z}lIfs ;fdu|Lsf] plrt k|of]u klg cfjZos kb{5 

. sIffsf]7fdf  cfkm"n] k9fpg] ljifoj:t'sf] k|s[lt cg';f/ cfjZos lzIf0f ;fdu|Lsf] plrt 

k|of]u u/L k|efjsf/L 9ª\un] cWofkg ug'{ lzIfssf] k|d'v bfloTj x'g hfG5 . lzIf0f cEof; 

kf7\of+z lgb]{lzsf, @)&* df lzIf0f cEof;sf w]/} p2]ZodWo] bf];|f] p2]Zodf æpko'Qm z}lIfs 

;fdu|Lx¿sf] 5gf]6, lgdf{0f / k|of]u ug{Æ eGg] s'/f pNn]v 5 . of] p2]Zon] klg sIfflzIf0fsf 

qmddf Psf]xf]/f] JofVofgeGbf ;fdu|Lsf] k|bz{g xf];\ eGg] s'/fnfO{ hf]8 lbPsf] b]lvG5 .   

  efifflzIf0fsf ;Gbe{df l;sfOnfO{ k|efjsf/L agfpg tyf lzIf0fdf /f]rstf, ljljwtf 

Nofpg ljleGg lsl;dsf lzIf0f ;fdu|LnfO{ k|of]udf Nofpg ;lsG5 . lzIf0f ;fdu|Lsf] pkof]un] 

lzIf0fnfO{ cGt/lqmofTds agfpF5 .  eflifs l;k ljsf;sf nflu ¿lrk"0f{ ;fdu|Lsf] k|;ª\uk"0f{ 

k|of]un] l;Sg nfu]sf] kf7nfO{ ;hLj agfpF5 -nfld5fg], @)^&_ . s'g} klg lzIfsn] dfq JofVof, 

ljj]rgf / j0f{gsf cfwf/df l;sfPsf] s'/f ljBfyL{n] k|efjsf/L ¿kdf l;Sg ;Sb}gg\ . t;y{ 

ljifoj:t'sf] k|efjsf/L lzIf0f u/fpg / l;s]sf] s'/fnfO{ :yfoL agfpgsf lglDt kf7\ok':ts 

tyf kf7;Fu ;DalGwt cGo ;fdu|Lsf] ;d]t k|of]u ug'{kb{5 . efifflzIf0fsf qmddf ljifoj:t'nfO{ 

k|:6 agfpg pkof]u ul/g] ;fdu|L g} lzIf0f ;fdu|L ePsf]n] efifflzIf0fdf o;sf] dxTjk"0f{ 

e"ldsf /xG5 -9'ª\u]n / bfxfn, @)&^_ . lzIf0f ;fdu|Lsf] k|of]un] 5fq lzIfsnfO{ cfTdljZjf; 

k|fKt ug]{ cj;/, l;4fGtx¿nfO{ Jofjxfl/s k|of]udf Nofpg] df}sf k|bfg, ;Ifd / k|efjsf/L 

lzIf0f l;k / dgf]j[lQ ljsf; ug]{ cj;/sf ;fy} ljifoj:t'sf] 1fgdf ;'wf/ ug]{ cj;/ k|bfg 

ub{5 .  

 g]kfnL efiffsf] k|of]u If]q lgs} Jofks /xsf] 5 . ;j{;fdfGo ¿kdf o;sf] k|of]u If]q 

eGgfn] ;flxTo eGg] a'lemG5 t/ jt{dfgdf g]kfnL efiff s]jn ;flxlTos k|of]usf] dfq ljifo 

geP/ 1fg lj1fg tyf k|ljlwsf ljleGg If]qdf lbgk|ltlbg cufl8 al9/x]sf] 5 -clwsf/L, 

@)%(_ . cfhsf] g]kfnL efiff b]zsf] cfw'lgsLs/0fsf ljljw kIfdf b]vf k/]sf s'/fx¿nfO{ 

cfˆgf cleJolQmleq ;d]6\glt/ cu|;/ ePsf] 5 . efiff cfkm}Fdf ljleGg ljifo If]q, 1fg / 

cg'ejsf] dfWod ePsfn] s'g} vf; If]q jf ljifo;Fu dfq ;DalGwt geO{ 1fg lj1fgsf ;Dk"0f{ 

ljifox¿sf] af]w / cleJolQmsf] k|efjzfnL ;fwg ePsf]n] klg ;a} ljifo If]qsf] dfWod efiff 

g} x'g cfpF5 -l/dfn, @)%&_ . k/Dk/fut ¿kdf lzIf0f eg]sf] lzIffyL{nfO{ dfgjLo jftfj/0fdf 

dfq ;dfof]hg ug'{ xf] eg] clxn] cfP/ lzIffyL{nfO{ h:tf] ;'s} ;fdflhs jftfj/0fdf ;dfof]hg 

x'g ;Sg] gful/ssf] tof/L ug{' xf] . To;}n] klg efifflzIf0fdf ;fdu|Lsf] k|of]u ckl/lxfo{ 7flgG5 

. ;fdu|L k|of]u u/L ul/g] lzIf0fn] ljBfyL{x¿sf] cfjZostfx¿ k"/f ug{, ljBfyL{x¿nfO{ 

l;sfOdf ;+nUg u/fpg, l;sfOdf ljBfyL{x¿sf] cfTdljZjf; a9fpg Pjd\ ljBfyL{x¿nfO{ 
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cfufdL ;kmntfsf] nflu tof/ kfg]{ sfd ub{5 . ljZjsf ljsl;t d'n'sx¿sf bfFhf]df xfd|f] 

lzIf0f ultljlw s]xL k/Dkl/t nfu] klg ljleGg ;dosf] k|sf]knufotsf sf/0f xfdLn] klg 

lzIf0f l;sfOdf gofF gofF ;fdu|L leTo|fPsf 5f}+ . To;}n] klg g]kfnL efiff lzIf0fsf qmddf 

z}lIfs ;fdu|Lsf] plrt k|of]usf] cj:yfnfO{ Wofg lbg'kg]{ b]lvG5 . g]kfnL efiff lzIf0fsf] gjLg 

k4ltleq gjk|jw{gfTds ;fdu|Lsf] k|of]u klg ;d]l6P/ cfPsf] 5 -zdf{ / kf}8]n, @)&)_ . 

o;}n] xfn g]kfnL efifflzIf0fsf qmddf klg lzIf0f ;fdu|Lsf] k|of]unfO{ ljz]if Wofg lbg' 

cfjZos b]lvG5 . k/Dkl/t  lzIf0f ljlwdf ;dofg's"n kl/dfh{g u/L cGt/lqmofTds / 

k|bz{gfTds lzIf0fsf nflu lzIf0f;fdu|L ckl/xfo{ x'G5 .  

cWoog ljlw 

efifflzIf0fdf a9L k|of]udf NofO/xg ;lsg] tyf k|of]udf cfO/xg] ;fdu|Ldf zAbkQL, 

jfSokQL, uf]hL tflnsf tyf ˆnfl6g af]8{ x'g\ . oL ;fdu|Laf6 ljBfyL{nfO{ eflifs l;ksf ;fy} 

Jofs/0f lzIf0f ;d]t ug{ ;lsG5 . efifflzIf0fdf ljBfyL{n] ;'g]sf t/ tL j:t'nfO{ gb]v]sf 

cj:yfdf pko'Qm ;fdu|Lsf] lgdf{0f u/L pgLx¿sf] wf/0ff k|i6 kfg{ lzIf0f ;fdu|Ln] g} ;xof]u 

k'¥ofpg] ePsfn] o;sf] cfjZostf kb{5 . efifflzIf0fdf k|of]u x'g] z}lIfs ;fdu|Ldf ljBfyL{sf] 

cfjZostf, l;sfOsf] p2]Zo, l;sfOsf l;4fGt / efiffsf l;4fGt u/L rf/ kIfsf] ljz]if Vofn 

/flvg' kb{5 . oL rf/ kIfnfO{ Vofn u/L lgdf{0f ul/g] ;fdu|LnfO{  ljz]if u/L b'O{ ju{ -OlGb|osf] 

cfwf/ / pkof]u / lgdf{0fsf] cfwf/_ df ljefhg ul/G5 -clwsf/L, @)%(, 9'ª\u]n / bfxfn, 

@)&^, e§/fO{ / cGo, @)&(, l/dfn, @)%&, nfld5fg], @)^&, zdf{ / kf}8]n, @)&)_ . OlGb|osf 

cfwf/sf ;fdu|Ldf b[Zo -kf6L, uf]hL tflnsf, lrqx¿, k|If]ks, lrqkl§sf_, >Jo -/]l8of], 

6]k/]s8{/, efiff k|of]uzfnf, lnª\Ujf /]s8{/, u|fdf]kmf]g_, :kz{ -d"t{ kbfy{x¿ h:t} lrKnf], lxnf], 

lunf] cflb_ / b[Zo>Jo -gf6sLs/0f, l;g]df, 6]lnlehg_ h:tf ;fdu|Lx¿ kb{5g\ . pkof]u / 

lgdf{0fsf cfwf/df  k/Dk/fut ;fdu|L -kf7\ok':ts, sfnf]÷;]tf]kf6L_, lzIfs lgld{t ;fdu|L -

lrq, /]vflrq, dfglrq, k|ltd"lt{ tflnsf_ / j}1flgs ;fdu|L ->Jo,b[Zo / >Job[Zo_ cflb kb{5g\ 

. sltko ;fdu|Lx¿ k|ljlw;Fu k|ToIf ;DalGwt klg 5g\ . efiff lzIf0fsf] 1fg, l;k / wf/0f 

ljsf;sf nflu oL ;fdu|Lsf] k|of]u ckl/xfo{ b]lvG5 .  

 o; cWoogdf 5f]6f] ;do / sd vr{df ug]{ u'0ffTds cWoog ljlwsf] pkof]u ul/Psf] 

5 ;fy} zAbut tYonfO{ cfwf/ agfO{ JofVofTds -Interpretive_ kf/f8fOdsf] ;xof]un] 

tYofª\ssf] ljZn]if0f -aGw', @)%@_ ul/Psf] 5 . o;sf] ;Tjzf:qLo -Ontological_ b[li6sf]0fn] 

oyfy{nfO{ ax'n ;Gbe{df cfwfl/t / ;fdflhs ¿kdf lgdf{0f ul/Psf] 7fGb5 . 5fqlzIfssf] 

lzIf0f ;fdu|L k|of]u;DaGwL cg'ejx¿ JolQmut tyf ;fdflhs ;Gbe{df cfwfl/t x'G5g\ . 

To;}u/L 1fgdLdf+;fTds -Epistemological_ b[li6sf]0fn] cg';Gwfgstf{ / ;xefluaLrsf] 

cGt/lqmofnfO{ d'Vo ;|f]t dfg]/ 1fg ;x lgdf{0f x'g] k|lqmof dfGb5 . o; n]vdf ;xefuLx¿sf] 

cg'ej, a'emfO / JofVofsf] dfWodaf6 lzIf0f ;fdu|Lsf] k|of]u;DaGwL ulx/f] cGtb{[li6 k|fKt ug]{ 

k|of; ul/Psf] 5 . sIff cjnf]sg / k|ToIf s'/fsfgLsf] ;xfotfn] tYofª\ssf] ;+sng u/L kGt 

-;g\\ @)!@_ n] eg]sf] h:tf] 5l/Psf tYofª\sx¿nfO{ ula{nf] glthfsf nflu ;+ul7t ug]{ sfd 

o;df ePsf] 5 . sIff lzIf0fdf ;+nUg 5fqlzIfsx¿sf] sIff cjnf]sgsf qmddf 

cg';Gwfgstf{ :jod\ ;xefuL eO{ -1jfnL, ;g\ @))!_ tYofª\s ;ª\sng x'Fbf ;fdu|L lgdf{0f 

/ k|of]usf ljljw kIfdf Wofg k'¥ofOPsf] 5 . o;sf nflu  @)*! ;fndf cEof; lzIf0fdf 

;+nUg ljBfyL{x¿nfO{ 5gf]6 ul/Psf] 5 .  wgs'6f, t]x|y'd / ;'g;/L ltg lhNnf, kfFr SofDk; 

/ @% hgf ljBfyL{x¿nfO{ gd'gfsf ¿kdf lnO{ of] n]v tof/ ul/Psf] 5  .  
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 sIffdf ljleGg eflifs eflifs ;d'bfosf ljBfyL{x¿sf] pkl:ylt /x]sf] x'G5 . s'g} 

ljBfyL{n] g]kfnL lzIf0f l;sfOnfO{ ;xh 9ª\un] lnG5g\ eg] s'g} ljBfyL{n] dft[efiffsf] sf/0fn] 

c;xh dfg]sf x'G5g\ . o:tf] cj:yfdf g]kfnL efiff g]kfnsf ;a} efiffsf] ;femf dfWodsf] 

efiff /  lzIf0f l;sfOsf]] dfWod efiff -e§/fO{ / cGo, @)&(, k[=$_ klg ePsf]n] sIffsf] 

l;sfO jftfj0fdf dxTjk"0f{ e"ldsf g]kfnL efiffsf] /x]sf] x'G5 . sIff lzIf0fdf ;+nUg 

lzIfsx¿n] k/Dkl/t lzIf0f ljlwsf] ;f6f] k|bz{g ljlwnfO{ cfjnDag ug{ ;s]df lzIf0f l;sfO 

k|efjsf/L x'g] ub{5 . o;} ;Gbe{df cEof; lzIf0fdf ;+nUg 5fq lzIfs klg ;DalGwt 

ljBfnosf] ;f] ;dosf ljifo lzIfs g} xg] ePsfn] lzIf0fsf qmddf z}lIfs ;fdu|Lsf] k|of]unfO{ 

ljz]if Vofn ug'{ kb{5 .  

g]kfnL efifflzIf0fdf k|of]u x'g] s]xL z}lIfs ;fdu|Lx¿ 

lzIf0f l;sfOsf nflu ljleGg k|sf/sf ;fdu|Lx¿sf] k|of]u x'g] ub{5 . o;/L k|of]u x'g] 

;fdu|LnfO{ cfwf/ ;fdu|L / ;xfos ;fdu|L elgG5 . eflifs l;k lzIf0fsf nflu s'g} g s'g} 

ljifoj:t'nfO{ ;fwg jf dfWod agfpg' clgjfo{ x'G5 . efifflzIf0fsf lgldQ k|of]u pkof]u 

ul/Psf] ljifoj:t' cfwf/ ;fdu|L xf] eg] To; cfwf/ ;fdu|LnfO{ -ljifo j:t'nfO{_ ;/n, ;xh 

/ k|efjsf/L ¿kdf k|:t't ug{ pkof]u ul/g] c¿ ;fdu|L lzIf0f ;xfos ;fdu|L 7xl/G5g\ -

9sfn, @)*)_ . o:tf ;fdu|Lsf] lgdf{0f :jod\ lzIfsn] g} ug'{kg]{ x'G5 . lzIfs lgld{t 

;fdu|Laf6 ljBfyL{x¿ a9L k|efljt x'g] / l;sfO k|efjsf/L aGg] b]lvG5 .  

g]kfnL efifflzIf0f l;kx¿sf] lzIf0f xf] . g]kfndf ;oeGbf a9L efiffx¿ ePtf klg 

sl/a ^) cf]6feGbf a9L efiffnfO{ Joaxf/df k|of]u ug]{ u/]sf] b]lvG5 . oL ;a} efiffsf lar 

g]kfnL efiffn] dfWod efiffsf] ¿kdf sfd u/]sf] 5 -e§/fO{ / cGo, @)&(, k[ $_ . lzIf0fsf] 

k|efjsfl/tfsf nflu lzIf0f ;fdu|L clgjfo{ ;t{ ag]sf] 5 . To;}n] efifflzIf0fdf ljleGg 

k|sf/sf lzIf0f ;fdu|Lx¿sf] k|of]u ul/g' pko'Qm x'G5 . vf;u/L g]kfnL lzIf0fdf k|of]u x'g] 

lzIf0f ;fdu|LnfO{ ljz]if u/L b'O{ ju{ -OlGb|osf] cfwf/ / pkof]u÷lgdf{0fsf] cfwf/_ df ljefhg 

ul/G5 -clwsf/L, @)%(, 9'ª\u]n / bfxfn, @)&^, e§/fO{ / cGo, @)&(, l/dfn, @)%&, 

nfld5fg], @)^&, zdf{ / kf}8]n, @)&)_ .  

tflnsfM ! OlGb|osf] cfwf/df lzIf0f ;fdu|L  
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 g]kfnL efifflzIf0fdf k|of]u x'g] ;fdu|LdWo] b[Zo ;fdu|Lsf] k|If]ks cGtu{t cf]e/x]8 

k|f]h]S6/, :nfO8 k|If]ks, ckf/bzL{ k|If]ks / lkmNd l:6«k h:tf s'/f kb{5g\ . h'g s'/f k|ljlw;Fu 

klg  k|ToIf ;DalGwt /x]sf x'G5g\ . ;fy} efifflzIf0fdf k|of]u x'g] hlt klg >Ao ;fdu|Lx¿ 

5g\ tL ;a} g} k|ljlw x'g\ . xfdLn] sIffsf]7fdf k|of]usf ;Gbe{df oL ;fdu|Lx¿sf] k|of]u klg 

ug'{kg]{ x'G5 . :kz{ ;fdu|Ln] wf/0fsf] ljsf; ug]{ ub{5 . s'g} s'/fsf] Aofjxfl/s k|of]usf nflu 

o:tf ;fdu|Lsf] pkof]u cfjZos dflgG5 . b[Zo–>Ao ;fdu|L cGtu{t /x]sf ;fdu|Ln] klg 

g]kfnL efifflzIf0fdf cg's/0f, k|x;g cflbsf nflu ;xof]u k'¥ofpFb5g\ . jt{dfg ;dodf t 

emg xfdLn] g]kfnL efifflzIf0fsf qmddf k|of]u x'g] lzIf0f ;xfos ;fdu|LnfO{ k|ljlwsf] 

;xotfaf6 a'emfpg' k|efjsf/L x'g] ub{5 .   

tflnsfM @ pkof]u÷lgdf{0fsf cfwf/df lzIf0f ;fdu|L  

 

OlGb|osf] cfwf/

b[Zo

kf6L, uf]hLtflnsf, 

lrqx¿, k|If]ks, 

lrqkl§sf

>Ao

/]l8of], 6]k/]s8{/, 

efiff k|of]uzfnf, 

lnª\Ujf/]s8{/, 

u|fdf]kmf]g

:kz {

d"t{ kbfy{x¿ h:t} 

M lrKnf],lunf] lxnf] 

cflb .

b[Zo–>Ao

gf6sLs/0f, 

l;g]df, 6]lnlehg,

pkof]u / 

lgdf{0fsf] cfwf/

k/Dk/fut 

;fdu|L

kf7\ok':t

s,sfnf]÷

;]tf]kf6L 

lzIfs lgld{t 

;fdu|L

lrq, 

/]vflrq,dfglrq,

k|ltd'lt{, tflnsf 

j}1flgs 

;fdu||L 

b[Zo 

;fwg

>Ao

-u|fdf]kmf]g, 

/]l8of], 6]k/]s8{/_

b[Zo >Ao 
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efifflzIf0fdf a9L k|of]udf NofO/xg ;lsg] tyf k|of]udf cfO/xg] ;fdu|Ldf zAbkQL, 

jfSokQL, uf]hL tflnsf tyf ˆnfl6g af]8{ x'g\ . oL ;fdu|Laf6 ljBfyL{nfO{ eflifs l;ksf ;fy} 

Jofs/0f lzIf0f ;d]t ug{ ;lsG5 . efifflzIf0fdf ljBfyL{n] ;'g]sf t/ tL j:t'nfO{ gb]v]sf 

cj:yfdf pko'Qm ;fdu|Lsf] lgdf{0f u/L pgLx¿sf] wf/0ff k|i6 kfg{ lzIf0f ;fdu|Ln] g} ;xof]u 

k'¥ofpg] ePsfn] o;sf] cfjZostf kb{5 . efifflzIf0fdf k|of]u x'g] z}lIfs ;fdu|Lx¿df 

ljBfyL{sf] cfjZostf, l;sfOsf p2]Zox¿, l;sfOsf l;4fGtx¿ / efiffsf] l;4fGt h:tf 

kIf;Fu ;DalGwt x'g] ub{5g\ .  

g]kfnL efifflzIf0fdf ljleGg k|sf/sf z}lIfs ;fdu|Lx¿ k|of]u ul/G5 h;n] efiff 

l;sfpg] k|lqmofnfO{ k|efjsf/L agfpF5 . kf/Dkl/s ¿kdf kf7\ok':tsx¿ g]kfnL efifflzIf0fsf] 

d'Vo cfwf/ x'g\ . g]kfn ;/sf/sf] kf7\ok':ts ljsf; s]Gb|n] k|sflzt u/]sf kf7\ok':tsx¿df 

sljtf, syf, lgaGw, Jofs/0f / efiff sf}zn;DaGwL cEof;x¿ ;dfj]z ul/Psf x'G5g\ . o;sf 

;fy} ;xfos ;fdu|Lsf ¿kdf k|sflzt s]xL k':tsx¿x¿n] ljBfyL{x¿nfO{ efiffsf] ulx/f] 1fg 

k|bfg ug{ dbt u5{g\ . cfw'lgs ;dodf l8lh6n ;fdu|Lx¿sf] k|of]u a9\b} uPsf] 5 . g]kfn 

lzIff kf]6{n -@)@@_ n] k|bfg u/]sf O{–kf7\oqmd, æxfd|f] g]kfnLÆ df]afOn PlKns];g / o'6\o'a 

Rofgn æg]kfnL l;sfO s]Gb|Æ -@)@)_ h:tf l8lh6n ;fwgx¿n] ljBfyL{x¿nfO{ :jod\ cWoog 

ug{ ;xh jftfj/0f pknAw u/fPsf 5g\ . oL ;fdu|Lx¿n] g]kfnL efiffsf] pRrf/0f, Jofs/0f, 

/rgf / k|of]u;DaGwL sf}znx¿ ljsf; ug{ ubt u5{g . lzIfsx¿n] klg cfˆg} cg'ej / 

cfjZostfcg';f/ ljleGg lzIf0f ;fdu|Lx¿ h:t} sfo{kq, rf6{, ˆnf; sf8{ cflb tof/ u/L 

k|of]u u5{g\ . g]kfnL efifflzIf0fdf kqklqsf, ;flxlTos s[ltx¿ / ;fdlos 36gfx¿sf] k|of]un] 

efiffsf] jf:tljs k|of]u a'‰g ;xof]u k'U5 . o;/L g]kfnL efifflzIf0fdf kf/Dkl/s / cfw'lgs 

b'a} k|sf/sf z}lIfs ;fdu|Lx¿sf] ;dlGjt k|of]un] efiff l;sfpg] k|lqmofnfO{ clws k|efjsf/L, 

/f]rs / ljBfyL{s]lGb|t agfpFb5 . oL ;fdu|Lsf] plrt k|of]un] g]kfnL efiffsf] 1fg / k|ljlw 

ljsf; ug{ dxTjk"0f{ e"ldsf v]N5 . g]kfnL efifflzIf0fsf nflu pknAw oL ljljw ;fdu|Lx¿sf] 

k|of]u ubf{ ljBfyL{x¿sf] cfjZostf, ?lr / l;sfO z}nLnfO{ Wofgdf /fVg' cfjZos x'G5 .  
5fqlzIfssf] lzIf0f ;fdu|Lsf] k|of]u cj:yf  

 lzIffzf:q ;ª\sfosf] d"n Wo]o eg]s} c;n / ;kmn lzIfs lgdf{0f ug'{ xf] . ;f]xL 

cfwf/df lzIffzf:q ;ª\sfosf] :gfts tx rf}yf] jif{ / :gftsf]Q/ txsf] rf}yf] ;]d]:6/df lzIf0f 

cEof;sf] kf7\oqmd to ul/Psf] 5 . To;} qmddf of] n]v :gfts tx rf}yf] jif{df lzIf0f 

cEof;df ;+nUg ljBfyL{x¿n] ljBfno txsf] g]kfnL ljifosf] sIff lzIf0fsf qmddf lzIf0f 

;fdu|Lsf] k|of]usf] cj:yfnfO{ cg';Gwfg ubf{ ljBfut ?kdf k|fKt glthfnfO{ oxfF k|:t't ul/Psf] 

5 . :gfts txsf] lzIf0f cEof;df ;+nUg ljBfyL{x¿nfO{ xfdL 5fqlzIfs eGg] ub{5f}+ . lzIf0f 

cEof; lgb]{lzsf @)&* n] 5fqlzIfsx¿n] k|of]u ug]{ lzIf0f ;fdu|L (Instructional 

Materials)  nfO{ kf7 :ki6 kfg{, sIff sf]7fdf k|of]u ul/g] ljifoj:t';Fu ;DalGwt ;fdu|L g} 

lzIf0f ;fdu|L xf] eg]sf] 5  . of] ;ª\slnt, lgdf{0f ul/Psf] jf jf:tljs h'g;'s} j:t' klg 

x'g;S5 . lzIf0f ;fdu|Lsf] ;ª\sng / lgdf{0fdf Wofg lbg'kg]{ s'/fx¿ o;k|sf/ x'g'k5{ egL 

pNn]v u/]sf] 5 M  

!= z}lIfs ;fdu|L Jofjxfl/s / p2]Zocg'¿k x'g'kg]{, 

@= ;s];Dd ;:tf] / :yfgLo j:t' jf kbfy{af6 agfOPsf] x'g'kg]{, 

#= lrq, kmf]6f], ˆNof; sf8{ cflb sIffsf] kl5Nnf] a]Grsf] ljBfyL{n] klg b]Vg ;Sg] x'g'kg]{, 

$= ljBfyL{x¿nfO{ ?lrs/ / cfslif{t ug]{ vfnsf] x'g'kg]{, 
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%= tl:a/, kmf]6f], Sofn]G8/, kqklqsfdf k|sflzt kmf]6f] hDdf u/L /fVg / cfjZostf  

cg';f/ k|of]u ug]{ afgL a;fNg] . 

 lzIf0f cEof;df ;+nUg 5ffqlzIfsx¿n] ljBfno lzIf0fsf qmddf kf7\oqmdn] Joj:yf 

u/]sf sljtf, syf, Joaxfl/s n]vg, hLjgL, ;+jfb, lgaGw, jSt[Tjnufot Jofs/0fsf kf7x¿sf] 

;d]t kf7of]hgf agfO{ lzIf0f ug]{ u/]sf 5g\ . k|ToIf cjnf]sgsf qmddf pgLx¿n] kf7of]hgfdf 

lzIf0f ;fdu|L eg]/ k|foM ;a}n] b}lgs k|of]usf ;fdu|L n]v]sf] kfOof] eg] Tof] ;Fu;Fu} 

sIfflzIf0fsf qmddf pgLx¿n] k|of]u ug]{ lzIf0f ;fdu|Lx¿ ;du|df cEof; lzIf0fsf] dd{ 

cg';f/sf / sIffdf l;sfPsf cfwf/df uf]hL tflnsf, ˆnf6Lg kf6L, ljleGg k|sf/sf zAbx¿ 

pNn]v ePsf kQLx¿, jfSox¿ n]lvPsf kQLx¿sf ;fy} af]w k|Zgf]Q/sf nflu cfjZos af]w 

k|Zgsf] ;"rL, ;flxlTos /rgfsf] lzIf0fsf nflu ljleGg ;flxTosf/ / cGo JolQmx¿sf] kmf]6f, 

ljleGg :yfgsf] lrqx¿sf ;fy} 5fqlzIfssf] k|ljlwdf klg 1fg 5 eg] cfjZostf cg';f/ 

sIffsf]7fdf pknAw k|f]h]S6/sf] ;d]t k|of]u u/]sf] b]lvof] .  

 sIff gf} sf] Jojxfl/s n]vg cGt{ut lr7L lzIf0f ug]{ 5fq lzIfsx¿n] ahf/af6} 

vfd lsg]/ nu]/ b]vfpFb} vfdsf] gd'gf a'emfPsf] kfOof] . lr7L n]vgsf] gd'gfnfO{ 

kf7\ok':tsaf6} b]vfpFb} lzIf0f u/]sf ^ hgf 5fq lzIfsdWo] Psn] ;fdu|Lsf] k|of]usf af/]df 

o;f] elgg\ M  

  ;/ vf;} ;fdu|L g} kfFOb}g . s] ug'{ s] ug'{ x'G5 clg vfd NofPsf] . 

kmfOgn cAh/sf lbg s]xL g s]xL ;fdu|L t rflxof] eg]/ dfq} Nofsf] 

xf] ;/ . ;a} lstfadf eO{ g} xfN5  . 

-:ynut s'/fsfgL, @)*!_ . 

 pgsf] of] egfOaf6 5fq lzIfsx¿ lzIf0f ;fdu|Lsf] lgdf{0f / k|of]udf s]xL 

sdhf]/ /xsf] eGg ;lsG5 . 5fqlzIfsx¿n] tTsfnsf] sIff cjnf]sgnfO{ 6fg{sf nflu jf 

kf7\oj:t'sf] k|s[lt cg';f/ s'g k|sf/sf] ;fdu|Lsf] k|of]u ubf{ x'G5 eGg] hfgsf/L jf 1fgsf] 

cefjn] o;f] u/]sf] x'g ;S5 . csf]{ s'/f lr7L lzIf0fsf nflu cfjZos kg]{ z}lIfs ;fdu|Lsf] 

af/]df pgLx¿sf] 1fgdf sdL ePsf] klg b]Vg ;lsof] . Jojxfl/s n]vgsf] p2]Zo,  kf7of]hgfdf 

pNn]v ePsf] kf7\oj:t' cg's'n ;fdu|Lsf] k|of]usf nflu yk :ki6tfsf] vfFrf] 5fqlzIfsdf 

b]lvGYof] .  

 sIff gf} df g} sljtf lzIf0f ug]{ 5fqlzIfsn] nojf]w kf7\oj:t' lzIf0f ubf{ lzIf0f 

;fdu|Lsf] ¿kdf b}lgs k|of]usf ;fdu|L dfq} pNn]v u/]sf] b]lvof] . o;f] x'g'df pgLx¿df ;f] 

sljtfsf] lzIf0fkZrft k|fKt x'g'kg]{ eflifs l;kut kIfsf] 1fg gx'g' xf] .  

sljtf lzIf0f kZrft 5fqlzIfsnfO{ ;fdu|Lsf] Joj:yfkg / k|bz{g t sdhf]/ /Xof] lg 

eGbf t]x|y'dsf] ljBfnodf cEof; lzIf0fdf ;+nUg 5fq lzIfssf] egfO o:tf] lyof] M   

 of] 5Gbdf /x]sf] sljtf /}5 . o;sf] lzIf0f ubf{ cfkm"n] klxn] no xfn]/ ufpg] / 

ljBfyL{x¿nfO{ klg no xfn]/ ufpg nufP/ k9fOof] . o;df ;fdu|L t v} s] x'G5 xf]nf 

/ < . xfd|f] g]kfnL ljifodf t ;fdu|L g} kfpg ufx|f] /}5 -:ynut s'/fsfgLdf cfwfl/t, 

@)*!_ .  

 o;af6 s] k|i6 x'G5 eg] 5fqlzIfsnfO{ noaf]w lzIf0fsf qmddf ult olt / lj/fd 

pNn]v jf ;ª\s]t u/]/ sljtfsf Znf]sx¿ jf s'g} Ps Znf]sdf ;ª\s]t u/]/ b]vfPdf 

ljBfyL{x¿n] ;xh 9ª\un] noaf]w ub{5g eGg] hfgsf/Lsf] cefj b]lvG5 . dfWolds txsf] 

kf7\oqmd @)&* n] sljtf lzIf0fsf nflu to u/]sf af]w, cleJolQm, eflifs ;+/rgf / 

j0f{ljGof; / eflifs k|sfo{sf] Vofn gubf{ lzIf0f / ;fdu|L k|of]u k|efjsf/L gag]sf] 
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b]lvG5 . lzIf0fsf qmddf sIff cjnf]sg ubf{ 5Gbf]a4 sljtfsf nflu sdhf]/ ;fdu|L 

lgdf{0f u/]sf] 5fqlzIfsx¿n] uB / cGo nf]s nosf sljtfdf t emg lzIf0f ;fdu|L 

 gkfpg] atfP . sljtf /rgfsf/sf] kmf]6f eg] ;Dej eP;Dd ;a}n] ;fdu|Lsf] ¿kdf k|of]u 

ug]{ u/]sf] b]lvof] . 

 sIff b;sf] syf ljwf lzIf0f ug]{ Ps 5fqlzIfsn] ;:j/ k7g / k|Zgf]Q/ kf7\oj:t'sf] 

lzIf0f ubf{ k|of]u u/]sf] ;fdu|Ldf k|Zgx¿sf] ;"rL /x]sf] lyof] . ljBfyL{x¿nfO{ kf7sf] ;:j/ 

k7gkZrft Psd'i7 k|Zgsf] ;"rL ˆnfl6g kf6Ldf 6fF;]/ x/]s k|Zgsf] 5nkmn ljlwaf6 hjfkm 

dfluof] . o;f] ubf{ ljBfyL{ ;xh ¿kn] lzIf0f ul/Psf] ljifoj:t' /fd|f];Fu a'em]sf] eGg] k|ltlqmof 

lbO/xsf lyP . k|Zg;"rLsf] k|of]u ubf{ Pp6f 7"nf] rf6{k]k/df kfFrcf]6f k|Zg Ps} 7fpFdf /fv]sf] 

kfOof] . x/]s k|Zg 5'§f5'§} lsg g/fv]sf] eGg] cjnf]sgstf{sf] lh1f;fdf 5fq lzIfsn] ;dosf] 

jrt / k|:t'ltsf] ;xhtfsf nflu Ps} k6s k|Zgsf] ;"rL k|bz{g u/]sf] atfP . oBlk sIffdf 

p2]Zo cg'¿ksf] lzIf0f ug{sf nflu of] ;fdu|L klg pko'Qm g} b]lvGYof] . gd'gfdf k/]df lzIf0f 

cEof;df ;+nUg k|foM ;a} 5fqlzIfsx¿n] k|Zgf]Q/ kf7\oj:t'sf] lzIf0f oxL qmddf u/]sf] 

kfOof] 

. 

 5ffqlzIfsn] lzIf0f cEof;sf qmddf lgaGw ljwf lzIf0f ubf{ ;:j/ / df}g k7g, 

zAbfy{ / jfSo lgdf{0f, k|Zgf]Q/ cEof; / z'4;Fu zAbf]Rrf/0f nufotsf kf7\oj:t' to ug]{ 

u/]sf] kfOof] . oL kf7\oj:t' lzIf0fsf qmddf pgLx¿n] k|of]u ug]{ ;fdu|Lx¿df b}lgs 

k|of]usf ;fdu|L ;]tf]kf6L, kf7\ok':ts nufot zAbfy{ kQL, jfSo kQLnfO{ d"n cfwf/ 

agfpg] u/]sf] b]lvof] . o;df pgLx¿n] lzIf0f ;fdu|LnfO{ k|of]u ug]{ ;do / ;Gbe{df 

clns tfnd]n gldn]sf] h:tf] b]lvG5 . ljBfnosf] sIffsf] ;fOh / ljBfyL{ ;ª\VofnfO{ 

cfwf/ dfg]/ ;fdu|L lgdf{0f ug'{ kg]{df ;fdu|Lsf] cIf/ cfsf/ / j0f{ljGof;ut kIfdf Wofg 

gk'u]sf] b]lvG5 . c;fjwfgLut q'l6 ePsf] k|:6 x'GYof] . 5fq lzIfsx¿n] ;fdu|Lsf] lgdf{0f / 

k|of]unfO{ cfjZos rflx 7fg]sf] t/ ;f] ;DaGwL ;Dk"0f{ cfjZos 1fg, l;kdf sdL ePsf] 

;xh cg'dfg ug{ ;lsGYof] .   

 hLjgL lzIf0fsf qmddf eg] 5fqlzIfsx¿n] ;DalGwt JolQmsf] kmf]6f vf]h]/ sn/ 

lk|G6 jf cfkm}Fn] sn/ u/]/ ljBfyL{x¿nfO{ b]vfPsf] kfOof] . hLjgL lzIf0fsf kf7of]hgfsf] 

lgdf{0fdf gd'gfdf k/]sf k|foM ;a} 5fqlzIfsx¿sf] ;fdu|L oxL g} lyof] . 

o;sf cnfjf s]xL 5fqlzIfsn] dfq ;DalGwt JolQmsf /rgf, sfo{, e"ldsf / ;dfhdf kf/]sf] 

k|efjsf af/]df ;fdu|Ldf pNn]v u/]sf] b]lvof] . lzIf0f ;fdu|L agfpg] ljifodf 

5fqlzIfsx¿ ;r]t /x]sf t/ agfpg] 1fg / l;ksf] cefj /xsf] xf] ls eGg] cj:yf eg] 

 68\sf/f] b]lvGYof] .   

 lzIf0f cEof;sf qmddf jfbljjfb, jSt[Tj, ;+jfb lzIf0f ug]{ 5fqlzIfsx¿n] ;fdu|Lsf 

¿kdf sfo{ emNsg] t:jL/x¿ agfP/ k|of]u u/]sf] kfOof] . o:tf ljifoj:t'sf] lzIf0fsf nflu 

pgLx¿n] e"ldsf lgjf{x ug{ nufpg], sIffsf] cufl8 NofO{ kfq cg';f/sf] e"ldsf jf clego 

ug{ nufpg] u/]sf] kfOof] . sf]xL 5fqlzIfsn] a'Fbf l6kf]6sf] cEof; u/fpg] u/]sf] kfOof] eg] 

s]xLn] z'4f]Rrf/0f cEof; u/fpg] u/]sf] kfOof] . tyflk kf7\ok':tssf] ;xof]udf oL lzIf0f 

sfo{ u/]sf] ePtf klg lzIf0f ;fdu|Lsf] k|of]u eg] u/]sf] kfOPg .  

 5fqlzIfsx¿n] sIff lzIf0fsf qmddf zAbfy{ lzIf0f ug'{ k/]df eg] clwsf+zn] 

pko'Qm kf7\o;fdu|L lgdf{0f u/]sf] kfOof] . rf6{ k]k/df zAb pNn]v u/]sf / tL zAbsf] cy{ 

csf]{ kQLdf agfO{ ufhL tflnsfdf /fv]/ qmda4 lzIf0f u/]sf] b]lvof] . cjnf]sgsf qmddf 
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5fqlzIfsx¿n] ljwf lzIf0feGbf Jofs/0f lzIf0fdf ;fdu|Lsf] k|efjsf/L k|of]u ug]{ u/]sf] 

kfOof] . Jofs/0f lzIf0fdf k|of]u ug]{ ;fdu|LnfO{ eg] 5fqlzIfsx¿n] :jlgdf{0f u/L 

;Gbe{df g} k|bz{g u/]sf] b]lvof] . sIfflzIf0fdf ;+nUg 5fqlzIfssf] egfOdf M  

 Jofs/0f k9fpFbf eg] 5f]6f 5f]6f zAb, ;xh ¿kdf pNn]v ug{ ;lsg] / uf]hL tflnsfdf 

g} /fv]/ b]vfpg ;lsg] ePsf sf/0f ;fdu|L agfpg ;xh ePsf] / ljBfyL{nfO{ a'emfpg 

klg ;xh ePsf] cg'ej /Xof] . zAb lgdf{0f, zAbsf] cy{, jfSo lgdf{0f, j0f{ljGof;, gfd, 

;j{gfd, lqmof, sfn, kIf, efj cflb ljBfno txsf] sIffdf lzIf0f ul/g' kg]{ Jofs/0fsf 

kf7x¿sf ;fdu|L agfpg ;xh x'g] /}5 .  

-:ynut s'/fsfgLdf, @)*!_ .  

o;f] atfpg] 5fqlzIfssf] sIff cjnf]sgsf qmddf klg ;f] s'/f emNsGYof] . ;kmf / 

7"nf cIf/df :t/Lo / pko'Qm ;fdu|Lsf] Joj:yfkg ePsf] b]lvGYof] . x/]s kf7df 

Jofs/0fsf s]xL g s]xL kIf ;d]l6Psf] jt{dfg dfWolds kf7\oqmddf 5fqlzIfssf] ?lr klg 

ljwf lzIf0fsf t'ngfdf Jofs/0f lzIf0f /x]sf] b]Vg ;lsGYof] . o;sf] sf/0f eg]sf] lzIf0f 

cEof;df ;+nUg x'Fbfsf avt tof/ kfg]{ kf7of]hgfdf s'g} g s'g} lzIf0f ;fdu|L agfPdf /fd|f] 

x'g] / Tof] ;fdu|Lsf] lgdf{0f ljwf lzIf0fdf eGbf Jofs/0fsf kf7df ;xh x'g] pgLx¿sf] egfO 

/x]sf] lyof] .  

 lzIf0f ;fdu|Lsf] Joj:yf / sIffdf ltgsf] k|of]u ubf{ ljBfyL{x¿sf] af}l4s 

Ifdtf, :t/, ;ª\Vof, cg'ejsf] ;]/f]km]/f], eflifs / ;f+:s[lts k[i7e"ld, :yfgLo jftfj/0f, kf7ut 

;fGble{stf, ljifoj:t' / kf7\oj:t'sf] k|s[lt h:tf ljljw s'/fdf Wofg k'¥ofpg' kb{5 -zdf{ / 

kf}8]n, @)&) k[=@#&_ . 5fqlzIfs cfkm}Fdf e/v/} lzIf0f;DaGwL ;}4flGts s'/fnfO{ ;xkf7L 

lzIf0f / ;"Id lzIf0f ;DkGg u/L ljBfno lzIf0fsf nflu sIffsf]7fdf k'u]sf x'G5g\ . 

pgLx¿nfO{ kf7of]hgf lgdf{0f ubf{ ;fdu|Lsf] lgdf{0f / Joj:yfkg ;fy} sIff k|:t'lt d"Nofª\sg 

/ gDa/;Fu klg ;DalGwt x'g] ePsf]n] lzIf0f ;fdu|Lsf] >]0fLdf s]xL g s]xL n]Vg] u/]sf] kfOG5 

.  

5fq lzIfsx¿n] k|of]u u/]sf z}lIfs ;fdu|Lsf] k|sf/, cfj[lQ / rogdf kg]{ k|efj  

 lzIf0f ;fdu|L eflifs l;k, ;+/rgf / zAbe08f/sf] ;xh x:tfGt/0fdf cfwfl/t x'g' 

pQd dflgG5 . ljBfyL{ s]lGb|t eP/ ul/g] lzIf0fsf nflu ;fdu|L ckl/xfo{ dflgG5 . l;sfOsf 

l;4fGt / dgf]j}1flgs kIf cg';/0f u/L lgdf{0f ul/Psf] lzIf0f ;fdu|Ln] l;sfO ;xh / 

k|efjsf/L x'G5 . cWoogaf6 k|fKt glthfcg';f/ cEof; lzIf0fdf ;+nUg 5fq lzIfsx¿n] 

ljljw k|sf/sf z}lIfs ;fdu|Lx¿sf] k|of]u u/]sf kfOof] . tL dWo] kf7\ok':tsnfO{ g} Ps 

;fdu|Lsf] ¿kdf a9L k|of]u u/]sf] b]lvGYof] . o;sf ;fy} rf6{, ˆnf; sf8{, lrq, s]xL l8lh6n 

;fdu|L / df]afOn PlKns];gx¿ k|d'v lyP . pgLx¿sf] ;fdu|L Joj:yfkg kmfOnsf] d"Nofª\sg 

ubf{ oL s'/f b]Vg ;lsGYof] . clwsf+z 5fq lzIfsx¿ k/Dkl/t ;fdu|Ldf a9L lge{/ b]lvPtf 

klg s]xLn] k|ljlwdf cfwfl/t ;fdu|Lsf] k|of]u ug{ yfn]sf lyP . sIff ;ftdf emds s'df/L 

l3ld/] kf7 lzIf0f u/]sL wgs'6fsL Ps 5fq lzIfsn] df]afOnaf6 emdssf] 3/ hfg] af6f], 

emdssf] kmf]6f nufotsf] lel8of] ;fdu|L g} agfP/ ljBfyL{x¿nfO{ b]vfOg\ . of] ;fdu|L lgdf{0fsf 

;Gbe{df pgn] elgg\ M 

;/ cl:t emdssf] 3/df xfdL pxfFnfO{  e]6\g uPsf a]nf df]afOnaf6 5f]6f] 

lel8of] agfPsf] lyof] . sIffdf kf7 klg ToxL k'u]sf] /}5 clg cfh kmfOgn 

cAh/ x'g] lbg oxfFsf] ;/nfO{ eg]/ d}n] k|f]h]S6/df of] s'/f b]vfPsf] xf] . oxfFsf] 
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;/n] ;xof]u ul/lbg' eof] . ljBfyL{n] klg zfGt;Fu a;]/ ;a} x]/] /fd|} eof] 

h:tf] nfUof] ;/ . 

-:ynut cjnf]sg / s'/fsfgL, @)*!_ .  

o;af6 s] b]lvG5 eg] k|ljlwsf s]xL hfgsf/ 5fq lzIfsx¿n] o;/L l8lh6n 

;fdu|Lsf] k|of]u u/]/ klg lzIf0f ug]{ u/]sf 5g\ .  

5fq lzIfsx¿n] afXo d"Nofª\sgsf] nflu agfOPsf] b}lgs kf7of]hgfdf k|fo zAbfy{ 

/ jfSo lgdf{0fsf] kf7\oj:t' a9L /fv]sf]n] z}lIfs ;fdu|L ;d]t zAbklQ, cy{klQ, uf]hL tflnsf, 

ˆnf6Lg kf6Lsf] k|of]u a9L b]lvGYof] . ljBfyL{sf] Wofg cfkm"tkm{ cfslif{t ug{sf nflu ;fdu|Lsf] 

k|of]u u/]sf] clwsf+z 5fq lzIfssf] egfO /x]sf] lyof] . 5fq lzIfsn] ;fdu|L tof/ kfg]{ 

;Gbe{df ljBfnodf pknAw ;|f]t, cfkm"n] tof/ ug{ ;Sg] Ifdtf, ;do ;Ldf / cfGtl/s 

d"Nofª\sgstf{sf] ;NnfxnfO{ ljz]if cfwf/ agfPsf] kfOof] . o;sf ;fy} ;fdu|Lsf] ;xhtf / 

pkof]lutfn] klg ;fdu|L 5gf]6df dxTjk"0f{ e"ldsf v]n]sf] kfOof] . z}lIfs ;fdu|Lsf] k|:t'lt 

;d"x sfo{, 5nkmn / k|bz{g h:tf z}nLdf ug]{ u/]sf]df ;a}n] pxL / p:t} ¿kdf z}lIfs ;fdu|L 

k|of]u eg] gu/]sf kfOof] . z}lIfs ;fdu|Lsf] k|of]un] l;sfO k|efjsf/L agfpg],  l;sfO ;/n 

/ /dfOnf] x'g] ePtf klg tof/Ldf ;do nfUg] / Joj:yfkgdf sl7gfO x'g] x'gfn] cfkm"x¿nfO{ 

;a} hfgsf/L x'Fbf x'Fb} klg ;fdu|L lgdf{0fdf Tolt Wofg glbPsf] s'/f ;d]t cWoogsf qmddf 

5fq lzIfsx¿n] atfPsf lyP . lzIf0f ;fdu|Lsf] 5gf]6 ubf{ ;Ifdtf tyf l;sfO pknlAwx¿, 

ljifoj:t'sf] :j¿k, ljBfyL{ dgf]lj1fg, Ifdtf / ?lr, ;|f]t ;fwgsf] pknAwtf, ljBfno 

jftfj/0f / l;sfO ;xhLs/0f cj:yf h:tf kIfdf Wofg lbg'k5{ . 5fq lzIfsx¿n] afXo 

k/LIf0fsf ;dodf afXo k/LIfsnfO{ k|efljt t'Nofpg / a9LeGbf a9L cª\s k|fKt ug{sf nflu 

klg s]xL ;fdu|Lsf] k|of]unfO{ af/Daf/ u/]sf] kfOof] . 5fq lzIfsn] cEof; lzIf0fsf] qmddf 

b[Zo, >Jo, >Jo–b[Zo, ;xeflutfd"ns / l8lh6n ;fdu|Lsf] k|of]u ug{ ;S5g\ . b[Zo ;fdu|Ldf 

rf6{, kf]:6/ cflb kb{5g\ h;n] cd"t{ cjwf/0fnfO{ 7f]; ¿kn] lng / k9fPsf] s'/f ;xh 9ª\un] 

a'‰g ;S5g\ . >Jo ;fdu|Ldf /]sl8{ª\, uLt, nf]ssyf / ;+jfb h:tf ;fdu|L kb{5g\, h;n] 

eflifs l;k / >j0f Ifdtfsf] ljsf;df ;xof]u k'¥ofpF5 . >Jo–b[Zo ;fdu|Ldf lel8of], 

dlN6ldl8of k|:t'lt / OG6/g]6dfkm{t k|fKt z}lIfs ;fdu|L kb{5g\, h;n] ljBfyL{nfo{ k|ToIf 

cg'ejh:tf] cg'e"lt lbG5 . ;xeflutfd"ns ;fdu|Ldf v]ns'b, e"ldsf lgjf{x, l;d'n];g / 

;d"xsfo{sf sfo{kqx¿ kb{5g\, h;n] ljBfyL{sf] ;lqmo ;xeflutf / ;fdflhs l;k ljsf;df 

6]j k'¥ofpFb5 . l8lh6n ;fdu|Ldf kfj/KjOG6 :nfO8, cgnfOg lSjh, z}lIfs PK;, O{–a's / 

v'nf z}lIfs ;|f]t ;dfj]z 5g\, h;sf] k|of]un] ljz]if u/L dfWolds txsf g]kfnL sIffdf a9\bf] 

¿kdf b]lvG5 .  

lzIf0f cEof; ;'wf/df z}lIfs ;fdu|Lsf] e"ldsf   

 o; cWoogaf6 k|fKt kl/0ffdn] cEof; lzIf0fdf ;+nUg clwsf+z 5fq lzIfsx¿n] 

lzIf0f ;fdu|Lsf] k|of]u ug]{ k|of; u/]sf] blvG5 . oBlk ;fdu|Lsf] :t/, ljljwtf / 

k|efjsfl/tfdf :ki6 cGt/ /x]sf] kfOof] . cWoogsf qmddf b]lvPcg';f/ 5fq lzIfsx¿n] 

k/Dk/fut ;fdu|L h:t} kf]:6/, rf6{, ˆnf;sf8{ / gS;fx¿sf] k|of]udf em'sfj b]vfPsf lyP . 

k|ljlwdf cfwfl/t ;fdu|Lsf] eg] cToGt} Go"g dfqfdf k|of]u ePsf] lyof] . lzIf0f cEof;sf 

qmddf l8lh6n ;fdu|Lsf] k|of]u ug]{ 5fq lzIfssf] ;ª\Vof b'O{ dfq} lyof] . o;n] k|ljlw kx'Frsf] 

cefj, k|ljlwd}qL tflndsf] sdL tyf tof/Ldf nfUg] ;doh:tf sf/0fn] l8lh6n ;fdu|Lsf] 

k|of]udf afwf k'¥ofPsf] ;ª\s]t ub{5 . To;} u/L lzIf0f ;fdu|Lsf] k|of]usf b[li6n] 5fq lzIfsx¿ 
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b'O{ k|sf/sf b]lvP . Ps hf] cfkm}Fn] ;fdu|Lsf] lgdf{0f u5{g / csf]{ hf] klxn] g} ahf/df jf 

cGo st} pknAw ePsf ;fdu|Lsf] k|of]u ub{5g\ . cfkm}Fn] ;fdu|L agfpg] lzIfsx¿ cGosf 

t'ngfdf /rgfTds, cfTdljZjf;L / ;zQm b]lvPsf 5g\ . Vygotsky -;g\ !(&*_ n] k|:tfj 

u/sf æactive learningÆ l;4fGtcg';f/ l;sfO k|lqmofdf ;lqmo ;+nUgtf / ;[hgfTdstf 

ljBfyL{ / lzIfs b'a}sf nflu ljsf;f]Gd'v x'G5 . oxL cfwf/df cfkm}Fn] ;fdu|L lgdf{0f ug]{ 

lzIfsx¿n] sIffsf]7fdf a9L ljBfyL{ ;+nUg x'g] / l;h{gfTds x'g] u/]sf b]lvP . o;n] l;sfO 

jftfj/0fnfO{ ;xh / ;Gbe{d"ns agfpg] blvG5 . lzIf0f ;fdu|Lsf] k|of]u / ljBfyL{sf] l;sfO 

pknlAwaLr k|ToIf ;DaGw b]lvPsf] 5 . sIff cjnf]sg / s'/fsfgLaf6 ;fdu|L k|of]u ePsf 

sIffx¿df ljBfyL{ a9L ;lqmo, lh1f;' / ;xefuL ag]sf] b]lvP . Tyler -;g\ @)!)_ n] eg] 

cg';f/ “Instructional materials facilitate the understanding of abstract concepts by 

providing concrete experiences.” o;df klg lzIf0f ;fdu|Ln] 5fq lzIfssf nflu 

;xhtf;Fu} ljBfyL{sf nflu cjwf/0ffTds :ki6tf NofpF5 .  

 oBlk lzIf0f ;fdu|Lsf] k|of]udf ;sf/fTds kIfx¿ b]lvP tfklg sltko ;+/rgfTds 

/ ;Gbe{ut r'gf}tLx¿ k|:6 b]lvP . sltko 5fq lzIfsx¿n] cfwf/e"t ;fdu|L ;d]t gagfPsf] 

/ sltkon] ljBfnosf] ;xof]u gkfPsf], ;do gldn]sf] h:tf s'/fn] rfx]/ klg k|efjsf/L 

;fdu|L agfpg g;s]sf] atfP . Fullan -;g\ @))&_ sf] egfOcg';f/ “Educational change 

is not possible without systemic support and collaborative culture.”  o; cfwf/df 

ljBfno k|zf;g, ;xof]uL lzIfs / lzIfs tflnd ;+:yf -oxfF tflnd ;+:yf eGgfn] :gfts 

txdf cEof; lzIf0fsf nflu lzIf0f ug]{ lzIfs_ aLrsf] ;dGjo  cTofjZos b]lvG5 . 

cWoogdf ;xefuL clwsf+z 5fq lzIfsx¿n] cEof; lzIf0fsf qmddf ljBfnosf] ;xof]u 

ckof{Kt /x]sf] dx;'; u/]sf lyP . lzIff gLlt @)&^ df l8lh6n k|ljlwsf] k|of]unfO{ k|fyldstf 

lbOPsf] 5 t/ Jojxf/df Tof] sfof{Gjog cToGt} sdhf]/ b]lvPsf] 5 . UNESCO -;g\ @)@)_ 

sf] lzIff k|ltj]bgdf klg l8lh6n kxF'r / lzIfssf] k|ljlw bIftf cefj ljsf;zLn d'n'sx¿sf] 

;femf r'gf}tLsf ¿kdf cf}FNofOPsf] 5 . g]kfnsf] ;Gbe{df klg oxL k|j[lQ b]lvG5 . 5fq 

lzIfsx¿df k|ljlwk|ltsf] lh1f;f eP klg tof/L ;dosf] cefj, k|ljlw h:tf tflndsf] cefj 

tyf ;fwgsf] ;Lldttfn] pgLx¿nfO{ k|ljlw k|of]uaf6 6f9f /fv]sf] b]lvG5 . o;/L x]bf{ cEof; 

lzIf0fdf ;+nUg 5fq lzIfsx¿sf] lzIf0f ;fdu|L k|of]udf cf+lzs ;'wf/sf] ;ª\s]t b]lvP tfklg 

cem k|efjsf/L agfpg] 7"nf] ;Defjgf afFsL /x]sf] :ki6 x'G5 . lgwf{l/t ;Ifdtf / sIffut 

l;sfO pknlAw xfl;n ug{sf nflu lzIfs / ljBfyL{n] ljifoj:t'df cfwfl/t eO{ ug]{ 

lqmofsnfkdf cfwfl/t eO{ lzIf0f ;fdu|Lsf] Joj:yfkg ug'{kg]{ x'G5 . 

 cEof; lzIf0fdf ;+nUg 5fq lzIfsn] k|of]u ug]{ ;fdu|L lzIf0f l;sfO k|lqmofsf] 

k|efjsfl/tfdf k|ToIf k|efj kfg]{ dxTjk"0f{ kIf xf] . cEof; lzIf0fsf] d"n p2]Zo efjL lzIfsnfO{ 

jf:tljs sIff kl/l:yltdf l;sfO cg'ej k|bfg ug'{ xf], h;df pko'Qm ;fdu|Lsf] rog lgdf{0f 

/ k|of]usf] l;k l;sfpg' cfjZos x'G5 . lzIf0f ;fdu|L eg]sf] lzIfsn] ljifoj:t' :ki6 hLjGt 

/ a'‰g ;lhnf] agfpg k|of]u ug]{ s'g} klg dfWod, ;fwg jf ;|f]t xf] -zdf{ / kf}8]n, @)&)_ . 

g]kfndf lzIfs lzIff sfo{qmd ljz]if u/L :gfts tx -aL=P8=_ sf] cEof; lzIf0fdf ljBfyL{ 

lzIfsnfO{ sIff Joj:yfkg, l;sfO jftfj/0f l;h{gf / lzIf0fnfO{ cfsif{s agfpg ;fdu|Lsf] 

k|of]udf hf]8 lbOG5 -sfˆn] @)&%_ . g]kfnL sIff lzIf0fdf ljljw eflifs k[i7e"ld ePsf 

ljBfyL{x¿ cfpg] ePsfn] klg pgLx¿sf] l;sfO z}nL km/s x'g] ub{5 . o:tf] ;dodf lzIf0f 

;fdu|Lsf] k|of]u ckl/xfo{ dflgG5 . ;fdu|Lsf] k|of]un] lzIf0f ;dfj]zL / ;xh aGg] ub{5 .  
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 ;fdu|L 5gf]6 ubf{ 5fq lzIfsn] z}lIfs p2]Zo;Fusf] ;DaGw, ljBfyL{sf] pd]/ / :t/ , 

ljBfnodf pknAw ;|f]t, :yfgLo ;Gbe{ / ;f+:s[lts ;fGble{stfnfO{ ljrf/ k'¥ofpg' kb{5 . 

cWoogsf qmddf u|fdL0f ljBfnodf ;/n / :jlgld{t ;fdu|Lsf] k|of]u clws kfOof] eg] zx/L 

If]qsf ljBfnodf l8lh6n k|ljlwdf cfwfl/t ;fdu|Lsf] k|of]u t'ngfTds ¿kdf a9L kfOof] . 

k|efjsf/L ;fdu|Lsf] k|of]un] ljBfyL{sf] ;lqmo ;xeflutf a9fpg], cjwf/0fx¿ bL3{sfnLg 

¿kdf ;Demg dbt ug]{, l;sfO jftfj/0fnfO{ /f]rs / k|]/0fbfoL agfpg], ljBfyL{sf] 

;dfnf]rgfTds ;f]r / ;d:of ;dfwfg Ifdtfsf] ljsf; ug]{ dfq xf]Og, lzIfssf] Jofj;flos 

l;k / cfTdljZjf klg a9fpF5 .  

lgisif{ 

 o; n]vn] lqe'jg ljZjljBfno cGtu{t lzIffzf:q ;ª\sfosf] :gfts tx rf}yf] jif{df 

clgjfo{ ¿kdf ;dfj]z ul/Psf] cEof; lzIf0f sfo{qmdsf bf}/fgdf 5fq lzIfsx¿n] lzIf0f 

;fdu|Lsf] k|of]u slt, s;/L / s:tf ;Gbe{df ul//x]sf 5g\ eGg] kIfnfO{ phfu/ u/]sf] 5 . 

cWoogaf6 k|fKt glthfn] clwsf+z 5fq lzIfsx¿n] kf7of]hgfsf] cfjZostfcg';f/ lzIf0f 

;fdu|L k|of]u ug]{ k|of; u/]sf] kfOof] . tfklg ;fdu|L k|of]usf] ljljwtf, k|f;lª\ustf / k|ljlwdf 

cfwfl/t ;fdu|Lsf] lgdf{0f / k|of]u ck]Ifs[t ;Lldt /x]sf] b]lvof] . k/Dk/fut ;fdu|L h:t} 

rf6{, kf]:6/ cflbsf] k|of]u ug]{ ;ª\Vof a9L kfOof] eg] kfj/KjOG6 agfP/ k|ljlwdf cfwfl/t 

;fdu|Lsf] k|of]u Go"g b]lvof] . lzIf0f ;fdu|L cfkm}F lgdf{0f ug]{ 5fq lzIfsx¿df cfTdljZjf;, 

;[hgzLntf / ljBfyL{ ;+nUgtf t'ngfTds ¿kdf /fd|f] b]lvPsf] 5 . cEof; lzIf0fdf vl6g] 

lzIfs k|lzIfs jf cfGtl/s tyf afXo k/LIfssf] ;xof]u kof{Kt gx'g' h:tf kIfn] 5fq 

lzIfsnfO{ k|efjsf/L ;fdu|L k|of]uaf6 al~rt t'NofPsf] h:tf] cg'ej 5fq lzIfsx¿sf] 

kfOPsfn] kf7 zLif{s, kf7\j:t' cg's'n / ;f]xL cg';f/sf] lzIf0f ;fdu|L lgdf{0fdf pgLx¿nfO{ 

k|ofKt ;xof]u ug'{ kg]{ b]lvG5 . cGttM cEof; lzIf0f sfo{qmdn] efjL lzIfsx¿nfO{ sIff 

Joj:yfkg, kf7of]hgf cg';f/sf] lzIf0f ;fdu|Lsf] k|of]u / ljBfyL{ s]lGb|t lzIf0f z}nLsf] 

cEof; ug]{ cd"No cj;/ k|bfg ub{5 . To;}n] of] sfo{qmdsf] k|efjsfl/tf lzIf0f ;fdu|L k|of]u 

h:tf kIfdf lge{/ x'g] x'Fbf lzIfs tof/ kfg]{ lgsfo cEof; lzIf0fsf] k|of]ufTds :j¿knfO{ 

Jojxfl/s, k|ljlwd}qL / ljBfyL{d}qL agfpg] lbzftkm{ ;+:yfut tyf gLltut ;'wf/ cfjZos 5 

. o;/L cEof; lzIf0fdf ;+nUf 5fq lzIfssfnlu ;fdu|Lsf] k|of]u s]jn ;hfj6 jf cltl/Qm 

ultljlw dfq geO{ lzIf0f cWoogsf] clgjfo{ cª\u xf] . o;n] ljBfyL{ / lzIfs b'a}nfO{ ;lqmo, 

l;h{gfTds / p2]Zok"0f{ l;sfO cg'ej lbnfpF5 . To;}n] lzIfs k|lzIf0f sfo{qmdn] ;fdu|L 

lgdf{0f, 5gf]6 / k|efjsf/L k|of]usf] Jofjxfl/s l;k l;sfpg]df ljz]if hf]8 lbg'k5{ ;fy} :yfgLo 

;|f]t / ;Gbe{nfO{ cfwf/ dfg]/ ;fdu|L ljsf; ug]{ cEof;nfO{ lg/Gt/ k|f]T;fxg ug'{kb{5 .  
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;Gbe{{;fdu|L 

clwsf/L, x]dfª\u/fh -@)%(_, g]kfnL efifflzIf0f, ljBfyL{ k':ts e08f/ .  

sf]O/fnf, ljBfgfy -@)&#_, z}lIfs ;fdu|Lsf] k|of]u, -lzIfs ;|f]t k'l:tsf_, l;sfO ;d"x k|f=ln=  

1jfnL, bfdf]b/ -@))!_, Xof08a's ckm l/;r{ :sn;{, sf7df8f}+ .  

9sfn, zflGtk|;fb -@)*)_, g]kfnL efifflzIf0f M kl/ro / k|of]u, lkgfsn klAns];g k|f=ln=.  

9'ª\u]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)&^_, g]kfnL efiff lzIf0f, Pd=s]= klAn;;{ P08 l8l:6«Ao'6;{ .  

g]kfn ;/sf/ kf7\oqmd ljsf; s]Gb| -@)&(_, dfWolds lzIff kf7\oqmd @)&*, -sIff (– !)_, lzIff 

lj1fg tyf k|ljlw dGqfno .  

aGw', r"8fdl0f -@)%@_, cg';Gwfg tyf k|ltj]bg n]vg, /Tg k':ts e08f/ .  

e§/fO{, /fdk|;fb, sF8]n, >Lk|;fb / cof{n, snfwf/ -@)&(_, g]kfnL efiff lzIf0f, z'esfdgf k|sfzg 

k|f=ln= .  

l/dfn, l8NnL/fd -@)%&_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/ .  

nfld5fg], ofbjk|sfz -@)^&_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/ .  

zdf{, s]bf/k|;fb / dfwjk|;fb kf}8]n -@)&)_ g]kfnL efiff / ;flxTo lzIf0f, ljBfyL{ k':ts e08f/ .  

lzIffzf:q ;ª\sfo, 8Lgsf] sfof{nfo -@)&*_, lzIf0f cEof; lgb]{lzsf, lqlj . 

Fullan, M. (2007). The new meaning of educational change (4th ed.). Teachers College 

Press. 

Government of Nepal, Ministry of Education, Science and Technology. (2019). National 

Education Policy 2019 -lzIff gLlt, @)&^_. Author. https://moest.gov.np 

Kafle, B. D. (2075). Shikshak Shiksha ra Prayogik Shikshan. Pairavi Prakashan. 

Kerlinger, F. N. (1986). Foundation of behavioural research (3rd ed.). Surjeet 

Publication. 

Panta, P. R. (2012). Social science research and thesis writing (6th ed.). 

Tyler, R. W. (2010). Basic principles of curriculum and instruction. University of 

Chicago Press. (Original work published 1949) 

UNESCO. (2020). Global education monitoring report 2020: Inclusion and education: 

All means all. https://unesdoc.unesco.org/ark:/48223/pf0000373718 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes (M. Cole, V. John-Steiner, S. Scribner, & E. Souberman,  University 

Press. 

n]vs kl/ro 

dLgk|;fb clwsf/L, wgs'6f ax'd'vL SofDk; wgs'6fsf g]kfnL lzIff ljifosf pkk|fWofks 

x'g'x'G5. lj=;= @)^$ ;fnb]lv cWofkg sfo{df ;nUg pxfFsf y'k|} cg';Gwfgd"ns n]v / s]xL  

n3' cg';Gwfg  k|sfzg 5g\ .  xfn  ljBfjfl/lw cg';Gwfg/t clwsf/L g]kfnL efifflzIf0f / 

cg';Gwfgsf If]qdf lzIf0f ljlw / gjLg k|ljlwsf] k|of]uh:tf ljifodf snd rnfpg' x'G5 . 
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nfx''/L e}F;L syfdf ju{;ª\3if{ 

;'lgn cof{n 

n]v ;f/ 

nfx''/L e}F;L syfdf ju{;ª\3if{ zLif{ssf] k|:t't 

cWoogkq ju{;ª\3if{sf] ljZn]if0fdf cfwfl/t 5 

. ju{;ª\3if{n] ;flxlTos s[ltdf ‘;d''bfosf 

dflg;x?sf] cfly{s cj:yf s] s:tf] 5 / 

ltgnfO{ s;/L lrq0f ul/Psf] 5 eGg] tYonfO{ 

k|i6 kf5{ . o; cWogsf] d''Vo p2]Zo  syfdf 

/x]sf ju{;ª\3ifsf ljleGg kIfx?nfO{ s]nfpg'' 

/x]sf] 5 .  k|:t't cWoog ;flxlTos cWoog;Fu 

;DalGwt x'gfn] of] u'0ffTds ljlw tyf 

k':tsfno sfo{df cfwfl/t 5 . o; cWoogdf 

k|fylds / låtLos ;|f]t ;fdu|L /x]sf 5g\ . 

k|fylds ;fdu|Lsf ¿kdf ljZn]io syf 5 eg] 

låtLos ;fdu|Lsf ¿kdf dfS;{jfbsf ;DaGwdf 

ePsf cWoog, ;dLIff, e"ldsf, km'6s/ 

n]vx¿sf ;fYf} dfS;{jfb ;Da4 k':ts tyf 

n]v /rgfx¿ /x]sf 5g\ . oL 5gf]6  ul/Psf 

;fdfu|Lsf] cWoog ubf{ cWoogk|Zg / lgwf{l/t 

p2]Zox¿sf] kl/lwleq ;Lldt /xg'sf ;fy} 

syfdf /x]sf] ju{;ª\3if{{sf cfwf/df dfq s]lGb|t 

eO{ cWoogsf] ljZn]if0f ul/Psf] 5 . k|:t't 

cWoogsf] ;}4flGts cfwf/  dfS;{jfbL l;4fGt 

/x]sf] 5 . o; l;4fGtsf cfwf/df cWoogsf 

nflu 5gf]6 ul/Psf] /d]z lasnsf] nfx''/L e}F;L syfsf] syfgs, kfq / kl/j]zsf] 

ju{;ª\3if{h:tff kIfsf]] klxrfg u/L ljZn]if0f  ul/Psf] 5 . o; cWoogdf ju{;ª\3if{sf kIfdf 

ljrf/ ljd{z ePsf] 5 . 

d''Vo zAbfjnLx¿M bz{g, åGåfTds, ef}ltsjfbL, dfS;{jfb, ju{;ª\3if{   
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kl/ro 

/d]z ljsn -!(*%—@)^%_ sf] syfn]vg k/Dk/fnfO{ x]bf{ @)#^ ;fneGbf cl3 n]lvPsf 

syfx¿ k|ultjfbL wf/fdf s]lGb|t /x]sf 5g\ -n''O6]n, @)^&_ . k|ultjfbL wf/fsf syfsf/ /d]z 

ljsnsf syfdf ;dfhdf ljBdfg cfly{s c;dfgtf, ;fdflhs e]befj, juL{o j}ifDo / e]befj, 

cGwljZjf; / ?l9 cflbsf] lrq0f kfOG5 . 

 Nffx'/L e}+;L  ljsnsf] gofF ;8ssf] uLt syf;ª\u|xdf ;ª\u|lxt k|ultjfbL syf xf] . 

o; syfdf g]kfnL ;dfhdf ljBdfg ju{lje]b, c;dfgtf, ;fdflhs zf]if0fh:tf s'/fnfO{ 

;d]l6Psf] 5 . nfx'/L e}+;L syfdf tTsfnLg ;dfhdf /x]sf] ju{;ª\3if{sf] kl/0flt cleJolQm 

ug]{ k|of; ePsf] 5 .  

ju{;ª\3if{ dfS;{jfbL bz{g / To;sf] ;flxlTos wf/f k|ultjfbsf] d'Vo ljifout cfwf/ tyf 

k|j[lQ xf] -e§/fO{ @)&@, k[=%&_ .  o;df åGåfTds tyf P]ltxfl;s ef}ltsjfbL dfGotf cg';f/ 

;fdflhs oyfy{sf] ljZn]if0f u/L hLjg ;f}Gbo{sf] cGj]if0f ul/Psf] 5 . o;n] ;flxTosf 

dfWodaf6 ;dfhdf ljBdfg ju{ ;ª\3if{sf] lrq0f ub}{ lgDg juL{o kIfw/tf b;f{O{ wfld{s, 

hftLo, n}ª\lus cflb tdfd k|sf/sf zf]if0fsf] lj/f]w tyf k|s[lt / ;dfhsf x/]s j:t' / 

ljrf/df x'g] åGå Pjd\ lg/Gt/ kl/jt{gk|ltsf] cf:yfnfO{ k|:t't ub{5 . o;n] ;dfh / ;flxTosf] 

hLjg / ;flxTosf], >d / ;flxTosf] cleGg ;DaGw /x]sf] dfGotf k|:t't ub{5 . /d]z ljsnsf 

syf k|ultjfbL lrGtgnfO{ s]Gb| agfP/ /rgf ul/Psf 5g\ . o; ;Gbe{df Nffx'/L e}+;L syfdf 

ju{;ª\3if{ k|v/ ?kdf k|s6 ePsf] 5 . ju{;ª\3if{ cleJolQm k|ultjfbL syfsf] dxTTjk"0f{ 

ljifout kIf klg xf] . o; kl/k|]Iodf ljsnsf syfx¿df ju{;ª\3if{ s]–s;/L k|s6 ePsf] 5 

eGg] s'/f k|fl1s lh1f;fsf] ljifo ag]sf] 5 . Nffx'/L e}+;L syfdf ju{;ª\3if{ k|ltlaDag s]–

s;/L ePsf] 5 lh1f;fdf cfwfl/t eP/ k|:t't n]vg sfo{ ;DkGg ul/Psf] 5 . 

cWoogsf] p2]Zo 

k|:t't cg';Gwfgsf] k|d''v ;d:of eGg'' g} nfx''/L e}+;L syfdf ju{;ª\3if{sf] ljZn]if0f tyf 

d""Nofª\sg xf] . o;sf] ;dfwfg ug''{ g} cWoogsf] p2]Zo xf] . nfx''/L e}+;L  syfnfO{ cg';Gwfgsf] 

If]q agfO{ ;DkGg ul/g] k|:t't cWoogs]f p2]Zo  lgDg /x]s]f 5 M-s_ nfx''/L e}+;L syfdf 

ju{;ª\3if{sf] k|:t'''ltnfO{ lg?k0f . 

cWoog ljlw 

k|:t't cWoogsf] ;}åflGts cfwf/ dfS;{jfbL bz{gsf] ju{;ª\3if{ /x]sf] 5 . o; cWoog kq 

tof/ ug{ k'':tsfnoLo ;|f]taf6 ;fdu|L ;ª\sng ul/Psf] 5 . of] cWoog u''0ffTds cg'';Gwfg 

ljlwsf kf7 ljZn]if0f k|lqmofdf cfwfl/t 5 .  ljj]Ro syfdf ju{ ;ª\3if{sf] k|ltljDagsf] l:ylt 

lg?k0f ubf{ ju{ ;ª\3if{;Fu ;DaGwL dfS;{jfbL dfGotfsf] pkof]u ul/Psfn] of] ljZn]if0f k4lt 

lgudgfTds k|sf/sf] 5 . nfx''/L e}F;L syfdf ju{;ª\3if{sf cleJolQmsf ;DaGwdf To;sf] 
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cfVofgLs/0fsf] k4lt ;d]tsf] cWoog ul/Psfn] o;sf nflu cfVofgfTds tTTjsf] pkof]u 

ub}{ cg'';Gwfg ;d:ofx¿sf] ;dfwfg klxNofpg] k|of; ePsf] 5 . 

;}4flGts kof{wf/  

k|:t't cWoogsf] d'Vo zf]Wo ;Gbe{ nfx''/L e}F;L syfdf cleJoQm ju{;ª\3if{sf] lg?k0f / 

d"Nofª\sg ug'{ xf] . ;ª\3if{ cg]sg k|sf/ x'g]] / To;sf] lg?k0fsf klg cg]s ;}4flGts cfwf/ 

x'g] s'/f :ki6} 5 . ju{;ª\3if{ eg] dfS;{jfbL bz{g / /fhgLlts dfGotf;Fu ;Da4 ljlzi6 

kfl/eflifs kbfjnL xf] / dfS;{jfbn] dfgj ;dfhsf] cfh;Ddsf] Oltxf;nfO{ ju{ ;ª\3if{sf] 

Oltxf; dfg]sf] 5 dfS;{–Pª\u]N; -@)^$_ . of] ;fdflhs oyfy{sf] Pp6f dxTTjk"0f{ kf6f] klg 

xf] . nfx''/L e}F;L syf n]vg oxL dfS;{jfbL dfGotf;Fu ;Da4 5 . To;}n] k|:t't cWoogdf 

ljj]Ro syfsf] ljZn]if0f ubf{ ju{;ª\3if{;Fu ;Da4 dfS;{jfbL ;}4flGts dfGotfsf] pkof]u ePsf] 

5 . dfS;{jfbL bz{gsf] Pp6f zfvf P]ltxfl;s ef}ltsjfbn] ;dfh ljsf;sf] cWoog ju{;ª\3if{ 

;DaGwL dfGotfsf cfwf/df ub{5 . k|:t't cWoogdf P]ltxfl;s ef}ltsjfbsf] ju{;ª\3if{ ;DaGwL 

;}4flGts dfGotfsf] lg¿k0f ub}{ To;}sf cfwf/df syfx¿sf] lg?k0f ul/Psf] 5 .   

nfx'/L e}+;L syfdf ju{;ª\3if{sf]] kl/0flt 

;flxTosf cfwf/e"t tTTjx¿ syfgs, kfq, kl/j]z / p2]Zodf k|f¿kLs/0f s;/L x'G5 eGg] 

s'/f;“u ;flxTosf] :j¿k hf]l8Psf] x'G5 . ;r]t ¿kdf k|:t't ul/Psf] juL{o ;flxTodf juL{o 

kIfw/tf x'g' clgjfo{ 5 / of] cfkm\gf] :jfy{ cg'¿ksf ljz]iftf af]s]/ v8f x'G5 . juL{o 

kIfw/tfsf sf/0f juL{o k|]d, juL{o 3[0ff, juL{o dfGotf, juL{o cfbz{, juL{o ;b\efj b]vfkb{5 

. dflg;x¿sf juL{o r]tgfsf] sf/0f o:tf efjgfx¿ ljsf; eO{ ju{;ª\3if{  l;h{gf x'G5 . 

log} s'/fx¿sf] k|ltlaDag ;flxTo / cGo snfdf ;d]t x'g] x' “bf ;h{sn] ju{åGåsf] k|d'v ;|f]tsf 

¿kdf ;dfhnfO{ g} lnO{ ;fdflhs 36gfqmdx¿nfO{ ljifoj:t' agfp“5g\ . To;}n] ;flxTo / 

dflg;sf ju{x¿ b'j} ;fdflhs tTTj x'g\ .  dfcf]sf ljrf/nfO{  x]bf{ lg/k]If ¿kdf zfZjt 

gePsf sf/0f åGåfTdstf l;h{gf x'G5 / ju{n] ;dfhdf s'g} ljrf/ jf sfdnfO{ zfZjt jf 

lg/k]If x''g lbb}g -r}tGo @)^$, k[=!#_ . pgsf cg';f/ ju{ ;dfhdf x/]s dflg;sf ljrf/, 

dfGotf / cfbz{ juL{o g} x'G5g\ . ju{;ª\3if{sf] d"n sf/0f ;dfhsf ju{x¿ larsf] j}/efjk"0f{ 

;DaGw xf] . o:tf] ;DaGwn] ju{;ª\3if{sf] l;h{gf u5{ / ;fdflhs ¿kfGt/0fdf ;xof]u k'¥ofpF5 

. ;fdflhs kl/jt{gsf] ck]Iff /fv]/ g} ju{;ª\3if{  x'G5 . ;flxTodf ju{;ª\3if{sf sf/0f b]lvPsf 

;fdflhs, cfly{s, ef}lts, /fhgLlts tyf g}lts d"No–dfGotf tyf cfbz{ ;DaGwL 

kl/jt{gx¿nfO{ kl/0fltsf ¿kdf x]l/G5 . dfgj ;dfh ljsf;sf] qmdnfO{ x]bf{ hlxn] klg 

pTkL8s ju{ / pTkLl8t ju{sf] lardf cGtlj{/f]w rs{bf ;ª\3if{sf] l;h{gf eO{ To;sf] 

kl/0fltsf ¿kdf k'/fgf d"No, dfGotf, cfbz{ cflbdf kl/jt{g eO{ gof “ dfGotf / Joj:yfsf] 

;'?jft ePsf] b]lvG5 . ju{;ª\3if{ g} juL{o dfgj ;dfhsf] ljsf;sf] s]Gb|Lo sf/0f xf] . dfgj 

;dfhsf] ljsf; k|lqmof x]bf{ juf]{TklTTt / ju{x¿ larsf] ju{;ª\3if{sf ;fk]Iftfdf ;fdflhs 

kl/jt{gx¿ ePsf] b]lvG5 -Pª\u]N;,!(*^,k[=@)#_ . o;/L pTkLl8t ju{, ls;fg, 

dhb''/jUf{x¿sf] ;ª\ul7t zlQmn] k' “hLjfbL zf]if0f lj?4df ljb|f]xfTds cfjfh p7fPkl5 hxf “–
hxf “ pTkLl8t ju{ ljhoL eP Toxf “ ;dfhjfbL Joj:yf nfu' ePsf] b]lvG5 . kF''hLjfbaf6 

;dfhjfbdf ;ª\qmd0f ubf{sf lgodx¿nfO{ /fd|/L nfu' u/]sf 7fp “df ;dfhjfb l6Sof] t/ hxf “ 
o; lgodsf] pNnª\3g eof] Toxf “ ;dfhjfbn] klg wSsf vfPsf] b]lvG5 . o:tf lsl;dsf 

ljsf; / cj/f]wx¿ klg ;dfhdf ljBdfg ju{åGås} kl/0fltx¿ x'g\ . o:tf 36gf 
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kl/36gfx¿af6 ;flxTo klg k|efljt x'G5 / To;sf] :jfefljs k|ltlaDag ;flxTodf b]vf k5{ 

. ;flxTodfkm{t\ cleJoQm ePsf o:tf ljifoj:t'n] juL{o r]tgf clej[l4 u5{ ;fy} ;fdflhs 

¿kfGt/0fsf] ck]Iff /fv]/ juL{o ;ª\3if{nfO{ a9fjf lbG5 . 

;flxTodf b]lvPsf juL{o r]tgfsf sf/0f lglZrt ju{sf] r]tgfsf] :t/ clej[l4 x'G5 . juL{o 

r]tgfn] juL{o k|]d, juL{o Pstf, juL{o 3[0ff, juL{o cfqmf]z l;h{gf ug]{ x'Fbf :jfefljs ¿kdf 

ju{;ª\3if{ l;lh{t x'G5 . ju{;ª\3if{af6 k'/ftg d"No, dfGotf / cfbz{df kl/jt{gsf ;fy} gjLg 

r]tgf, gjLg ;+:sf/ tyf d"No / dfGotfsf] ljsf; eO{ ;fdflhs, /fhgLlts ¿kfGt/0fsf 

kl/0fltx¿ b]vf kb{5g\ . log} cfwf/df ;flxTodf b]lvg] ju{;ª\3if{sf kl/0fltx¿ cWoog / 

ljZn]if0f ug{ ;lsG5 . 

nfx'/L e}+;L syfdf juL{o kIfw/tfsf] ;zQm ¿kdf k|of]u ePsf] kfOG5 . nfx'/L e}+;L syfdf 

syfsf/n] ljZj dfgjtf / dfgjLo s?0ffnfO{ a9L dxTTj lbP/ k|:t't u/]sf] kfOG5 . o; 

syfdf lgDg juL{o kfq n''v''/] / pRrjuL{o kfq åf/]afsf lar ;ª\3if{ b]lvg] ePsfn]  o; 

syfdf JolQm / zf]lift ju{k|lt ;xfg'e"lt k|s6 ul/Psf] kfOG5 . log} kl/0fltnfO{ tn cWoog 

ul/Psf] 5 . 

nfx'/L e}+;L syfsf] syfa:t'' 

nfx''/L e}+;L syfdf g]kfnL u|fdL0f ;dfhsf] lgDgjuL{o kl/jf/sf] ls;fg n''v''/]n] cfˆgf] >LdtLsf] 

gfssfgsf] ;''g df;]/ hUuf lwtf] /fvL C0f sf9]/ b''gf e}+;L lsg]/ NofpF5 . ul/j n''v''/]sf] 

3/df e}+;L aFfw]sf] åf/] afn] b]V5g . e}+;L aFfw]sf] b]v]kl5 åf/] afsf] dgdf ;fdGtL rl/q b]vf 

k5{ . Oiof{ efjn] åf/]sf] dgdf v}nfa}nf pTkGg u/fPaf6 syfsf] ;''?jft ePsf] 5 . 

3/df /fd|f] nfx''/L e}+;L cfPkl5 n''v'/]sf] ;kl/jf/ v'';L 5g\ t/ Tof] v'';L nfdf] ;do;Dd /xg 

kfpFb}g . ;dfhsf] ;fdGtL  l5d]sdf ;a}n] dfg]sf JolQm åf/]nfO{ /fd|f] nfx''/L e}+;L b]v]/ 8fxf 

nfU5 . p;n] sk6k"""0f{ hfn /rL e}+;Ldf vf]6 b]vfpFb} n''v''/]nfO{ ljZj:t t''Nofpg Ozf/fn] cfˆgf 

rDr] e/f}6] /fdaL/], v''nfn / 3dfg]nfO{ ;dy{g ug{ nufpF5 . x]bf{ e}+;L Xi6k''i6 x§fs§f b]lvP 

klg ufpFdf ;a}n] dfg]sf dfG5] / c?n] ;d]t /f]uL 7x/ u/]kl5 ul/j n''v''/] lrlGtt aG5 . s]xL 

;do cufl8;Dd v'';L kTgL 3}+6L gfgfefFtL ufnL u/L nf]Ug];Fu af‰g yfN5] . ePsf ;a} uxgf 

/ hUuf lwtf] /fvL C0f sf9]/ lsg]sf] e}+;L C0fdf hflsP/ dg}{ kf] xf] ls eGg] lrGtfn] ul/j 

n''v''/]nfO{ /ftel/ lgGb|f nfUb}g . csf]{lbg åf/]afsf] 3/df e}+;Lsf] rrf{ x''G5 . n''v''/]dfly åf/]afn] 

n''v''/]dfly e''m7f] ljZjf; lbnfPsf] gf6s u/]kl5 3dfg], ;Ltf/fd kl08t / a''9fyf]sLn] åf/]sf] 

kIf lnG5g\ . g]kfn afx''gsf] ? @%).— C0f ltg]{ k};f;Dd kfP n''v''/]n] aFfsL 3f6f ;x]/ ePklg 

e}+;L lbg tof/ ePkl5 åf/] cfk"m  3f6fdf k/]/ ePklg n''v''/]nfO{ ;xof]u u/]sf] gf6s d~rg 

u/L n''v''/]n] lsg]sf]eGbf w]/} sd d""Nodf nfx''/L e}+;L lslglbG5g / åf/]sf] nfx''/L e}+;L xftkfg]{ 

s''l6n of]hgf ;fsf/ x''G5 eg] n''v''/] if8oGqsf] l;sf/ aGg k''U5 . 

o;/L cfly{s cj:yfdf ;''wf/ Nofpg sf]l;; ul//x]sf] Pp6f ul/j n''v''/]nfO{ ufpFsf zf]ifs 

hfnL km6fxf åf/]afn] cg]s lts8d u/]/ c;kmn agfpF5 . 

;dfhsf] ;fdGtL rl/qdf s]lGb|t ju{;ª\3if{sf] kl/0flt 

…nfx'/L e}F;LÚ syfdf tTsfnLg u|fdL0f g]kfnL ;dfhdf clzIffsf sf/0f dflyNnf] ju{df /x]sf 

7'nf egfpFbfx¿af6 lgDg ju{sf dflg;x¿ x]lkg] tyf pRr ju{sfx¿sf] v/fa ;+:s[lt ePsf] 

s'/f pb\3fl6t\ ePsf] 5 . k|:t't syfsf] ;'?df g}  åf/] afn] n'v'/]sf] cfFugdf e}F;L afg]sf] b]Vg] 

ljlQs} ;fdlGt k|j'[lt b]vfPsf] 5 ……n''v¥of 3/fF t lgs} /demd b]lvG5 lg < cfFugfF klg lgs} 
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dfG5] ‰oflDPsf 5g\ÚÚ -cg''R5]b=!_ ;fdlGtn] cfˆgf] jl/kl/ e/f}6] /fv]/ ;xL yfKg] e/f}6] x'g] s'/f 

syfdf cfPsf] 5 …… /fd] Û P /fd] Û n''v''/]sf cfFugfF s] sf] ?dnf] xf] x]/ x]/ Û Pp6f sfnf] t 

l8ª\uf] h:tf] klg b]lvG5 lg < xF, af < xf]Og af, cl:t n''v''/] e}+;L lng hfG5'eGYof] lg, Nofof] 

kf] ls t Û Æ-cg''R5]b=!_ .  g]kfnL ;dfhdf dfGohgnfO{ lxGb" wd{ ;+:sf/ cg';f/ v'6\6fdf lz/ 

/fv]/ 9f]lulbg] k|rng /x]sf] 5 . o:tf] k|rngsf] cleJolQm k|:t't syfdf /fdjL/]n] åf/] afnfO{ 

9f]lulbPsf] n]vsLo j0f{gdf cfPsf] 5 æ/fdjL/] a8a8fpb} åf/] afsf cfFuglt/ pSNof] åf/] afsf 

uf]8fdf  9f]Uof] Æ -cg''R5]b=!_ . n''v''/]n] ufpFdf C0f sf9]/ ePklg Pp6f ultnf] e}+;L lsGg] s''/f 

u/]sf] af/]df ;''g]sf åf/] afn] n''v''/]sf] cfugdf e}+;Lh:tf] j:t'' b]v]kl5 pm o:tf] efj k|s6 

ub{5 æ n''v'/] gfy]n] e};L Nofpg] Û of] s;/L x''g ;S5 < Æ -cg''R5]b=@_ . ;a} ufpFn]n] åf/] 

afnfO{ dfg;Ddfg ug]{ u/]sf] tyf s''g} gofF sfd ;''? ug''{cl3 p;nfO{ ;f]Wg] u/]sf] eP klg 

n''v''/]n] p;nfO{ g;f]wL e}+;L lsg]sf]5 æs:tf] e}+;L NofP5 xF, n''v] alhofn] < ========= Æ -

cg''R5]b=#_ . åf/] afsf] e/f}6] /fd]n] n''v''/]sf] nfx''/L e}+;L xft nufpg p;sf] if8oGqdf ;fy 

lbPsf] 5  æ pgsf cfFvf Ps 6L7 nfu]/ n''v''/]sf] cfFuglt/ x]l//x]sf lyP . ;fob pM klg cfˆgf] 

o:t} e}=;L afFlwPsf], clg ?dnf] ePsf] ;kgfdf rfxfg{ k''u]sf] lyof Æ -cg''R5]b=$_ .  åf/] afn] 

cg]s 5n5fd u/]/ a''h''{jf :jefa o;/L b]vfPsf] 5æ e}+;LnfO{ t cln a9L g} xfln5; . b''w 

slt b]nf < sNrf}+8f dfq eP/ s] ug{'', df;'' vfg ePg df]6f] 5 eg]/ Û Æ -cg''R5]b=!#_ . g]kfnL 

u|fdL0f ;dfhdf ufpFsf 7'nf egfpFbfx¿sf] 3/df ufpFel/sf a'h|'s tyf cGo JolQmx¿ hDdf 

eP/ ukm;km ug]{, ufpF ;dfhsf af/]df 5nkm5 ug]{, s;}sf] 6Lsfl6Kk0fL ug]{ k|rgn /x]sf] 

x'G5 . ToxL k|rng cg'¿k k|:t't syfdf åf/] afsf 3/df klg ufpFsf a'h|'sx¿ hDdf ePsf] 

s'/f syfsf/n] o;/L b]vfPsf 5g\ æef]lnkN6 åf/] afsf lkF9Ldf ufpFsf a'h|'sx¿ hDdf ePsf 

lyP . ufpFsf] rng laxfg a]n'sL tdfv' vfg ukm;km ug{, b'Mv bb{ kf]Vg 7'nf 7fn's} 3/df 

hDdf x'G5g\ . ToxfF ufpF el/sf] 6Lsf l6Kk0fL x'G5 / eO /x]sf] lyof]Æ -cg''R5]b=#@_ .  ;fem 

laxfg tdfv' vfg] g]kfnL ;dfhsf] k|rngnfO{ klg o; syfdf k|:t't ul/Psf] 5 . oBlk clxn] 

of] k|rng x/fpFb} uPsf] kfOG5 . cfkm"n] eg]sf] s'/fnfO{ ;To ;flat ug{ lqmof xfNg] g]kfnLsf] 

rngnfO{ klg k|:t't syf ;ª\u|xdf ljsnn] :yfg lbPsf 5g\ =. o:tf] rngsf] k|ltlglwTj ug]{ 

kfq …nfx'/L e}F;LÚ syfsf ;Ltf/fd kl08t x'g\ . n'v'/]sf] nfx'/L e}F;LnfO{ /f]uL g} 5 egL ljZjf; 

lbnfpgsf] nflu pgn] af]n]sf] lgDg lnlvt cleJolQmdf o; k|sf/sf] ;+:sf/ kfOG5 . æo;sf] 

e}F ;L vf]6L /x]g5 /] eg] t xfd|f d'vfF ceR5] xflnlbg' Æ -cg''R5]b=#(_ . åf/] afn] ul/aLsf] 

kmfObf p7fP/ n''v''/]nfO{ e}+;L vf]6L b]vfO{ e}+;L x''Tofpg] bfpn] ;fdGtL k|j[lt b]vfPsf] 5 æ 

Sofu5{; t afa} t]/f] j''l4n] t xf], xfdLn] u/]/, xfd|f ;Nnfn] xf]Og . xfdLnfO{ s] eG5; Û Æ -

cg''R5]b=$)_ . ul/anfO{ rf/}k§L rDr]x¿ /fv]/ cg]s lts8d ckgfO{ ;:tf]df e}+;L lsg]/ 

n}hfG5  

æs] ltdLx¿ ;a} To;} eG5f} eg] t < To;} xf] eg] d s] egf}+ Û Pp6f ul/asf] pksf/} 

;xL . t/ =========e}uf] t n''v''/] klg ;o–krf;sf] d''v gx]/]; . ls t ;f} krf; vr]{/ 

e}+;L tof/ u/fO{5f8], ls vf}nfdf hflsPF . =========Pp6f ul/as] pksf/} x'G5 

eg]========nf} s] eG5;\ n''v''/] < Æ -cg''R5]b=%)_ .  

o;/L Pp6f cfly{s cj:yfdf kl/jt{g Nofpg sf]lz; u/]sf] Pp6f ul/a ls;fgn] 

;fdGtsf] rk]6fdf k/]/ ePsf j:t u'dfpg k''U5 .   

syfgsdf ju{;ª\3if{ 
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nfx'/L e}+;L syfdf lgDgjuL{o kfq n''v''/] / pRrjuL{o kfq åf/]afsf aLr ;ª\3if{ b]lvg] ePsfn] 

o; syfsf] syfgsdf juL{o r]tgf k|jn kfOG5 . n''v''/]n] ufpFdf C0f sf9]/ eP klg Pp6f 

ultnf] e}+;L lsGg] s''/f u/]sf] af/]df ;''g]sf åf/]afn] n''v''/]n] cfugdf e}+;Lh:tf] j:t'' b]v]kl5 pm 

Oiof{efjn] ctflnPsf] k|;ª\uaf6 syfgs k|f/De ePsf] 5 . o;nfO{ lgDg ;fIon] k|i6 kf5{  

æn''v''¥ofs] 3/fF t lgs} /demd b]lvG5 lg < cfFugfF klg lgs} dfG5] ‰oflDPsf5g . Æ 

–åf/] afn] cfFugsf] 8Lnaf6 lgofn]/ x]/], n''v''/]sf] cfFugdf Pp6f sfnf]–sfnf] j:t'klg 

b]lvGYof] . æSof xf] Tof], n''v''/]sf] cfFugf < Æ pgL cfkm}+ x8a8fP, dfgf}+ ToxfF jl/kl/ 

cs}{ s''g} dflg; xb{d pgsf] s''/fdf ;xL yfKg v8f eP/ al; /x]sf] x''G5 ============xf] 

NofP5 P alhofn] Û Æ -cg''R5]b=!_ .  

n''v''/]sf] cfFugdf  nfx''/L e}+;L lsg]/ NofPkl5 kl/jf/df v'';L cfPsf] 5 . åf/]nfO{ nfx''/L e}+;L 

b]v]/ 56k6L x''G5 æ slt xfln;, P n''v] < Æ -cg''R5]b=!!_ . kTgL 3}+6L / 5f]/f kf]8] ;kl/jf/ 

v'';Ln] km''?ª\u b]lvPklg v'';L nfdf] ;do l6Sb}g æ pgn] nfx''/Lsf]  rf/}lt/ 3''d]/ hfFr] clg 

cGTodf a8f] ulDe/ eP/ x''g ;s];Ddsf] ;xfg''e""lt :j/df 5/] –afa}, e}+;L t wDsL 5, s;f] P 

/fd], x]/ t, ls d}n] hflggF < Æ -cg''R5]b=!$_ . cl3 ;Dd v'';L ePsL 3}+6L tyfgfd ufnL u/]/ 

afHg yfN5] …… vfO; cefuL Ujfª\u|f Û o;f] cfk""meGbf hfGg] ;''Gg] b''O{ rf/ hgfnfO{ nu]/ 

b]vfpg'k5{ , Toqf] k};f nu]/ eª\vf/fF j}l/of] ls j}l/Pgf} Û j''l4df 89]nf] ;Ns] sf] Û Æ -cg''R5]b=@%_ 

. o;nfO{ dWoefu dfGg ;lsG5 . 

g]kfnL u|fdL0f ;dfhdf ufpFsf 7'nf egfpFbfx¿sf] 3/df ufpFel/sf a'h|'s tyf cGo JolQmx¿ 

hDdf eP/ ukm;km ug]{, ufpF ;dfhsf af/]df 5nkm5 ug]{, s;}sf] 6Lsfl6Kk0fL ug]{ k|rgn 

/x]sf] x'G5 . ToxL k|rng cg'¿k k|:t't syfdf åf/] afsf 3/df klg ufpFsf a'h|'sx¿ hDdf 

ePsf] s'/f syfsf/n] o;/L b]vfPsf 5g\ æef]lnkN6 åf/] afsf lkF9Ldf ufpFsf a'h|'sx¿ hDdf 

ePsf lyP . ufpFsf] rng laxfg a]n'sL tdfv' vfg ukm;km ug{, b'Mv bb{ kf]Vg 7'nf 7fn's} 

3/df hDdf x'G5g\ . ToxfF ufpF el/sf] 6Lsf l6Kk0fL x'G5 / eO /x]sf] lyof]Æ -cg''R5]b=#@_ .   

åf/] afn] ul/a n''v''/]dfly ldTYof ;xfg''e"'lt b]vfPsf] gf6s u/]kl5 ufFpsf rDr] a''9fyf]sL, 3dfg] 

/ ;Ltf/fd kl08tn] ;dy{g ub{5g\ . n''v''/] g]kfn afx''gsf] @%) ?k}ofF ltg]{;Dd k};f kfP c? 

3f6f ;x]/ ePklg e}+;L lbg /fhL ePkl5 åf/] afn] cfk"m e8vfnfdf k/]/ ePklg 

æs] ltdLx¿ ;a} To;} eG5f} eg] t < To;} xf] eg] d s] egf}+ Û Pp6f ul/asf] pksf/} 

;xL . t/ =========e}uf] t n''v''/] klg ;o–krf;sf] d''v gx]/]; . ls t ;f} krf; vr]{/ 

e}+;L tof/ u/fO{5f8], ls vf}nfdf hflsPF . =========Pp6f ul/as] pksf/} x'G5 

eg]========nf} s] eG5;\ n''v''/] < Æ -cg''R5]b=%)_ .  

n''v''/]nfO{ ;xof]u u/]sf] gf6s ub{5 . p;sf] s''l6n of]hgf ;kmn x''G5 / n''v''/] if8oGqsf] 

l;sf/ aGg k''U5. o;/L syfsf] cGTo x''G5 . 

kfqdf ju{;ª\3if{ 

syfdf k|ToIf tyf ck|ToIf ¿kdf cfPsf ljleGg JolQmx¿ jf dfgjLo rl/qsf] ljz]iftf 

atfpg cfpg] dfgj]Q/ k|f0fLx¿ g} kfq xf] . syfdf kfqsf] sfo{Jofkf/af6 36gfsf] ;''?jft 

x''Fb} syf cufl8 hfG5 . …nfx''/L e}F;L‘ Úsyfsf] s]Gb|Lo kfq n''v''/] / åf/]af x''g . ;xfos kfq 3}+6L, 

kf]8], /fdjL/, 3dfg], vnfn, ;Ltf/fd kl08t, a''9fyf]sL, sfG5L 3lt{gL, HofDbLsf 9sfn / 

g]kfn afx''g /x]sf 5g\ eg] cdfgjLo kfqsf ¿kdf nfx''/L e}F;L / To;sf] kf8f] /x]sf] 5 . 

…nfx''/L e}F;L‘ Ú syfdf ;fdGtsf ¿kdf åf/]af / /fdjL/, 3dfg], vnfn, ;Ltf/fd kl08t / 

a''9fyf]sL åf/]sf] rDr]sf] ¿kdf b]lvPsf 5g\ . lgDgjuL{o, >lds, ls;fg / zf]lift kfqsf] 
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¿kdf n''v''/] b]vfk/]sf] 5 . n''v''/]df qmflGtsf/L ljrf/ kfOG5 . h;sf] kmn:j¿k nfx''/L e}F;L 

lsg]/ cfFugdf afFw]sf] 5 t/ ufFpsf s;}nfO{ jfn dtna u/]sf] 5 æ n''v''¥of 3/fF t lgs} 

/demd b]lvG5 lg <]Æ -cg''R5]b=!_ . æ n''v] alhofn] e}F;L NofP5 < Æ -cg''R5]b=@_ . ufFpsf] 

7"nf7fn'' ;fdGtnfO{ kQ} glbO{ e}F;L lsg]/ Nofpg'' n''v''/]sf] k/Dk/fk|ltsf] Pp6f ljb|f]x g} dflgG5 

. h;n] ubf{ åf/]sf] dgdf 7]; nfUg k''Ub5  

æ vf]O afa} o;} eGg t sxfF ;lsG5 / e}F;Lsf] hft Û Æ – olt eg]/ pgL e}F;Lsf] 

glhs uP . glhs} uP/ pgn] e}F;Lsf] ;a} s''/f hfFr] – lgx''/] / sNrf}+8f hfFr], rf/}lt/ 

3''d]/ lhp–8fn, cfFvf, l;ª ;a} hfFr] km/flsnf] k''7\7f, afx|dfg] af6f]hqf] sNrf}+8f], 

clg df]6f–df]6f y''g, clglrNnf] sfnf] leFmuf klg lrKn]nfh:tf] cfª, gf}nf lgbf]{if 

cfFvf, 5f]6f–5f]6f, df]6f–df]6 l;ª– e}F;L ;fFRr} ultnf] b]lvGYof], /x/nfUbf] . åf/]afsf] 

dg wldlnP/ cfof]–w''Fjfn]WjfFl:;P/ sk8f wldlnPh:tf] Æ -cg''R5]b=!@_ . 

;fdGtL åf/]sf] dgdf s''l6ntf hfu]/ cfpF5 / e}F;Lddf vf]6 b]vfpF5  

æ======afa} e}F;L t wDsL 5, s;f] P /fd], x]/ t , d}n] hflggF < /fdjL/]n] Psk6s 

åf/]afsf] cfFvfdf x]¥of], clg pgn] h:t} e}F;Lsf] rf/}lt/ 3'd]/ hfFRof] . clg vnfn, 

3dfg]n] klg ToxL clegonfO{ bf]xf]¥ofo . cGtdf /fdjL/]n] a8f] nfrf/L;fy 3f]if0f 

u¥of],…åf/]afsf cfFvf lsg e''mlSsGy] / < o:tf sTgf–sTgf e}+;L v]nfO;Sg''efÚ kf] t, 

s;f] 3dfg] bfO < wDsL g} xf]Og t < Æ -cg''R5]b=!$_ . 

zf]ifs åf/]n] ;xfg''e"'lt b]vfP h:tf] u/]/ ;fdGtL k|j[lQ b]vfpF5 æ Sof5{; t afa} t]/f] a''l4n] t 

xf] , xfdLn] u/]/, xfd|f ;Nnfn] xf]Og . xfdLnfO{ s] eG5;\ Û Æ -cg''R5]b=$!_ . åf/]sf] zf]ifs 

k|j[ltn] n''v''/]sf] nfx'/L e}F;L x''TofP/} 5f8\5 æ tF s] eG5; t n''v] <ÚÚ–åf/]afsf cfFvf 3f]Rg] sfF6sf 

lyP Æ -cg''R5]b=%$_ . n''v''/];Fu sd bfddf e}F;L NofPkl5 åf/]sf] ;SsnL :j¿k o;/L b]vfpF5 

æ s;f] /fd], e}+;L xL/f 5}g t < Æ -cg''R5]b=%&_ . 

o;/L syfdf zf]ifsn] slt;Dd lgDgjuL{o kfqdfly zf]if0f ub{5 / ul/a lgd'v ;fdGtLsf 

rk]6fdf k/]/ 3/jf/ ;''Dk]/ pl7af; nfpg'' k/]sf] 5 . …nfx''/L e}F;LÚ syfdf pRrjuL{o k''FhLklt 

ju{n] ul/asf] ;DklQ xTofPsf] kfqdf ju{ ;ª\3if{ /x]sf] b]lvG5 .  

kl/j]zdf ju{;ª\3if{ 

syfdf lrq0f ul/Psf] b]z, sfn / jftfj/0fnfO{ kl/j]z elgG5 . ;flxTodf k|:t't x'g] 36gfx¿ 

kl/j]zsf pkh x'g\ . syfdf kl/j]z eGgfn] s''g} vf; , sfn / jftfj/0fsf] lrq0f a''lemG5 . h''g 

;do / :yfgdf syfsf 36gfx¿ 36]sf x''G5g\ . Tof] g} To; syfsf] b]zsfn jftfj/0f xf] .  

syfsf] sfo{Jofkf/;Fu  ;DalGwt ljz]if b]z, sfn /  lt cyjf s''g} ;dfh, hflt jf ju{sf] 

cfrf/–ljrf/, ;Eotf / ;+:s[lts, ;fdflhs, /fhg}lts, cy{g}lts cflb kIfsf] lrq0fnfO{ kl/j]z 

elgG5 . /rgfsf/ cfˆgf] o''uLg k[i7e""ldaf6 Psbd} k[ys eP/ a:g ;Sb}g /  o''usf l:ylt–

kl/l:yltsf] 5fk p;sf] s[ltdf :jtM kg]{ x''gfn] syfgssf ultnfO{ cfj4 ug{ / rl/q tyf 

kfqsf] rfl/lqs sfo{ ljz]iftf lrq0f u/]/ syfnfO{ k""0f{tf k|bfg ug{ kl/j]z lgdf{0fsf] cfjZostf 

b]lvG5 . b]z sfnsf] k|efjf]Tkfbs k|:t''ltåf/f syfn] k|ydtM kf7ssf dgdf  ljZjf; pTkGg 

u/fpF5 / låtLotM k/jtL{ sfnsf lglDt /f]rs Oltxf; lgdf{0f ub{5 -z''Sn,;g !(*%, k[=@_ . 

kl/j]znfO{ b]zsfn, jftfj/0f, sfo{kLl7sf, k[i7e"ld, b[Zo,kl/j[t k|of{j/0f h:tf zAbx¿n] klg 

a''emfpg vf]h]sf] kfOG5 . kl/j]z clns Jofks ljifo xf], o;leq} b]zsfn aftfj/0f, sfo{kLl7sf 

/ kof{j/0f tTj kb{5g\ . b]zsfnn] syfsf] ;fdfGo syf:yn jf 36gf ?yn / syfsfn cyjf 
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36gf ePsf] sfo{Jofkf/sf] ;do a''emfpF5 eg] kof{j/0f cGtu{t /Lltlylt, Jofjxfl/s hLjg, 

/xg;xg k|fs[lts k[i7e""ld tyf jftfj/0fnfO{ ;d]t a''emfpF5 -x8;g, ;g !((@,k[ !!_ .  

syfdf syf kl/j]zsf] ¿kdf cfpg] c~rn ljz]ifsf eflifsf, j]ze""iff, /Lltlylt jf ;+:sf/–

;+:s[lt, kfqx¿n] To;leq ;f]Rg] / cg''ea ug]{ tf}/–tl/sfsf] lj:tf/k""j{s ul/Psf] k|:t''ltnfO{ 

:yfgLo /ª\u elgG5 / ToxL :yfgLo /ª\u syfsf] cfGtl/s ljlzi6 / cToGt clgjfO tTjsf 

¿kdf k|:t''t x''g cfPsf] 5 5 eg] Tof] cf~rlnstf x''G5 . cf~rlns :kz{ ePsf syfx¿df 

syfut :ynsf] ;fª\uf] kfª\uf] ljj/0f, wfld{s, ;fdflhs, /fhg}lts, cy{g}lts, ;f+:s[lts kIfsf] 

lrq0f, ef}uf]lns cjl:ylt kfqsf] ;+j]ufTds jftfj/if tyf k/Dk/fut rf8–kj{ cflb kIfsf] 

k|:t''lt kfOG5 ->]i7, @)#(, k[= !$#_ .   

j:t''tM syfnfO{ ;do;fk]If / :jfefljs agfpg] sfo{df kl/j]zn] dxTjk""0f{ e""ldsf lgjf{x u/]sf] 

kfOG5 . ;dfhsf l:ylt, kl/l:ylt, hLjg–bz{g, k|s[lt, ef}uf]lns k[i7e"'ld, ;+f:s[lts r]tgf tyf 

ljljw 36gfTds k|ltlqmofåf/f syfdf kl/j]z lgwf{/0f x''G5 / o;sf] ;+of]hgn] syfnfO{ :jefljs 

/ hLjGt t''NofpFb5 . 
 nfx''/L e}F;L syfn] juL{o kIfw/tf cleJoQm u/]sfn] tbg';f/sf] kl/j]zsf] ljsf; k|:t't ul/Psf] 

5 . u|fdL0f kl/j]zdf 36]sf 36gfx¿ k|:t''t ePsf]  5 . lgDgju{sf] cfly{s ;d:ofsf] lrq0f 

ub}{ ;fdGtLn] zf]if0f / lyrf]ldrf]sf] hLjGt lrq0f o;df kfOG5 . åf/]af h:tf ;fdGtLsf] 

if8oGqdf k/]/ n''v''/] h:tf ul/j b''MvLx¿ s;/L 7lug k''U5g eGg] jf:tljstfnfO{ k|:t''t u/]sf] 

5 . u|fdL0f ;dfhdf cfFugsf] l8naf6 x]/]/ lgDgju{dfly lrofpg] k|j[ltnfO{ o;/L k|:t''t ePsf] 

5 æ–åf/]afn]  cfFugsf] l8naf6 lgofn]/ x]/], n''v''/]sf] cfFugfF Pp6f sfnf]–sfnf] j:t'' klg b]lvGYof] 

Æ -cg''R5]b=!_ . zf]ifsn] cfˆgf e/f}6]x¿nfO{ jl/kl/ /fv]/ ;xL yfKg nufpg] k|j[ltnfO{ k|:t't 

u/]sf] 5 æ/fd] Û P /fd] Û n''v''/]sf] cfFugfF s] sf] ?dnf] xf] x]/ x]/ Û Pp6f sfnf] l8ª\uf] h:tf] klg 

b]lvG5 < Æ x Faf < xf]Og af, cl:t n''v''/] e}F;L lng hfG5'' eGYof], Nofof] kf] ls t Û Æ -cg''R5]b=!_ 

. zf]ifs ;fdGtLx¿ csf{sf] /fd|f] j:t'' b]v]kl5 To;nfO{ cfˆgf] xft nufpg cg]s xts07f 

ckgfp5g eGg] ;fIo o;df b]lvPsf] 5  

æ slt xfln; P n''v] < Æ dUg eP/ nfx''/LnfO{ ;''D;''DofO /x]sf] n''v''/] åf/] afsf] u''lnof] 

:j/n] em:Sof] .– x Faf < Æ p;n] x8a8fP/ x]¥of], åf/] af cfFugdf Û pm x8a8fP/ 

p7\of], xQ kQ åf/] afsf] uf]8fdf 9f]lulbof] , clg n]u|f] tfg]/ eGof] –cF==========af sf Faf 

k¥of] gfFO uf]8f ;q]s jL; Û ls s;f] af < Û Æ -cg''R5]b=!!_ . 

;fdGtL åf/] afn] n''v''/]nfO{ sdhf]/ agfpg o;/L if8oGq /Rb} 5 æ e}F;LnfO{ t cln a9L g} 

xfln5; . b''w slt b]nf < sNrf}+8f dfq eP/ s] ug''{, df;'' vfg ePg df]6f] 5 eg]]/ Û Æ -cg''R5]b= 

!#_ .  n''v''/]n] cfˆgf] k|ltlqmof lbP/ e}F;L vf]6L gePsf] k|dfl0ft ug{ vf]H5 æ xf]Og af HoflDbsf] 

9sfn t lsl/of xfNy] lg < s]xL vf]6 /x]5 eg] l;Q} ef] eGy] lg < Æ=========t}klg p;n] 5fDg] 

sf]l;; u¥of] Æ -cg''R5]b=!*_ . ul/an] C0f sf9]/ eP klg cfˆgf] kl/jf/ ;''wfg{ rfxG5 æ l/g 

u¥of txf]nf lg Æ -cg''R5]b=#%_ . n''v''/] cfk""m ul/a eP/ C0f s;/L ltg]{ eGb} 56k6fPsf] 5 æ 

af d t lat]+ . ca s] u/f}+ af < d t vf}nf+ k/]+ Æ -cg''R5]b= $@_ . zf]ifsn] ul/asf] kL8fdf 

/dfpg] t/ghflbf] kf/fdf eGb5 æ tFnfO t cVv8} k¥of] .ca s] u5{; < Æ==========o;nfO{ 

psf:g cfk""m vf}nfF k/f}+ < Æ -cg''R5]b= $@– $$_ . c¿nfO{ ;fIL /fv]/ 7Ug] zf]ifs ;fdGtLsf] 

rl/q b]lvPsf] 5  

æ s] ltdLx¿ ;a} To;} eG5f} t < To;} xf] eg] d s] egf}+ < Pp6f ul/asf] pksf/} 

;xL . t/ e}uf] n''v''/] klg ;f}–krf;sf] d''v gx]/]; . ls t ;f}–krf; vr]{/ e}F;L tof/ 
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u/fO5f8], ls hflSsPF .=======Pp6f ul/asf] pksf/} x''G5 eg]==============nf} s] eG5;– 

n''v''/] < Æ -cg''R5]b= $&_ . 

zf]ifsx¿ ul/asf] ;fdfg cfˆgf] xftdf k/]kl5 v'';L JoQm ub{5g æ s;f] /fd], e}F;L xL/f 5}g t 

< Æ -cg''R5]b= %#_ . 

nfx''/L e}F;L syfdf u|fdL0f ;dfhnfO{ kl/j]zsf] ¿kdf :yfkgf u/L ;dfhdf ;fdGtL zf]ifsx¿n] 

lgDg ju{sf dflg;sf j:t'' jf ;fwgdf vf]6 b]vfP/ To;nfO{ h;/L klg cfˆgf] ks8df Nofpg 

gePsf] s''/fnfO{ ;fFrf] agfpg] kl/j]z v8f u/fP/ ;dfhdf zf]ifs / zf]lift aLrsf] ju{ 

;ª\3if{nfO{ k|:t''t ul/Psf] 5 . 

 

lgisif{ 

dfS;{jfb Ps j}1flgs, ultzLn / ;j{xf/fju{sf] d''lQmsf] kyk|bz{s dfGotf xf] . dfS;{jfbsf 

åGåfTds / P]ltxfl;s ef}ltsjfb, /fhgLlts cy{zf:q / j}1flgs ;dfhjfb  tLg dxTjk"'0f{ kIf 

/x]sf 5g\ . dfS;{jfb ef}ltsjfbL bz{g ePsfn] kbfy{nfO{ klxnf] / r]tgfnfO{ bf];|f] 7fG5 . 

åGåfTds ef}ltsjfbn] r]tgf / kbfy{nfO{ leGg / lj/f]wL tTj geP/ Pscsf{;Fu ;DalGwt dfG5 

eg] kbfy{af6 r]tgfsf] hGd x''g] dfGotf /fV5 . 

zf]ifs ;fdGtL åf/] afn] ul/a n''v''/]sf] e}F;L dfly u/]sf] if8oGqaf6 e}F;L cfˆgf] agfpg'' nfx''/L 

e}F;L syfsf] ;f/ xf] . lgDgjuL{o ls;fgn] C0f sf9]/ lsg]sf] e}F;L zf]ifs åf/] afn] hfn;fFrL 

u/L xft kf/]sf] / ul/a n''v''/] zf]if0fdf k/]sfn] ju{;ª\3if{ /x]sf] ;xh} b]Vg ;lsG5 . 

 

;Gbe{ ;fdu|L 

 

1jfnL, O{Zj/rGb| -@)^^_= ju{;+3if{sf] ;Gbe{ ;+:s[lt / ;f}Gbo{= k|ultzLn cWoog s]Gb| .  

9sfn, 3gZofd -@)^$_= åGåfTds Pjd\ P]ltxfl;s ef}ltsjfb= sf:sL M g]kfn /fli6«o 

a'l4hLjL ;+u7g  

e§/fO{, s[i0f -@)&@_= g]kfnL k|ultjfbL ;flxTosf] j}rfl/s w/ftn= ;dLIff hg{n, !)-@_k[= 

%%–^) . 

dfS;{–Pª\u]N; -@)^$_= sDo'lgi6 kf6L{sf] 3f]if0ff–kq= cg'= s[i0fk|sfz >]i7, sf7df8f}F M k|ult 

k':ts k;n . 

dfS;{, Pª \u]N; / cGo=  åGåfTds ef}ltsjfb -dfS;{jfbsf cfwf/e""t l;4fGtx¿_=  -;Dkf= 

tyf cg''= /d]z ;''g''jf/_= k|ult k'':ts ;bg . 

n'O6]n, vu]Gb| -@)^&_= g]kfnL ;flxTodf /d]z ljsnsf] of]ubfg . 

ttps://www.samakalinsahitya.com/?show=detail&art_id=2456 
2077/03/24, 

ljsn, /d]z -@)&%_= nfx''/L e}F;L http://baahrakhari.com/news-
details/57475/index.php.  zlgaf/, c;f/ @,  

z'Sn, /fdgf/fo0f -;g\ !(*%_= hgjfbL ;dem cf}/ ;flxTo= jf/f0f;L M ljZj ljBfno 

k|sfzg . 

>]i7, s[i0fbf; -@)$@_= dfS;{jfbsf ljrf/wf/fTds ;|f]tx¿= k|ult k|sfzg .   

>]i7, s[i0fbf; -@)%^_= P]ltxfl;s ef}ltsjfb= sf7df8f}F M hg;flxTo k|sfzg . 

http://baahrakhari.com/news-details/57475/index.php
http://baahrakhari.com/news-details/57475/index.php
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>]i7, s[i0fbf; -@)^@_= åGåjfb / åGåfTds k|of]uaf/]= t];|f] ;+:s= sf7df8f}F M ljZj g]kfnL 

k':ts ;bg . 

>]i7, bof/fd= -@)#(_= klRr; jif{sf] g]kfnL syf = sf7df8f}+ M g]kfn /fhsLo k|1f  

       k|li7fg . 

x8;g, 8An''=Pr=-;g\ 1992 Pg OG6«f]8S;g 6'' b :68L cy{ ln6/]r/= k[=@ . 

 

 

 

n]vs kl/ro 

;'gLn cof{n lqe'jg ljZjljBfno cGtu{t ›Jo zfx ax'd'vL SofDk;, uf]/vfsf ;xfos 

k|fWofks x'g'x'G5 . g]kfn v'nf ljZjljBfnoaf6 Pd=lkmn= -ljlzi6 >]0fL_ / lqe'jg 

ljZjljBfnoaf6 :gftsf]Q/ -Pd=P=_ tx pQL0f{ cof{n k|ultjfbL g]kfnL pkGof;, nf]sjftf{ / 

pQ/ cfw'lgstfjfbsf ljlzi6 cWo]tf x'g'x'G5 . DMC hg{nsf ;Dkfbs cof{nn] xfn;Dd $) 

eGbf a9L zf]wfyL{x¿sf] ;kmn zf]w–lgb]{zg ul/;Sg'ePsf] 5 . pxfF g]kfnL efiff–;flxTo / 

;dfnf]rgfsf] k|fl1s cg';Gwfgdf lg/Gt/ ;lqmo x'g'x'G5 . 
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